North Carolina State University

P. O. Box 5067, Raleigh, N. C. 27650

Office of the Provost February 10, 1984
and Vice-Chancellor

MEMORANDUM TO: Minority Coordinators
Associate Deans
Department Heads
Faculty

FROM: Dr. Larry Clark ﬂgkhfj

Associate Provost

SUBJECT: Dr. William Sedlacek's Presentation

Dr. William Sedlacek, Director of the Counseling Center at the University of
Maryland, will be visiting on campus on February 16 and 17 to discuss
minority retention. He will address the topic "Retention of Minority
Students and Academic Advisiong" at two different times. The sessions
are open to all faculty and staff. I hope that the Minority Coordinators,
Associate Deans, and Department Heads will be able to attend the session
designed specifically for their respective schools. However, if there
are scheduling conflicts, please attend the alternate session.

The presentations will be held in the Brown Room of the University Student
Center. The schedule is as follows:

Thursday, February 16

3:15 - 4:45 p.m. - Minority Coordinators, Associate Deans, and
Department Heads from the Schools of Agriculture and Life Sciences,
Engineering, and Physical and Mathematical Sciences.

Friday, February 17

10:30 - 12:00 Noon - Minority Coordinators, Associate Deans

- and Department Heads from the Schools of Design, Education,
Forest Resources, Textiles, Humanities and Social Sciences and
Veterinary Medicine.
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North Carolina State University is North Carolina’s original land-grant institution
and is a constituent institution of The University of North Carolina.
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NON-COGNITIVE VARIABLES

POSITIVE SELF-CONCEPT OR CONFIDENCE. Strong self-feeling, strength
of character. Determination, independence.

REALISTIC SELF-APPRAISAL, especially academic. Recognizes and accepts
any deficiencies and works hard at self-development. '
Recognizes need to broaden his/her individuality. :

UNDERSTANDS AND DEALS WITH RACISM. Realist based upon personal experience
of racism. Is committed to fighting to improve existing
system. Not submissive to existing wrongs, nor hostile to
society, nor a "cop-out." Able to handle racist system.
Asserts school role to fight racism.

PREFERS LONG-RANGE GOALS TO SHORT-TERM OR IMMEDIATE NEEDS. Able to
respond to deferred gratification.

|
AVAILABILITY OF STRONG SUPPORT PERSON to whom to turn in crises.

SUCCESSFUL LEADERSHIP EXPERIENCE in any area pertinent to his/her back-
ground (gang leader, sports, etc.)

DEMONSTRATED COMMUNITY SERVICE. Has involvement in his/her cultural
community.

KNOWLEDGE ACQUIRED IN A FIELD. Unusual and/or culturally related ways
of obtaining information and demonstrating knowledge.
Field itself may be non-traditional.
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NON-COGNITIVE MINORITY ADMISSIONS VARIABLES

William E. Sedlacek

POSITIVE SELF-CONCEPT OR CONFIDENCE. Strong self-feeling, strength
of character. Determination, independence.

REALISTIC SELF-APPRAISAL, especially academic. Recognizes and accepts
any deficiencies and works hard at self-development.
Recognizes need to broaden his/her individuality. !

UNDERSTANDS AND DEALS WITH RACISM. Realist based upon personal experience
of racism. Is committed to fighting to improve existing
system. Not submissive to existing wrongs, nor hostile to
society, nor a "cop-out." Able to handle racist system.
Asserts school role to fight racism.

PREFERS LONG~RANGE GOALS TO SHORT-TERM OR IMMEDIATE NEEDS. Able to
respond to deferred gratification.

AVAILABILITY OF STRONG SUPPORT PERSON to whom to turn in crises.

SUCCESSFUL LEADERSHIP EXPERIENCE in any area pertinent to his/her back-
ground (gang leader, sports, etc.)

DEMONSTRATED COMMUNITY SERVICE. Has involvement in his/her cultural
community.

KNOWLEDGE ACQUIRED IN A FIELD. Unusual and/or culturally related ways
of obtaining information and demonstrating knowledge.
Field itself may be non-traditional.
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MINORITY ADMISSIONS VARIABLES/QUESTIONNAIRE ITEMS

William E. Sedlacek

Self-Concept or Confldence

17

Realistic Self-App

Items 2, 7, 16

Understands and Deals with Rdcism

Items 3, 6, 13

Prefers Long-Range Goals to Short-Term iiate Needs

Items 4, 8, 14

Availability of Strong Support Person

Items 10, 18

Demonstrated Community Service

Items 5, 11, 19

Knowledge Acquirad in a Field
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- Racism and Research:
Using Data to .
Initiate Change

WILLIAM E. SEDLACEK
GLENWOOD C. BROOKS, JR.

Does research make a difference? This
_question has long puzzled adminis-
. trators, faculty, students, and personnel
" workers in higher education. Many re-

searchers also have struggled with the

issue but, as with many things, few if any
satisfactory answers have emerged. De-
" terminiing outcomes of any educational
activity is a difficult and complicated
process, but counseling and student per-
“ sonnel functions have been particularly
hard to assess in this period of tight
. budgets and accountability. “Students
are here to study academic subjects and
not to have their hands held by a bunch
.of do-gooders,” gocrone argument. As
higher education is veing asked to de-
fend apd justify itself by many compo-
nents of sociéty, the unresolved dilemma
of the role of research is growing more
acute. 1
Undoubtedly, research has sometimes
had a direct and relatively immediate ef-
fect. At other times differences may ap-
pear, but much later in time and unbe-

knownst to the researcher. Asjournalsare

* published, reports circulated, and pre-

'-IM

In the Field

Reports of programs,
practices, or techniques

sentations given, researchers are seldom
provided with any direct feedback on
how data have influenced the policies,

-practices, or even research of others.

But these uses of data are passive and -
require that action or reaction be ini- °
tiated by others in pursuing the out-
comes of the research. This article deals -
with the active use of data to initiate
change or to influence others. The Cul-
tural Study Center was begun at the Uni-
versity of Maryland—College Park in
1969 for the purpose of conducting in-
tercultural and race-related research °
aimed at changing the education system
and the larger society. The Center has
generated many studies, but Center staff
must continually ask the question: Have ;
we changed anything?

While change can take many forms, we
were particularly concerned with reduc-
ing and eliminating institutional racism,
which in this context means action taken
by a social system or institution that re-
sults in negative outcomes for members
of a certain group or groups (Sedlacek &
Brooks in press [b]). The definition is
behavioral: results, not intentions, are '
important. This article deals with two
fairly clear-cut examples of change re-
sulting directly from research data. Ad-
mittedly, it is difficult to determine if the

WILLIAM E. SEDLACEK is Research Advisor in the
Cultural Study Center and Assistant Divector of the
Counseling Center, University of Maryland—College
Park. GLENWOOD C. BROOKS, JR., is Directorof the
Cultural Study Center at the same institution. ]
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outcomes would have been the same
without the research, since there was no
control condition or group. However,
the circumstances provide rather direct
evidence of the, role of research in
eliminating racism,

EXAMPLE 1: ADMISSIONS POLICIES

The University of Maryland for some
years had employed minimum entrance
requirements for instate students: a C
average and graduation from high
school. Students were required to take
the Scholastic Aptitude Test (SAT), but
scores were used for placement rather
than selection, Faced with increased en-
rollment applications and a lack of ex-
pansion of facilities and services, the
Board of Regents passed a policy that
would incorporate the SAT and high
school grade point average in a single
regression eguation for all entering
freshmen regardless of race or sex, using
end-of-year freshman grades as a cri-
terion. The equation was developed by
another research office on campus and
was competently done as far as it went.
This other office, however, had ne-
glected to consider any race or sex sub-
group differences such as bias in the
predictors, differential weights for sub-
groups in the regression coefficients, or
alternative predictors for subgroups.
The *Cultural Study Center had con-
- ducted research on these topics, and this
research was provided to the Board of
Regents and the central administration.
This use of the data was passive, how-
ever, as it required a synthesis and reac-
n by the decision makers. Even
though we felt that the Center data
strongly indicated that an overall regres-
sion equation would be inappropriate
and unfair to blacks, the decision had
been made otherwise. ’
1t seemed that we had a classic exam-
ple of institutional racism in the revised
admissions policy. The key results from
our studies had indicated several things.

PERSONNEL AND GUIDANCE JOURNAL

First, there existed sam pling and meas-
urement problems, such as studying only
those blacks available rather than all pos-

sible black applicants; studying only
those blacks who stayed in school a full

year; or restricting the range of scores.
There is evidence that these issues dif-
ferentially affect the prediction of black
students’ performance compared to that
of white students (Sedlacek in press).
Second, black students often require a
longer period to adjust to a primarily
white university, and therefore criteria
beyond the freshman year should be
employed. Third, attrition rates for
blacks were comparable to those for
whites using the previously employed
admissions policies, indicating the viabil-
ity of those policies for selection pur-
poses (DiCesare, Sedlacek & Brooks

. 1972). Fourth, optimal regression

weights vary considerably for race and
sex subgroups of students. For instance,
high school grades are a consistently
poor predictor for black males. Also,
white females tend to determine the
weights in an overall equation, since they
are more predictable than any other
subgroup (Pfeifer & Sedlacek 1971).
Fifth, universities around the country
that relied heavily on standardized
achievement tests were enrolling rela-
tively few blacks (Sedlacek, Brooks &
Mindus 1973). We also provided local
data indicating that the proportion of
blacks selected would decrease under the
new system. Sixth, a number of alterna-
tive predictors have been identified and

validated for blacks in general as well as -

those in special programs. These have
been empirically determined but reflect
variables such as being independent,
being self-assured, being realistic about

racism they will face, being able to -
. handle difficult adjustments, and re-

sponding positively to external control
(Sedlacek & Brooks in press [a]).
Armed with these data, we embarked
on an active course. We worked with
many individuals, groups, and ccalitions
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1o convince them of the soundness of our

.data and position. These groups in-
cluded, among others, central adminis-
trators, black faculty and staff, admis-
sions staff, black students, white stu-
dents, a coalition group of students, and
interested faculty and staff. We strategi-
cally employed all the roles we could to
pull together these elements around our
position. Many of those disagreeing with
the announced policy shared our con-
cern but could offer no logical, prag-
matic alternatives. .

Possession of the kinds of research

data cited above erfabled us to assume a
strong position in suggesting practical
oluti to the dil Uld ly,
through developing power bases in those
groups and playing the Teddy Roosevelt
role of “speak softly and carry a big
stick,” one of us was appointed to a
committee of faculty and administrators
formed to advise the central administra-
tion. Through the report of this commit-
tee, the central administration rec-
ommended that the Board of Regents
reverse its decision, which it did. The
decision was that freshmen could be ad-
mitted by an overall regression equation
including SAT or another equation
using high school grade point average
and class rank only. Additionally, 104
students would be selected for the next
fall semester using the alternative pre-
dictors we had developed in our re-
search,

While the decision was not ideal from
our perspective, it was a practical alter-
native that led the institution to alter its
position and work against institutional
racism. Itwas probably only one battle in
a larger war, but we felt we were able to
demonstrate the active and practical use
of data to promote change.

EXAMPLE 2: CURRICULAR CHANGE
Adding or changing courses in a cur-

riculum is one of the more laborious and
difficult processes in higher education.

186

Despite great breast-beating and bally-
hoo, the courses available for training
counselors, personnel workers, and
other educators have changed little in
the last decade. This is particularly true
in the racial area. Courses on teaching or
counseling blacks or minorities are be-*
ginning to enter curriculums, but this is
at best only half the problem. Most
whites have little, if any, exposure or
contact with their own racism and prej-
udice, whether institutional or indi-
vidual,

The futility of realistically altering the
behavior of any white personnel worker
toward black students without dealing
with white racism seemed apparent.
There existed no course at the Univer-
sity of Maryland likely to be taken by
personnel workers that dealt even
superficially with the topic of racism.

Some readers may doubt the useful-
ness of a course in eliminating racism. It |
is true that the ultimate answer is
whether people who take the course do
something differently as a result. We felt
that emphasizing the principles dis-
cussed in this article and focusing on
change agent behaviors in class were
practical ways to fight racism.

The staff of the Cultural Study Center
set about developing and trying out cur- |
riculum materials through seminars,
workshops, and experimental courses.
After acquiring experience in this area,
Center staff and interested faculty ap-
proached an academic administrator re-
garding the initiation of a course on ra-
cism for educators. The administrator

refused to consider the course, even on a

special topics basis taught by one of his
own faculty, who was also a member of
the Cultural Study Center staff. His
stated reasons for opposition primarily
centered around skepticism about the
viability of racism, particularly racism in
cducation, as a legitimate academic
topic. He considered racism as left-wing,
“pop” sociology and asked, “What good
would it do to tell people they are racist
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for sixteen weeks?” Additionally, he pro-
“fessed doubt that there was any racism in
the education system worth dlscussmg.
We had asked ourselves similar ques-
' tions some years earlier and had set
aboutanswering them through research.
We had hoped to locate a suitable
paper-and-pencil measure of the at-
titudes of whites toward blacks and sim-
ply use it on campus. However, three
primary problems were found with exist-
ing scales: Item content was not contem-
porary, validity evidence was not pro-
vided, and no provision was made for a
" social set torappear tolerant toward
blacks. In order to avoid or reduce these
problems, we developed our own scale,
The Situational Attitude Scale (SAS)
contains 10 personal or social situations
that have some relevance to a racial re-
sponse. For each situation, 10 bipolar
semantic differential scales were writien.
Two forms of the SAS were developed,
identical in every respect except that the
word black was inserted into each situa-
tion in form B. Thus, if randomly as-
signed groups respond differently to
form B and form A, the differences
could be attributed to the word . black
(Sedlacek & Brooks 1972).
The SAS has been used in studies on
and off campus numerous times, with
the following results;

.® White students at all levels in the uni-
versity have generally negative attitudes
toward blacks.

o There is a difference between what
white students feel are socially a‘ccepl—
able attitudes toward blacks and how
they themselves actually feel toward
blacks.

e Negative racial attitudes existin a simi-
lar pattern among incoming white
freshmen, practicing white educators,
and graduates of the university's college
of education.

o Negative racial attitudes are corre-
lated with authoritarianism and dog-
_matism among students.

i
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e White females are particularly nega-
tive about physical or sexual contact with
blacks.

e White attitudes toward blacks in the
U.S. appear similar to white attitudes to-
ward “Negroes” and white autitudes to-
ward minority groupsin other countries.

The above data, along with the cur-
ricular materials, more than adequately
supported the point that racism exists,
that it is measurable and operational,
and that it takes many complex forms,
including some that are peculiar to edu-
cation and educators. Working with a
group of interested graduate students
and faculty, we eliminhted several bar-
riers to the course’s adoption and pre-
sented it in such a way as to make it of
self-evident value to the university. As of
this writing, the course, talled Education
and Racism, is being offered; and
further work is being done to make it a
required course.

It should be added that many studies
other than those reported here were
used in generating the change. In-
terested readers may obtain an anno-
tated bibliography from the authors.

IMPLICATIONS FOR CHANGE AGENTS

The two examples cited here are briefly
stated and involved many complexities
and problems not summarized. But they
do affirm that it is possible for research
to make a difference on contemporary
and controversial issues. Whether gains
outweigh losses and whether the results
are generalizable are hard (o determine.
However, several overall conclusmns
seem warranted.

First, the context in which the data are
used is critical. In both of these situations
the persons pushing for the change were
able to organize and alter the compo-
nents in the environment so the data
could be used. A research staff that did
not have routine involvement in many
segments of the campus or community



would likely find it much more difficult

. to bring about change. Sophistication

* and knowledge about the system one is

igrying to change seem mandatory.

. '*Second, the size of the unit pushing
for change does not appear to be critical;
the Cultural Study Center has limited
funds and only one full-time researcher.
Additionally, the' Center is located in the
Division of Student Affairs, which is not
in a very powerful position to produce
changes in academic affairs areas. De-
spite this fact, both examples involved
change outside student affairs: one in
the central adminitration and the other
in an academic unit. Thus, a change
mechanism with little formal power can
acquire what it needs through informal
means. As a matter of fact, an important
part of the course Education and Racism
deals with developing and using power
to effect change. 1

Third, it is important that a unique-
ness and expertise be developed such
that the research provides the most cru-
cial and irreplaceable resource available.
Developing power by becoming the only
viable information source on a topic is
‘critical. _

Fourth, power should not be used di-
rectly if it can be avoided. The more it
can be made to appear that the change

was brought about by the institution it-"

self or the individuals within it, the more
likely the chances of success. The “big
stick” will have to be used every oncein a
,while, but an eye should be kept on the
-goal—change—rather than on the
~method—the exercise of power and
:influence through research. Hence this
;- article is'a risky one, and we thought a
great deal before writing it. We are tak-
« ing the risk that in informing interested
colleagues around the country of some
of our methods and results, we may be
making some local issues more difficult
to change.
The last point we wish to make is that
selected goals should be accomplishable.
Fighting the good fight, losing, and feel-
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ing good about it iy detrimental 16

change in the long run. The wrong re--

sult is positively reinforced. Results, not
intentions, are the mark of success.
High cxPectalions.forqvalislic change is
the desired philosophy.

We hope these’ comments will
influence readers to think about using
data to generate change. Ultimately it
will take efforts by many individual re-
searchers, counselors, and personnel
workers to radically alter institutional
racism in the education system and the
larger society. While a change agent role
is beginning to be discussed in many
quarters as a viable, perhaps prototypal
model for student personnel workers
and counselors, this article provides op-
erational evidence that such a role is
possible and practical.

REFERENCES

DiCesare, A.; Sedlacek, W. E.; & Brooks, G, C., Jr.
Noninteliectual correlates of black student auri-
tion. Journal of College Student Personnel, 1972, 13,
319-324.

Pfeiter, C. M., Jr., & Sedlacek, W. E. The validity
of academic predictors for black and white stu-
dents at a predominantly white university. fournal
of Educationai Measurement, 1971, 8, 253-261.

Sedlacek, W. E. Issues in predicting black student
success in higher education. Jaurnal of Negro Edu-
cation, in press.

Sedlacek, W. E., & Brooks, G. C., Jr. Situational
Attitude Scale (SAS) manual. Chicago: Natresources,
1972,

Sedlacek, W. E.. & Brooks, G. C.. Jr. Predictors of
academic success for university students in special
programs. Journal of Non-White Concerns in Person-
el and Guidance, in press. (a)

Sedlacek, W. E., & Brooks, G. C., Jr. Racism in
Awerican, education: A model for change. Chicago:
Nelson-Hall, in press. (b)

Sedlacek, W. E.: Brooks, G. C., Jr.: & Mindus,
1.. A. Black and other minority admissions to large
universities: Three year national trends. Journal of
Coliege Student Prrsonnel, 1978, 14, 16-21.

VOL. 52, NO. 3, NOVEMBER 1973

Reprinted by the

5 rican F and
1_607 New Hampshire Avenuve, NW, Wlshinglo;\. D. C. 20009




VIII.

COUNSELING CENTER
UNIVERSITY OF MARYLAND
COLLEGE PARK, MARYLAND 20742

NON-COGNITIVE MINORITY ADMISSIONS VARIABLES

William E. Sedlacek

POSITIVE SELF-CONCEPT OR CONFIDENCE. Strong self-feeling, strength
of character. Determination, independence.

REALISTIC SELF-APPRAISAL, especially academic. Recognizes and accepts
any deficiencies and works hard at self-development. '
Recognizes need to broaden his/her individuality.

UNDERSTANDS AND DEALS WITH RACISM. Realist based upon personal experience
of racism. Is committed to fighting to improve existing
system. Not submissive to existing wrongs, nor hostile to
society, nor a "cop-out." Able to handle racist system.
Asserts school role to fight racism.

'

PREFERS LONG~RANGE GOALS TO SHORT-TERM OR IMMEDIATE NEEDS. Able to
respond to deferred gratification.

AVATLABILITY OF STRONG SUPPORT PERSON to whom to turn in crises.

SUCCESSFUL LEADERSHIP EXPERIENCE in any area pertinent to his/her back-
ground (gang leader, sports, etc.)

DEMONSTRATED COMMUNITY SERVICE. Has involvement in his/her cultural
community.

RNOWLEDGE ACQUIRED IN A FIELD. Unusual and/or culturally related ways
of obtaining information and demonstrating knowledge.
Field itself may be non-traditional.
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VI.

VII.

5 CENTER
N ¥ OF MARYLAND

COLLEGE PARK, MARYLAND 20742

MINORITY ADMISSIONS VARIABLES/QUESTIONNAIRE ITEMS

William E. Sedlacek

Positive Self-Concept or Confidence

Items 1, 2, 15, 17

Realistic Self-Appraisal

Items 2, 7, 16

Understands and Deals with Racism

Items 3, 6, 13

Prefers Long-Range Goals to Short-Term or Tmmediate Needs

Items 4, 8, 14

Availability of Strong Support Fersen

Ttems 10, 18

Successful Leadership Ixperience

Items 5, 9, 12, 19

Demonstrated Community Service

Items 5, 11, 19

Knowledge Acquired in a Field

Items &4, 5, 19






This article is an excerpt from Brown, S.E. and Marenco,
E., Jr., Law School Admissions Study. San Francisco:
Mexican-American Legal Defense and Educational Fund,
1980.

ALTERNATIVE ADMISSIONS MODELS

There is no argument against the logic that Blacks and whites who seek to
master the same professional discipline must each develop the same body of skills
and understandings. What is argued is that the disposition to learn them (aptitude)
may be measured differentially with respect to group membership, and this should
be considered in selection.

Open affirmative action programs have no need to apologize for using tests as
only one part of a selection process. In order to develop a program of fair selection,
the weaknesses of employing a purely psychometric basis for selection must be
recognized and dealt with squarely. No apologies need be made for including
relevant dimensions in the selection process.

Selection instruments need not be discarded, because they are found wanting.
The same arg; p d here in ing tests could be repeated for any
arbitrary procedure based on comparing an individual to group performances. The
solutions are not psychometric; they are social policy decisions, but they can be
made more difficult by psychometric misunderstandings. [emphasis added]
Psychometricians can give us useful tools, but they must not be misused. This does
not absolve test constructors of responsibility. They should be spending as much
time and money assisting selectors for schools and employment in using other
predictors as they do in developing tests. In fairness to all, affirmative action has
the potential to enrich our society with the contributions to many areas which have
100 long stood dry from healthy infusion of a diverse racial and sexual populace.

rom Johason, The Measuremens Mystigue, pp. 47-48.

INTRODUCTION

legal studies, as well as constitutionally
permissible. The advocated models recog-

nize the unique character of each law

The alternative law school admissions
criteria which follow focus on a deempha-
sis of the LSAT as an evaluator of law
school potential with an accompanying
emphasis on other factors which have
been shown to be indicative of success in

school and should be evaluated and imple-
mented as appropriate in each individual
institution while also satisfying the con-
stitutionally permissible and morally
compelling goal of increasing access for
minority law students.!

1. In Bakke Justice Powell stated: “No such facial infi

FpmS

[intent to di: Jexistsinan

program where race or ethnic background is simply one element—to be weighed fairly against other
elements in the selection process. ... And a court would not assume that a university, professing to employ
a facially nondiscriminatory admissions policy, would operate it as a cover for the nctional equivalent of
a quota system. In short, good faith would be presumed in the absence of a showing to the contrary.” The
Regents of the Univ. of Cal. v. Bakke, 438 US. 265, 318-319 (1978).

HEW issued the following intecpretation of the effect of the Bakke decision on Title VI of the Civil Rights
Act of 1964. In essence, HEW's interp i ges educational institutions "o inue and
expand voluntary affirmative action programs o increase their enrollment of minority group mem-
bers.. . Although the interpretation notes thar institurions may not set aside 2 fixed number of places for




Moreover, the following models are
not mutually exclusive one from the
other, but rather may be combined and
tailored to the stated institutional objec-
tives of each school. As discussed in
Section 111, supra, the alternacive criteria
are structured around the pedagogically
sound premise that standardized tests, in
general, and the LSAT, in particular,
measure only one ser of cognitive skills
out of the many that are necessary to
become a competent attorney.? As the
Cacnegie Council of Policy Studies in
Higher Education stated:

Grades and tests looked at together
are more predictive of subsequent
academic performance than grades
alone or tests alone. More generally,
Torsten Husen (1976) has noted that:
"Exrensive empirical research tells us
thar at most half of individual differ-
ences in educational atrainments are
atcributable to purely intellectual fac-

tors. The rest may be atcribured to

motivation, interest, . perseverance,

health, and, of course, home bac

ground.” Some of these oth
factors, however, have proven diffi-
cult to assess prior to admission.

These other factors also, of course,

affect earlier grades and entrance test

scores.?
For minority students it is questionable
whether a combination of tests and grades
is more predictive than grades alone.*
Irrespective, minority test scores cannot
be divorced from the economic and cul-
tural background of the examinee.

The following alternative criteria are
also presented within a sociological con-
text which acknowledges the necessity of
a critical mass of minority students in a
given institution nov only to approach
population parity but to guarantee the
oprimal performance of minority candi-
dates.’ For example, studies conducted on

nmomy szudenrs absent a ludmzl legislative, or adminiscrative finding of past discrimination, the

pecmit, of race, color, or national origin among the faccors evaluzsted
in selecting scudents; increased recruitment in minority institutions and communities: use of ulrernatite
admissions criteria when traditional criteria ave found 1o be inadeguately prediciive of minority siudent
success; [emphasis added] provision of y and turorial prog and rhe
establishment and pursuit o/ numerical goalt o achieve thf racial und eshnic compamwn of the nudem
body the institntion seeks.” [emphasis added]

The guidelines further stace that, inaddition to these techniques, "institutions may use rhcxr aurhority 1o
broaden admissions criteria generally to evaluate berrer the qualifi of by
giving increased consideration to an applicant’s character, motivation, ability to overcome economic and
educational disadvantage, work experience, and other factors.” HEW, "Nondiscriminarion Po
Interpretation,” pp. 58509-58511. 3 .

2 Fuller and McNamara state: "Leona Tyler's (1978) review of research and philosophy on individual

i 'dniftrences idi abroad view of humanskxlls relarrd 10, yer distinct from competence in

or ! Id-d. Is, who may be less able o reduce 2

problem © its component parts, mxy be more competent to work in small groups rather than alone.

Ewdence also md:wes that (hus: most proficient at solving problems wuh one nght answer, for

dized tests, may be less able to think diverg=

aleernative uppmaches 03 prob!cm (Frederiksen, 1978). In the rush ro nnk apphcams by their

other individual differences that could nurture greater diversicy

among smdenu within pro[essmns are ignored.” Bruce Puller and Patricia P. McNamara, “Defining and

g and Asristing Students After Bakke, ed. Bruce Fuller and
Kenneth ¢ C Green (San Francisco: Jossey-Bass, Inc., 1978), p. G8.

See also University of California Task Force Report, Seprember 1977, p. 40.

3. “Public Policy and Academic Policy,” Selective Admissions in Higher Education.” p. 10 & n. 5,
4. Astin, "Quantifying Disadvantagement,” p. 75.
S. Eve Spangler, Marsha A. Gordon, and Ronald M. Pipkin, Toten Wamen: An Empirical Test of Kanter's
{po:lum, Law Smdenr Activity Paccerns Pm)ect of the American Bar Foundation (Chxcago University
i The 4 Z

Chicago, 1978); d from Journal of S vol. 84, no. 1 (July 1978),
pp. 160-170.
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women in Jaw school indicate that women
law students when enrolled in propor-

ionally small numbers within a predomi-

antly male student body either over-
achieve or settle for very mediocre aca-
demic performance. The same studies,
however, demonstrate that women tend
to distribute themselves evenly along the
range of academic performance with oth-
er students when enrolled in more than
token numbers.® Thus, it is suggested that
for minority law students to reach their
true potential in legal studies, their num-
bers must allay possible feelings of isola-
tion and alienation.”

With these considerations in mind, the
following alternative criteria are offered
to law school deans, professors, admis-
sions officers, students, and shapers of
public policy for their serious considera-
tion. It must be reiterated that the follow-
ing admissions models, just as every
existing admissions model now in use in
law schools, contain an implicit or explicit
policy decision. Since the LSAT is not a
perfect instrument for selection, law
schools consider a variety of other criteria.
Thus, admissions decisions are currently
made not only on the basis of minute yet
seemingly significant differences in pre-
dicted first-year law grades, but also on a
Qnsideracion of a diverse set of noncog-

itive characteristics.? Our models seek to
effectuate a policy of greater diversity and

integration within the legal profession by
suggesting other indices for selection
apart from GPA and LSAT.?

Although our models ate not necessari-
ly predictive of first-year success in law
school in the same way as traditional
admissions indices, they assist in a more
complete assessment of law school candi-
dates. By definition, the advocated medels
are not finished admissions procedures
that can be used without further test-
piloting and subsequent revision. Rather,
our models are specific, concrete ap-
proaches, with directions for implemen-
tation, that law schools will need to
review closely and test before the models
can be fully adopted:

A.CULTURAL DIVERSITY
MODEL

RATIONALE OF THE DIVERSITY
MODEL
The cultural diversity model directly
responds to and satisfies the constitution-
al import of Bakke. As Justice Powell
observed:

Thus, in arguing that its universi-
ties must be accorded the right to
select those students who will con-
tribute the most to the “robust ex-
change of ideas,” petitioner invokes a
countervailing constitutional inter-
est, that of the first amendment. In
this light, petitioner must be viewed

6. Ibid.

7. Green and McNamara observe: “The rarity of minority students and faculty members on a campus, jet
alone within 2 department or professional school, contributes to this feeling of alienation and isolation
experienced by minority students. Says one black law student, "You do feel isolated because there are so few
black srudents. And I guess you become somewhatangered because you know that there are more qualified
black students out chere who could just as well be here.' * Kenneth C. Green and Patricia P. McNamara,
"The Student Experience,” Admitting and Assisting Students After Bakke, ed. Bruce Fuller and Kenneth
C. Green (San Francisco: Jossey-Bass, Inc, 1978), p. 32.

8. See Section IV, cupra. for an analysis of MALDEF's survey instcument discributed to all ABA-approved
law schools in California.

9. In advocating lternative criteria, MALDEF recognizes that some of the suggested altecnatives would
require“2 greater financial and time commitment on the part of law school admissions officers,
commirtees, facuities, and deans than exists ly. Notwith ding, one can legitij ! ?onderwhy
the medical schaols have been willing to make that additi i toward an individualized
selection process when many law schools have noc.

1
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as seeking to achieve a goal chat is of
paramount importance ia the fulfill-
ment of its mission.'
Not only is diversity a compelling consti-
tutional interest, but the diversity formu-
ta set focth in this model capitalizes on
the established admissions procedures
and student composition of each law
school, thereby according utmost defer-
ence to traditional university autonomy
while satisfying first amendment rights.
Further, the cultural diversity model
recognizes and resolves the perplexing
face that diversity, in the sense of mean-
ingful racial and ethnic diversity, will not
exist in the zbsence of admissions models
which expand from the traditional cogni-
tive criteria of GPA and LSAT. Franklin
Evans of the Educarional Testing Service
documented that:
If the nation’s law schools were to
adopt an admissions policy taking no
account of minority backgrounds of
blacks and Chicanos, 2 majority of the
students from those groups now ad-
mitted and enrolled would be exclud-
ed. . . . If numerical predictors were
employed exclusively for all appli-
canrs, the resulting reductions would
be 76 to 78% for blacks and 45 to
48% for Chicanos.!!
Yec there is no statistical, constitutional,
or moral reason to limit admissions cri-

contrary, the studies cited in Section III,

supra, indicate that cognitive scores are
likely to be misused\agamsf allapplican
if isolated from other relevant candid
data.

This diversity model provides other
relevanr factors for applicant evaluation.
It has cthe important feature of adjusting
the weight accorded to an applicant’s
cultural diversity on the basis of the racial,
echnic enrollment in that particular iasri-
tution. Applicants who are underrepre-
sented will automarically receive more
weight on the cultural diversity part of
the formula than will candidates who are
already well represented at the law school.
Thus, the “robust exchange of ideas”
which Justice Powell found compelling
will be achieved without quotas and with-
in the framework of a formula which is
relatively simple and administratively
feasible. Moreover, this model, by virtue
of its noncognitive component, encom-
passes diversity characteristics apart from
race and ethnicity.

DESCRIPTION
The purpose of this model is o provide
a systematic procedure focusing on non-
cognitive admissions characteristics which
research demonstrates may be useful in

evaluaring candidates for graduate ‘
h

teria to serictly numerical indices. On the  professional schools.!? Although t

10, The Regents of the Univ. of Cal. v. Bakke, 438 US. 265, 313 (1978).

11. Evans, "Applications and Admissions to ABA Accredited Law Schools,” pp. 566-567. See also Section
1, supra

12. The above model was developed by Dr. William E. Sedlacek. Dr. Sedlacek is one of the leading
hers in the f lation of gnitive variables which have been shown 0 be indicative of
minority success in higher education. His work includes: C. M. Pfeifer, Jr. and W. E. Sedlacek,
“Nonintellectural Correlates of Black and White Students’ Grades 2t the University of Maryland,” Cultural
Study Censer Research Repors $3-70 (College Park, Maryland: University of Maryland, 1970); C. M.
Pleifer, Jr. and W, E. Sedlacek, "Predicsing Black Student Grades With Nonintellectual Measures,” 43 J.
egro Educ. 67-76 (1974); C M. Peifer, Jr. and W. E. Sedlacek, “The Validity of Academic Predictors for
Black and White Students ac s Predominancly White University,” 8 J. Educ. Measurement 253-261(1971);
and D. O, Prieto, P. G. Bashook, A. G. D'Costa, P. R. Elliotr, R. K. Jatecky, B. Kahrahrah, W. F. Leavell, and
' E. Sedlacek, Simulated Minorisy Admissions Exercise Workzook (Washington, D.C.: Association of
American Medical Colleges, 1978). pp. 1-33.

Other researchers whose work supporss that of Dr. Sedlacek are: A. R. Baggaley, “'Academic Prediction

at an Ivy League College, Mod d by D 1 and Evals i

gu le) hic Variables,” & E in
Guidance, 6 11974): 232-235; E. H Borgen, “Able Black Americans in College: Entry and Freshman
Experiences,” Menit Scholsrthip Corporation Rersearch Reports, 6,00.2 (1970); R. D, Goldman, “Hidden
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characteristics are particularly relevant to
minority candidates, they can be used as
iteria to gain additional information on
I applicants.!3
The elements of our cultural diversity
model are expressed by the following
formula:

[NC (noncognitive) score + C (cogni-
tive) score] x CD (cultural diversity)
score = AS (applicant score)4

This formula describes a procedure for
law student selection which gives weight
to cultural diversity based on the existing
racial/ethnic composition of a particular
law school and, hence, increases the chance

of minority student selection. Moreover, .

the criteria are keyed to the philosophy
that excellence in education is promoted
when a critical number of individuals
with varying characteistics are recruited
for professional school preparation.!s

As designed, the cultural diversity for-
mula may be implemented in one of two
ways. Pursuant to a unitary admissions
approach, the formula may be applied to
every law school applicant to a particular
institution. In the alternative, a predeter-
mined percentage of students may be
admitced under the existing criteria of a
law school with the remaining applicants
being evaluated on the basis of the non-
cogaitive and diversity factors which fol-
low.

Dr. William E. Sedlacek, developer of
the model, suggests that, for administra-
tive reasons, 50 percent of law applicants
to a particular school be admitted under
the school's established.criteria. This per-
centage, of course, could be adjusted by
any school, in keeping with the HEW
guidelines on Title VI, according to its
own numerical targets and/or prior expe-
rience in minority enrollment.! If 50

Opportunities in the Prediction of College Grades for Different Sub

"10]. Educ. M 205-

210 (1973); F. Perry, Jr., "Selected Variables Related to Academic Success of Black Freshman Students at
the University of Missouri—Columbia,” (Ph.D. diss., University of Missouri, Columbia, Missouri, 1972};
and G. Temp, “"Validity of the SAT for Blacks and Whites in Thirteen Integrated Institutions,” 8. Educ.
Measurement 245-251 (1971).

13. The theoreticz] framework underlying the use of noncognitive variables in admissions decisians is
based on research which indicates that the GPA and LSAT are incomplete instruments on which to make a
full evaluation of a candid; pecially a noncraditional appli See Section 1], Part B, footnotes 7-12,
fupra. .

Moreover, studies support the proposition thar if traditional predi are used, there must be separate

.cquarians ot cutoffs for each subgroup to achieve optimum validity. Other studies suppocting the

differential regression equations for race/sex subgroups include: A. S. Farver, W. E. Sedlacek, and G. C.

Brooks, Jr., “Longitudinal Predictions of University Grades for Blacks and Whites,” Meararement and

Evalgatson in Guidance, 7 (1974): 243-250.

14, As used in this formulz, the symbols connote the following: NC rep the gnitive score, C
represents the cognitive score (GPA and LSAT) with CD representing the cultural diversity score. AS
denotes the total applicant score on the basis of which offers are made.

15. “As noted in Justice Powell's opinion in Bakke vs. University of California [sic), . .. we do not compel
the Universig' to utilize only “the highest objective academic credentials™ as the criterion for admission.’
Institutions do in fact select students at least in part on 2 variety of ather grounds. For example,
institutions routinely consider nonacademic characteristics in order to:

—select students likely to exhibit outstanding performance on criteria other than traditional grades
(e.g., leadership, scientific creativity, artistic achievement)
—select students who are more likely to persist to a degree
—achieve ble rep ion of imp demographic groups (e.g,, sex, race) . . .
—select students who are related ro important sources oﬂ:pporz to the institution (€.8., relarives of
alumni, faculty, or benefactors)”
Huater M Breland and Warren W. Willingham, "Personal Qualities in Admissions,” mimeographed, a
cooperative research and development project berween the College Board and the Educational Testing
Service (Princeton. N.., December 1978), pp. 5+6.

16. See Section V. supra; for the HEW "Nondiscri
interpreration of Title VI in light of Bakke

Policy Interp " governing the
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percent were admitced traditionally, then
the remaining 50 percent would be chos-
en based on the above formula which
seeks to foster true diversity in entering
law classes. Although the cultural diversi-
ty and noncognitive components of the
formula may be adjusted by different
schools based on cheir test-pilots of the
model, the essential procedure for imple-
mentation is as follows:

IMPLEMENTATION PROCEDURE

1. Select 50 percent of the entering
class using traditional methods (GPA,
LSAT, letters of recormmendation, etc.).
In the alternarive, omit this step and
evaluate all applicants as detailed in steps
2 through 5.

2. Develop a composite score for all
applicants, or the remaining 50 percent,
on the following eight noncognitive vari-
ables. These variables are scored on a
scale of 1, 2, or 3 points, with 3 being the
highest. Data to achieve scores may be
obrained from letters of recommenda-
tion, personal statements, interviews, etc.
They are variables which admissions per-
sonnel and committees must scan for,
since rhey could be contained anywhere in
the applicant’s record. All are supported
with research as to their utility, particu-
larly for racial/ethnic groups, butr for
whites as well.'?

a. Noncognitive variables:

1
2
3
4
5

. Self-concept. .

. Realisti¢ self-appraisal. '

. Understanding racism.

. Long-range goals.

. Availability of a strong support
person.

6. Leadership.

7. Community service.

8. Demoastrarted legal interests.'®

b. The highest score obrainable is 8 x
3 =24, while the lowest is 8 x 1 = 8. Since
there eight traits with a2 maximum
value of 3 points per trait, a score of 24
would be the maximum while 8 would
be che minimum because each applicant
receives at least I point per trait. Devel-
op a distribution of chese scores for all
candidates, or the remaining 50 per-
cent, and convert these scores into T
scares which have a mean of 50 and 2
standard deviation of 10. A T score is
merely a stacistical method for equating
scales which are not equivalent.!® The
resulting score, in this component of
the formula, is called the NC or noncog-
nitive score.

3. Develop a distribution of the re-
maining applicants based on the traaic
tional cognitive variables . (GPA ‘
LSAT) used by an institution in ranking
and selecting admittees. This distribu-

7. William E. Sedlacek. “A Cultural Diversity Selection Model for Law School Admissions,” prepared for
the Mexican American Legal Defense and Educational Fund, mimeographed (College Park, Maryland:
University of Maryland. | Ocrober 1979),

18. Studies corroborate che utility of chese factors for student assessment; see footnore 12, supra, Please
refer to Addendum A which immediacely follows this model for a description of the weighting of the scale
values for each of the components making up the noncognirive score.

19. T score is a standardized score where the mean is set at 50 and the standard deviation is 10. For instance,
applicant A had a GPA of 3.6. If the pool of applicants to a particular school had a mean GPA of 3.3 witha
standard deviation of 0.2, we would ser 3.3 equal to 50 and each unit of 0.2 above o below the mean equal to
10. Thus a GPA of 3.5 would equal a T of 60, 2 GPA of 3.1 would equal a T of 40, and a GPA of 3.6 would
equala T of 65: 3 GPA of 3.6 would be 1.5 standard deviacions, or 0.3 above the mean, 503.3+0.3=36.T
scores allow for scores based on different scales co be compared, added, subtracted, etc. The scoring system
empluyed by many standardized tests such as the SAT and the LSAT is similar to the T score in that the
meaaq is set at 500 and che standard deviation at 100. A more complete discussion of T scores can be found
in F. G. Brown, Principles of Educational and Psychalogical Testing, 20d ed. (New York: Holr, Rinehart
and Winston, 1976).
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tion, as discussed previously, will contain
either all candidates or the remaining 50
rcent of the applicants after the first 50
icm were admitted pursuanc to estab-
ed criteria. The goal is to develop a
distribution based on a single composite
ranking of the cognitive variables for each
applicant. This distribution, as the non-
cognitive distribution, will be converred
into T scores and will represent the C or
cognitive score. For hypotherical exam-
ples of conversions of student GPAs,
LSATs, and noncogairive traits into T
scores, please refer to Addendum B at the
end of this part.

4. Depending on the admissions for-
mula chosen by the institution, cultural
diversity scores will be assigned to all
students or to those remaining after a
specified percentage were admitred by
the existing criteria of a law school. For a
cultural diversity score to be assigned,
however, there must be some external
norm against which the weight of the
score is determined; this is so because the
purpose of the diversity model is to
auromarically adjust the weight each ra-
cial/ethnic group receives in evaluation
for admission based on the representa-
tion of that particular group in a specific

school. The model, therefore, facili-

law school access to those groups

least represented in a given law school by

assigning them a higher cultural diversity
Score.

The HEW “Nondiscrimination Policy
Interpretation,” on Title VI as discussed
in Section V, supra, permits a university
10 establish a numerical target for ethnic/
facial minority admissions. Certainly a
law school could use some numerical
target or even last year's actual enroll-
ment, as broken down by race and ethnici-
%, to establish a benchmark against which
t0 measure applicants for cultural diversi-
ty. Cultural diversity scores then, are
calculated as follows:

CD

score
Institutional (multi-
Composition plier)
Less than 10 percent of the 1.5

applicant’s racial/echnic group

is represented (a) in the 50 per-
cent of the class already admitced
under established criteria or (b)
in the student body of a particu-
lar law school or (c) by some
other numerical carget used as 2
benchmark for assigning cultur-
al diversity scores.

Between 11 and 50 percent is 1:25
represented.
More than 50 percent is 1.0

represented.

5. Final selection is made pursuant
to the following formula:
a. (NCscore + C score) x CD score
= AS
b. Those individuals with the
highest applicant scores are
selecred for admission.

CONCLUSION

The cultural diversity model is inher-
ently fair in that every applicant is com-
pared against every other applicant on
the basis of cognitive, noncognitive, and
cultural diversity craits. If the model is not
applied to all applicants, ir is still fair
since every applicant not admitted pur-
suanc to the traditional criteria of the law
school must compete individually with
every other applicant not admitted by the
established criteria. The criteria utilized
in this model, moreover, are indisputably
within the letter and spirit of Babke, as
articulated by Justice Powell, in that ap-
plicants are assessed on a multitude of
traits in an effort to achieve true diversity
within the law school. Cultural diversity is
not assigned a fixed weight nor is it
implemented by arbitrary quotas. Racher,
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applicants are individually evaluated ror
cultural diversity, among other traits,
based on the specific cultural composition
of the law school to which they are
applying. Finally, the cultural diversity
component of the model is adjusted auro-
matically in the admissions process ac-
cording to the percentage of particular
racial/ethnic groups already represented
in the institution.

ADDENDUM A TO
SECTION VI, PART A

Below is a description of the weighting
of the scale values for each of the compo-
nents that make up the NC score.

1. Positive Self-Concept

(Strong self-feeling; strength of char-
acter. Determination, independence.)

Code
Meaning (Points)
Initiates statements or 3

behaviors that indicate
strong positive feelings
about oneself, e.g.,, "I felt I
could do well on 2 project so
I took extra initiative.” Took
heavy course-loads in school.
Willingness to try new
things over a long period of
time.

Some evidence of positive 2
feelings or behaviors but

not strong. Some good evi-
dence, some bad. Does ot

take initiative in trying new
things or presenting evi-

dence of self-worth; or only
recent evidence of good self-
concept.

Shows no evidence of good 1
self-concept or negative
evidence. No evidence of

trying new things; state-

ments of expected failure

made.

Realistic Self-Appraisal
(Especially academic. Recognizes and
accepts any deficiencies and wi
hard at self-development. Recogp
es need to broaden his/her individu-
ality.)

Code

Meaning (Points)

Presents clear evidence of 3
assessing shortcomings in
his/her background and Aas
taken steps to overcome.
Could be curricular or per-
sonal, e.g., ‘I knew thatI was
short in math so ] took an
extra course.” "I was not
effective in dealing with col-
leagues so I sought them ont
for reasons why."

[}

Some recognition of some
shortcomings but has gen-
erally not taken action to

No evidence that short- 1
comings recognized; defen-

sive or avoids questions con-
cerning possible problem.
Covers up and offers excuses.

Understands and Deals With Racism

(Realist based on personal expe.
ences of racism. Is committed W
fighting to improve existing system.
Not submissive to existing wrongs,
hostile to society, or a “cop-out.”
Able to handle racist system.)

Code
Meaning (Points)
Initiates realistic explana- 3

tions of how racism (parti-
cularly institutional racism)
affects life. Not bitter.
Understands that rome of
his/her life is controlled by
the system based on race or
sex and some is individually
determined. Evidence of

\
correct.
|
‘
|
\



successfully handling inter-
racial and/or intersexual
ations, e.g., "1 expect
nat some people may not
understand modern women,
but I had one supervisor
who came around after [ let
him know what I could do.”

Some good evidence, some
not so good or tentative.
Not a full understanding,
May be bitter or confused.

No understanding of rac-
ism, hostile, resentcful.
Blames everything on the
system being against His-
panics, Blacks, etc,, if a
minority. Feels resentful of
reverse disceimination if
whire. No demonstrared
method of handling interra-
cial or intersexual situations
well.

Prefers Long-Range Goals to Short-

6.

immediate tecms, unpre-
pared for future.

Availability of Scrong Support Person

(To whom to turn in crises.)

Code
Meaning (Points)
Someone has provided 3
assistance in times of _
crisis. Generally same per-
SOn Or one at a time sequen-
tially, e.g., grandmother,
then reacher, then boss, etc.
Knows where to go in a
crisis.
Sometimes has received 2

help but not consistencly;
somewhat unclear about
where to go in crisis.

No evidence of turning to
others, loner, rough it out.
Then says no problem.

Successful Leadership Experience

Term or Immediate Needs

(Able to respond to deferred grarifi-

cation.)

Qeaning

Consistent evidence of
planning and future orien-
ration over a long period,
e.g, "As a freshman, I
figured I had betcer study if
wanted to ger inco law."” "I
realized I had to learn X
procedure on the job before
could get promoted.”

Some recognition of long-
term goals but no long-
term evidence, or mixed
evidence.

No evidence of long-term
planning; looks at issues in

Code

(Points)

3

(In any area perrinent to background,

e.g., gang leader, sports.)

Meaning

Behavioral evidence of in-
fluencing others in the
context of his/her cultural
or socialized background
(may not be traditional, e.g.,
gang leader, unusual hobby,
or community work), Has
shown evidence over 2
period of time.

Some evidence of leader-
ship position. Not clear
what his/her influence real-
ly was, may list offices held
in student or other organiza-
tion.

No evidence of influencing
others or holding office.

Code
(Points)

3

1



May avoid or be uncomfort-
able in leadership role, e.g,
“Let others do it—I'm too

busy.”
Demonstrated Community Service

Code
(Points)

Meaning
Behavioral evidence of 3
activity and identification
with community. Long term
involvement and interest.
Community must be allowed

to be cultural/racial as well

as geographical.

Some contacts with com- 2
munity but may be just

recent, or perhaps, more

likely, in the past with an
uncertain present and future.

No contact with communi- 1
ty. Little or no evidence

that he or she is aware of the
concept or its importance.
Alienated, separated from
cultural/racial background.

Demonstrated Legal Interests

Code
(Points)

Meaning

Behavioral evidence of 3
activity and interest in the

law and legal issues for some
time. Interest may be

through one’s culture, bet-
tering one's culture through

the law, etc. Allow for non-
traditional views of legal
interest.

Some behavioral evidence 2
of legal interests but not
strong or long rerm.

No evidence of interest in 1
the law or legal issues, or
perhaps avoidance of such
issues.

ADDENDUM B TO
SECTION VI, PART A

Applicant A

‘Description: White, high grades and

LSATs but not involved in activities.
Shows performance in traditional ways
in classroom.

GPA = 3.6 = T score of 65
LSAT = 750 = T score of 75

Computation of C score:

The school evaluating Applicant A
weights GPA 50% and LSAT 50%. Thus
we.can simply get the mean of the two
T scores (65 +75)+ 2 = 70. (C = 70)

Computation of NC score:
Applicant A scored as follows on the
eight noncognitive variables making up
the NC score:

Self-concept = 2

Realistic self-appraisal = 2

Understands racism = 1

Long-range goals = 2

Strong support person = 1

Leadership = 1

Community = 1

Demonstrated legal interests = 3
The sum of these eight scores is 13. If
we compare this to a distribution of thes
scores from all applicants to the sch
we get a T score of 40 or 1 standar
deviation below the mean. This person
would be at the 16th percentile, or the
lowest 16% of the applicants on NC. (NC
= 40)
Computation of CD score:
Based on applicant’s race applicant re-
ceives a 1 for being in a group that
represents more than 50% of the appli-
cants. The reference group here could be
the curreat year's applicants, last year's
admittees, residents in the area, etc. The
weights assigned to cultural/racial groups
as of this date are: 1 = more than 50%
represented; 1.25 = 11 to 50% represent-
ed; 1.5 = 10% or less represented. (CD =




13

Computation of applicant score (AS):
(70 +40) x 1 = 110

Applicant B

Description: Chicano, average LSAT and
grades, but shows good performance in
many areas ourside the traditional educa-
tional setting.

GPA =29 = T score of 45
LSAT = 450 = T score of 38

Computation of C score:

The scores for GPA and LSAT are based
on the applicant pool of the school in-
volved. The schoo! evaluating Applicant
B weights GPA two-thirds and LSAT
one-third. Thus, C = (45 + 45 + 38)+3 =
42.67.

Computation of NC score:
Applicant B scored as follows on the eight
noncognitive variables making up the NC
score:

Self-concept = 2

Realistic self-appraisal = 2

Understands racism = 3

Long-range goals = 3

Strong support person = 2

Leadership = 2

Community = 3
‘emonstrated legal interests = 2
@ sum of the noncognitive variables is
19. If we compare this score to a distribu-
tion of these scores from allapplicants we
get a T score of 66 for the NC component.
(NC = 66)

Computation of CD score:

There were 11-50% Chicanos in the
reference group employed by the school.
(CD = 1.25)

Compuration of applicant score (AS):
AS = (42.67 + 66) x 1.25 = 135.83

Applicant C
Description: Black, low grades and SATs,

few activities and performance in areas
outside education.

GPA =26
LSAT = 370

Computation of C score:

The school evaluating Applicant C does
not specifically weight GPA and LSAT,
but makes an overall assessment of aca-
demic qualifications and ranks all the
applicants to this school. Applicant C was
in the lowest 209, the T score equivalent
of 30. (C = 30)

Computation of NC score:.
Applicant C scored as follows on the eight
noncognitive variables making up the NC
score:
Self-concept = 2
Realistic self-appraisal = 1
Understands racism = 1
Long-range goals = 2
Strong support person = 1
Leadership = 1
Communiry = 1
Demonstrated legal interests = 2

The distribution of applicants yielded a T
score ‘of 32 for the sum of 11. (NC = 32)

Computation of CD score:

1.5 was assigned because the applicant
reference group was 10% or less Black.
(CD = 1.5)

Computation of applicant score (AS):
AS = (30 +32) x 1.5 = 93

20. Please refer to Section 1V, mfn. for an analysis of the weights assigned to the GPA and LSAT in ABA-

approved California law schools.
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SUMMARY

A questionnaire designed to measure seven non-cognitive predictors of
academic success was administered to two successive samples of incoming
university freshmen. The responses were examined with regard to the

reliability of the instrument, and three separate indicators of academic

suc --first s ter college GPA, three semester cumulative GPA and
persistence after three semesters. The results showed reliability and
construct validity for the instrument. Further using this instrument
added to the predictive validity of using traditional measures (SAT
scores) on academic success. Also, different items were predictive of
success for the different racial subsamples. The questionnaire was

particularly predictive of the persistence of blacks, The implications

of the results are discussed.
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Non-Cognitive Variables in Predicting
Academic Success by Race

S8ince the 1970's there has been evidence of the growing fimportance
of retention in higher education for both human value reasons and for
the continued existence of achoals.A A particularly vital sapect of this
issue is minority student retention. The retention rate fﬁr minority
students, particularly black, is lower then fhe rate for majority
students (Astin, 1975; Sedlacck & Pelham, 1976). The rate of minority
retention is particularly low, and decreasing, in predominantly white
institutions (Goodrich, 1978; Sedlacek and Webster, 1978), This is

obviously a great loss of human potential and it is thug critical that

. steps be taken to understand and reduce attrition, particularly for

minorities.

One means of increasing the retention rate is to do a better job of

selec admisslon (Oct, 1978). Bui most sdmissions eriteris and

procedures have been validated on typlcally white samples. Studies that

have applied the usuzl college admissions criteria to blacks have
tended to get lower validity than that cbtained with the predominantly
white saméles (Baggeley, 1974; Borgen, 1972; Farver, Sedlacek , & Brooks

1975; Pfeifer & Sedlacek, 1970, 1971, 1974). Among the possible explana-

tions for this difference are cultural/ racial biases in the traditional
predictore (e.g.. staﬁdardized tests, grades, ete,) and that minority applicants
do not know how to play the admissions "game.” That is, white applicants

tend to know what is viewed as desivable in collega applications, but
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many blacks do not. Given these problems, atepa must be taken to find
alternative ways of obtaining valid information on minority applicants
that are indicative of college success.

The purpose of this research was to design and test out a brief
questionnaire for use at a predominantly white instlitution that might
tap information related to rwetention not normally avallable. The
questionnaire was specifically designed to assess the seven non-
cognitive predictors of minority college success proposed by Sedlacek
and Brooks (1976). Through research, they found seven variables that
have been demonstrated to be related to college success, particularly
for minorities. These seven varilables are: positive self-concept,
realistic self-appraisal, understanding of and ability to deal with
racism, pteference for long-range goals over short-term or immediate
needs, avaiiability of a strong aupport person, succeasful 1eadership
experience, and demonstrated community service. Whlle these variables have
been studied individually, little work has beesn dome on them collectively.
So the focus of this study wus the development of a quick, vreliasble and
valid measure of these vaviables. This project was part of an ongoing
résearch plan aimed at gaining a more complete, longltudinal picture of
retention, particularly with regard to mimorities.

Hethod
Sample
Two separate semples of incoming freshmen at the University of

Maryland, College Park (1979 entering freshmen, N=2137; 1980 entering
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freshmen, N=573) were given the Non-Cognitive Questiommaire (NCQ) during
summer orientation., Only those freshmen who had completed all the NEQ

and whose SAT sceres were able to be obtained from university records

were included in this study. This resulted in final samples of 1644

for the 1979 frashmen and 478 for the 1980 freshmen. Of this final 1979
sample of 1644, 1339 identified themselves as white, 190 as black and 110
as being of other racial/ethnic backgrounds (predominately Asian-American).
For the 478 freshmen in the 1980 sample, 355 were self-identified as

white, 89 as black and 34 as other (sgain, predominantly Asian-American).

Instrument

The Non-Cognitive Questiomnaire (NCO) was designed with past research

. as a base and is intended to assess ' seven non-cognitive variables

found to be related to minority retention (Sedlacek & Brooks, 1976). The
WCQ consists of two nominal items relating to educational expectétions. 18
Likert-type items relating to expectations about college and self-assessment,
and three open~ended questions relating to present goals, past accomplish-
ments and offices held/groups belonged to. All {tems, with the exception
of the open-ended items, have been found to have adequate test-retest
reliahility. The two week correlations (N=18) for the items range from
.70 to .94. The open~ended {items were included in éhe questionnaire as
they may have been able to access dimensions not covered in the structured
Likert-type item format. The vesponses to the question asking for one's

goale were vated for: 1) the amount of time required to complete the goals,
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i.e., how long-range they are (interrater r=.89) and 2) the degree to
which the goals are related to academia (academic goals interrater r=.83).
The open-ended item asking for which past accomplishments one is proudest

of was rated for the degree of difficulty relative to all high school

graduates (interrater r=.88). The final open-ended item asked the
respondent to list all offices held and/or extracurricular activities.

This {item was rated on four dimensions: 1) number of activities (interrater
r=1.00), 2) degree of leadership exhibited (interrater r=.89), 3) degree
list was related to academia (academic activities interrater r=.98) and

4) the depree to which community involvement was reflected (interrater

r=,94), Lockett (1980) reported coefficient alpha reliabilities ranging
from .54 to .73 for scales on a modified version of the NCQ employed in

the present study.

Analyses

There were two basic types of analyses performed on the data, each
reflecting the major purposes of this study. First, the properties of the
instrument itself were examined to see if the responses did vary across the
races and if the items were content valid in their ability to tap the seven
non-cognitive dimensions posited by Sedlacek and Brooks (1976). To accomplish
this, the relationships among the Likert-type items were examined using
separate factor analyses for each race. A principal components factor
analysis, using squared multiple correlations as commonality estimates and

varimax rotation was done on the Likert-type items for the entire sample,
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the white sample, and the black sample. These factor analyses would yield
information on the degree to which the items clustered along the posited
seven non-cognitive dimensions and how this varied by race.

The second set of analyses was designed to establish the external
validity of the ﬁCQ as a predictor of collegiate success. College success
can be defined in many different ways, i.e., grade point average, continued
enrollment, etc. Examining retention using only one of these definitions
can lead to an invalid or biased picture of what contributes to retention
(Tracey & Sedlacek, 1981). As such, this study used two separate, albeit
not mutually exclusive, measures of collegiate success, grade point average
(GPA) and enrollment status, to move toward paining a complete understanding
of this issue.

Separate step-wise regressions were performed on each sample (1979
freshman and 1980 freshmen) examining the relationship of the NCQ items
and SAT scores to GPA (one semester GPA and three semester GPA for the 1979
sample and one semester GPA for the 1980 sample). In addition, as traditional
cognitive data (i.e., SAT scores) often dominate regression equations which
include noncognitive variables, separate regressions were done using only
the NC() responses as predictors. The above regressions were performed on:
1) the entire sample for each year, 2) whites only subsample for each year,
and 3) blacks only subsample for each year.

To examine the relationship of the NCQ responses and SAT scores to
persistence, stepwise discriminant analyses were used. As an accurate
determination of persistence (enrolled vs. not enrolled) could only be

obtained after several semesters, this analysis was done using only the
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1979 sample, as enrollment status was determined over three semesters

not just one. As with the regression analyses, stepwise diseriminant
analyses were done using NCQ responses plus SAT scores,and NCQ responses
aloneas predictérs to determine the extent of overlap between the data
sets, Also, as with the regressions above, separate discriminant analyses
were done for the entire sample for each year, the white sample for each

year and the black subsample for each year.
Results

This section will be divided into two parts, the first describing

those results which examine the differences and similarities in the responses

to the instrument across races. In a sense, this part concerns itself with

measurement properties of the questionnaire. The second part of the

results will be concerned with describing the analysis done relating question-

naire responses to success in college. This section emphasizes the application

of the data. As the questionnaire as a whole was developed with minority
selection in mind, most of the subsequent writeup will center on the
minority data, particularly black, as this group had sufficient numbers
for all the analyses, which most of the other minority groups did not. All

differences noted below are statistically significant at the .05 level.

Internal Questionnaire Results

The results of the separate factor analyses conducted showed fairly
similar structures for each racial group. Because this study was most

concerned with minority students and because of space limitations, only
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the factor analysie on the black sample will he presented. Table 1 is a
sumnary of the factors obtained and the items that loaded from this factor

analysis on the black sample. As can be seen from Table 1, the results

variables suggested by Sedlacek and Brooks {1976). Thg six veriables that
were supported by the factor analysis were: Leadership (Factor I), recognizing
racism (Factor II), preference for long-range goals (Ractor IIT), realistic
self-appraisal (Facter IV), support for college plans (Factor vy, self—ccmfi-.-
dence (Factors VI and VII). Factor VIII seemed to be assessing general

‘ familiarity with academia unrelated to academic self-confidence. So the

of the factor analysis demonstrate support of six of the seven non-cognitive
items used do appear to cluster along the seven variables as degigned.

|
|

Insert Tahle ! shout here

|
|
‘ Predicting Collegiate Success

Given the number of items and analyses done on the different samples,
only those items that significantly added to the prediction of any of the
criteria (first semester GPA, three semester cum or enrollment status) will
be presented. The specific items that significantly added to prediction
in each analysis and the overall multiple covrelstion coefficlents are

summarized in Table 2.
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Insert Table 2 about here

Tn all the analyses, the NCQ items were at least as highly predic-
tive of the criteria examined as SAT scores alone, Combining the NCO
{items with SAT scores resulted in significant increases in prediction in
each of the eight separate analyses performed. So for all criteria, the
usage of the NCO ftems added to the ability to predict collegiate succesg,
for blacks and whites.

When the criterion that was examined was first semester grades, the
HéQ was found to be more pradictive for whites than blacks in both sample
years. Further, the same non-cognitive varishles were relate& to first
gemester prades for each racial group. The variables that were found to
be predictive for both races were: positive self-confidence (items 3 and .
8, as listed in Table 2) and realistic self-appraisal (items 9, 12, and 13).
For the white subsample only, community involvement (item 1l4c) leadership
(item 4) and preference for long ranpe goals (item 7) were also predictive
of first semester grades. Thus, the non-cognitive variables (particularly
self-confidence and self-appraisal) were predictive of first semester grades
for both races but this relationship was stronger for whites than blacks.

A similar picture appears from the analyses performed using three semester
cum as the criterion. The non-cognitive variahles of positive self-concept
(items 8, 11 and 3 alone for whites) and realistic self-appraisal (item 2
for blacks and items 2, 6 and 13 for whites) were highly related to cum
for both races. And like the previous analyses, more of the non-cognitive

variables were predictive for whites. For whites only, the variables of
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preference for long range goals (item 1) and recognizing racism (item 10)

were related to cum. It is noteworthy that the multiple correlation
coefficients in these analyses were higher than those coefficients of the
analyses done on first semester grades. The NCO items, and {mplicit
variables, were more predictive with increasing time.

The final analyses related the NCQ items to enrollment status after
three semesters. It was here that a strong relationship was found between
the non-cognitive variables and college success for the black subsample
but not the white subsample. Only one of the non-cognitive variables
(rearistic self-appraisal) was predictive of enrollment for whites, while
four of the variables were predictive for blacks. Realiseié self-appraisal

‘ (item 2), positive self-confidence (items 3 and 8), support (item 5) and
community involvement were significantly related to continued enrollment.
Of all the analyses done, this was the only set where the predictive power
of the resulting equation for the blacks was higher than the prediction of
the equation for the whites. So, for ﬁlacks, the non-cognitive variables
are most predictive of continued enrollment and moderately predictive of
grades; while these variables are predictive of grades for thtes but not

particularly predictive with regard to enrollment status.
Discussion

The results of this study support the Increase in predictive power
gained by using non-cognitive variables, as measured by the NCQ, in addition

to the usual academic predictors, i.e., SAT scores. In every one of the
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analyses performed, the addition of the non-cognitive items to the SAT
scores gignificantly increased the prediction of grades and enrollment
status. Further, the use of the NCO items alone (without SAT scores)
yielded a significantly higher relationship to college success (GPA and
enrollment status) than did the SAT scores alone.

The predictive power of the NCOQ was evident in each of the racial
subgroups studied. In fact, using the NCO added slightly more to the
prediction of college grades for whites than it did for blacks. But this
result was probably more due to the far greater number of whites in the
gample than blacks., With thié much higher number, any relationship evi-
denced in the regression would more Iikely attain significance even though
the level of the relationship (g) in the two samples was equal.

Generally, it was slightly easier to predict grades after one and
three semesters for white students than it was for bhlack students, even
with the inclusion of the NCO which was designed to increase prediction
with blacks. But when a different criterion of coIlegiafé success was
examined, that of enrollment status after three semesters, the opposite
relationship was evidenced. The enrollment status of blacks was much
better predicted from the NCO whereas using this questionnaire yielded
little predictive power for whites. So it appears that different
processes are operative for each race with regard to collegiate success.

For whites, the non-cognitive dimensions (Sedlacek & Brooks, 1976)
of self confidence, preference for long tangé goals over short-term or
immediaté needs, and realistic self-appfaisal)we;e,mns;—a£§cug}y related

to GPA.
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Tn addition, some items relating to leadership, community service and not
understanding racism entered some of the predictive equaticus but the rela-
tionship was not as strong as thase above. But with regard to enrollment
status, the only»items that were significant, albeit marginally, were those
reflecting positive self-concept. So the non-cognitive dimensions of positive
self-roncept, ability to delay gratification, and realistic self-appraisal
were highly related to doing well academically im college for whites. The
dimensions related to continued perseverence in school for whites were not
generally related to the variables measured in the NCO and preposed by
Sedlabék-and Brooks (1976).

For blacks, the opposite pattern emerged. The only nan-cognitive
variables that were velated to academic achievement, i.e., GPA, were
positive self-concept and realistic self-appraisal, The strength of the
reiationship of these dimensions to GPA was not as high as it was for the
white subsamples. But while there was: little, if any, ability to predict
enrallment status using the NCQ for whites, there was a strong relationship
for the black subsample. For blacks, the dimensions that were related to
continued enrollment were positive self-concept, support and community
service. Having a person(s) available to support the black gtudent when
needed and having had experience in community service were strongly related
to staying in scheei. This support person doas not have to he a member of
the family (as these items did not load into the analyses). What seems to
be measured by these dimensions is an ability to reach out in a congtructive
manner and being able to ask for help when it {s needed. This ability was

much more crucial for continued existence in college for blacks than whites.




Non-Cognitive Variables

13

It is interesting to note that the variables of support and community

service are related to continued envollment for blacks and not to GPA,

This seems to indicate that those blacks who do get good grades and stay

in schosl have similar levels of self-confidence and ability to realistically
appraise themselves as those blacks who do not persevere. The key difference
between these two groups of blacks fg that those who continue have more
support in the family and community to continue, This continuance relation-
ship does not appear at all for whites. This result indicates that the
process of succeeding in college varies hetween the races, Success for
whites should be examined in terms of grades; while success for blacks
should be examined first with regard to enrollment status and then with
regard to grades as different processes appear involved.

The results of this study demonstrate that the Non-Cognitive Questionmaire
is both reliable and valid as an aid in predicting collegiate success for
both blacks and whites. The exact relationship of the NCO to collegiate
success varies between blacks and whites. TFor whites, the NCQ significantly
adds to the prediction of grades while far blacks it is related to both
gredes and enrollment status. Lackett (1980}, using a modification of the
NCQ presented here, found that for blacks at the University of Missouri
positive self-concépt, community participation, leadership, and understanding
racism correlated with grade point averages. Lockett further found that
long range goals, lower self-concept and realistic self-appraisal correlated
with satisfaction with the college environmeént for black students., Given

this reliability and validity, the NCQ items can be used as a beneficial
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addition to those collected in initially selecting students. Also, the
NCQ could be of value post-admission. Students could be given the NCOQ
during orientation, as was done here, and those students lacking in the
dimensions that are related to collegiate success could be identified.
Programs aimed specifically at these students could then be developed and
implemented. Thus, efforts could be directed where they are most needed
such as aiding black students that do not have the self-confidence, support

and community service experience to keep them in school.
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Summary of the Factors and Largest Loading
Ttems! Tdentified in the Black Sample2

Factor I Leadership (32.87 of cowmon variance)

Item

Table 1

I am sometimes logked up to by others

If T ran into problems concerning school,

I have someone who would listen to me

and help me.

In groups where I am comfortable, Y am

often looked to as leader.

Factor II Fair academic opportumity (13.9%)

Non-Cognitive Variables

Ttem

I want a chance to prove myself

academically.

If course tutoring is made avaiiable

on campus at no cost, T would

attend repgularly.

I expect I will encounter racism at UMCP.

Factor III Preferring long-range goals (13.5%)

Ttem

Once T start something, I finish it.
When T believe strongly in something,

I act on it.

Factor IV Academic Seif-Appraisal (10.9%)

Item

T am as skilled academically as the

average applicant to UMCP.

I expect to have a harder time than

most students at UMCP.

Factor V Family Support (9.1%)

Item

My family has always wanted me to

g0 to college,

My friends and relatives don't feel

T should go to college.

Loading
<73

W41

.55

Loading

" .62
by ®

Loading
.90

54

Loading
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Table 1 (Continued)

Factor VI Lack of Perseverance (7.7%)

Item Loading
I get easily discouraged when I try to do
something and it doesn't work. 51

People can pretty easily change me even
though I thought my mind was already
made up on the subject. 44

Factor VIT Self-Confidence (6.5%)

Ltem Loading
When I believe stromgly in something, I act
on it. «39
My high school grades don't reflect what T
can do. .38
Rated difficulty of three beat accomplishments. s3L
. Factor VIII Academic Familiarity (5.6%)
Ttem Loading
It should not be very hard to get a B
(3.0) average at UMCP, ! 43
Rated degree of academic relatedness of
three most primary goals. W41

Only those items with loadings above .30 are reported.

Complete factor and intercorrelation matrices for this sample and the
the white sample are available upon request from William Sedlacek,
Counseling Center, UMCP, College Park, MD, 20742,




Table 2

for Each of the Analyses Performed?

Summary of the NCQ Items that were Significantland Corresponaing Beta Weights

Regressiong on first Recressions on three
semester GPA semester GF2
19EC Sample 1679 Sample 1879 Sample

Discrimant analyses
cn enrcllment status
after 3 semesters

1279 Sample

Elacks Writes Blacks Whites Blacks ¥hites Blacke
Items R=6¢ K=13309 K=16C N=1G27 N=158 N=104¢ N=154
1) Three coals that you
have for yourself right
now. Rated for:
a) Time to ccmplete ~.02

3 Uncertainty of craduation
civen that 50% dc not.

=207 =422 36 e53
3 List three things
that you are proud
of having done. I
Rated for degree .19 -28 A - 19 -

of difficulty.

6l



Table 2 (Continued)

Items

1980 Sample

Regressions on first
semesier GPA

1979 Sample

Whites

Blacks Whites Blacks

Regressions on three
semester GPA

1979 Sample

Whites Blacks

Discrimant analyses
on enrellment status
after 3 semesters

1879 Sample

Whites Blacks

4)

I am sometimes looked
up to by othexs.

5)

If I run into problems
concerning school, I
have someone who would
listen to me and help
me.

.07

6

I expect to have a
harder tims than most
students.

2

-06

7)

Cnce I start something
I finish it.

-.07

8)

Wnen I believe strongly
in something, I act on
it.

.08 .10

{
B
L
©

0G

9)

I am as skilled aca-
demically as the
average applicant.




Table 2 ~ ¢ontinued.

Items

Regressions on three
semester GPA

Regressions on first
semester GPA

1980 sample 1979 Sample

1979 Sample

Blacks

Whites Blacks Whites Blacks Whites

Discrimant analyses
on enrollment status
after 3 semesters

1979 Sample

Whites Blacks

10) I expect I will
encounter racism at

UMCP,

-.08

11) People can pretty
easily change me even
though I thought my
mind was made up on

the subject.

I want a chance to prove
myself academically.

My high school grades
don't really reflect
wnat I can do.

.21 SRAL

-.68

14) 1List of offices held
and activities.
Rated for:
a) leadership
b) academic related-
ness
¢) community involve-
ment

Multiple R for analyses

.18

Multiple R for analyses
with SAT included

1 (p 105)

Copies of complete instrument

o0 (B S .54 .41

are available

g

.24 a2

from William E. Sedlacek, University of Maryland, College Park 20742



RACISM

AMERICAN EDUCATION:

MODEL FOR CHANGE

SEDLACEK / BROOKS

This text outlines a six-stage program to help
eliminate racism in education. The authors,
one of whom is white and the other black,
present majority and minority viewpoints to
form a practical solution to racial issues. They
apply the principles of their program, a be-
havioral model, to realistic situations—
schools, colleges, universities—and imple-
ment them in the context of a workshop.

The six stages in this model are progressive.
Stage 1 tells how cultural and racial differ-
ences should be approached and expressed,
in and out of the classroom. Stage 2 explains
how racism operates, defining individual and
institutional racism. Stage 3 examines racial
attitudes and how they influence behavior.
Stage 4 looks at the sources of racial attitudes
and stereotype development. Stage 5 pro-

.vides directions for changing behavior and

establishes goals. Stage 6 shows how to
change behavior offering techniques to ac-
complish goals.

The authors discuss the relationship between
racism and sexism and how the model can be
used in eliminating sexism.

Contents

Acknowledgments
Foreword
1 Introduction
Stage |: Cultural and Racial
Differences
Stage |I: How Racism Operates
Stage Ill: Examining Racial
Attitudes
Stage IV: Sources of Racial
Attitudes
Stage V: Changing Behavior:
What Can Be Done?
Stage VI: Changing Behavior:
How It Can Be Done
2 Cultural and Racial Differences
3 How Racism Operates
A Brief History of American
Racism
Is Racism Learned or
“InHerited"'?
Behavioral Racism
Individual and Institutional
Racism
Racism in Elementary and
Secondary Schools
Racism in Higher Education
Implementation of Stage Il
4 Examining Racial Attitudes
Development of the Situational
Attitude Scale (SAS)
Scale Descriptions
Uses of the SAS
SAS Administration
Sex Differences on the SAS
Summary
5 Sources of Racial Attitudes
Suggested Role-Playing
Situations
Racial Stereotypes
6 Changing Behavior: What
Can Be Done
The Nature of Goals
Examples of Goals
7 Changing Behavior: How It Can
Be Done
Can You Use Research To
Make A Difference?
Examples of Strategies
8 The Unique Role of The Black
9 The Unique Role of The White
White Roles by Stage
General Advice for Whites in
Race Relaticns
10 Evaluation And Final Comments
Other Minorities and
Other Groups
Women and Sexism
The End of Racism
Appendix
Bibliography
Name Index
Subject Index

“If widely read, understood and applied,
could significantly reduce the racism
that erodes the American educational
system.”



‘what reviewers
are saying:

“The book is written in a straightforward, prag-
matic manner, and is intended to be a manual
and reference book for action strategies. It con-
tains many examples and illustrations of action
taken at all educational levels....If widely read,
understood, and applied, could significantly re-
duce the racism that erodes the American
educational system...(It) is recommended for
graduate and upper-division undergraduate
readership.”"—Choice

“...presents a provocative change model that
should be read by all school administrators. Not
only have the authors sketched the historical
basis for and researched findings about racist
attitudes, but they have developed a sound,

pragmatic approach to dealing with the pr, |
lem."—N A S S P Bulletin

"'l eagerly recommend this book to all faculty,
staff and students concerned with providing
the best possible education for students of any,
racial or ethnic background."—Dr. Philip W.
Anderson, Director of Research, American
Society of Allied Health Professions

“Their material provides the soundest basis |
have seen for moving individuals, through
group theory and goal structure, toward a use-
ful awareness of situations caused by feelings
and actions derived from crippling prejudice.”
—Phi Delta Kappa
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SUPPLEMERTARY ADMISSIONS QUESTICKNAIRE

3
The University of Maryland, Collége Park, is trying tc improve its admission pro- \\\
cedures by seeking additional informaticn from some students. Please complete this

questionnaire and return it to the Admissions Office. Thank you.
SOCIAL SECURITY NUMBER: Sy BIRTH DATE: .
NAME: SEX:
(Last) (First) M.I.)
) Please circle the
ADDRESS : number which indicates
your race or ethnic
CITY: STATE: ZIP: group:
i 1 Black

FATHER'S OCCUPATION: 2 Asian

3 Spanish surname
MOTHER'S OCCUPATION: 4  American Indian

5 All other

6 Decline to answer

_Please circle your responses to the following items:

1. How much education do you expect to
get in your lifetime?

1. College, but less than a
bachelor's degree

2. BA or equivalent

3. 1 or 2 years of graduate or
professional study

4. Doctor of Philosophy or
Doctor of Tducation

5. Doctor of Medicine

6. Doctor of Dental Surgery

7. Bachelor of Laws

8. Bachelor of Divinity

9. Other

2. About 507% of university students typically
leave before receiving & degree. If this
should happen to you, which of the follow-
ing do you think would be the MOST LIKELY
cause?

1. Absolutely certain I will cbtain a degree
2. To accept a good job
3. To enter military service
4. It would cost more than my family
and I could afford
5. Marriage
6. Disinterest in study
7. Lack of academic ability
8. Inefficlent reading or other study skills
9. Other

35

What do you feel is the MAIN reason
there are few blacks at the University
of Maryland at College Park?

1. Blacks prefer to go to black colles

2. The University discourages them fro
coming because of its tough academi
reputation

3. The University's racist practices
discourage them from coming

4. The University's racist image
discourages them |

5. Don't know

6. Other

4. Please list three goals that you have

B

for yourself right now:
1)
2)
3)

Please list three things that you
are proud of having done:

1)
2)

3)



Please indicate the extent to, which you z

se or disagree with each of the .

following items. Respond to the statements below with your feelings at present
or with your expectations of how things will be here.

the space to the left of each item.

Write in your answers on

b 2 3 4 5
Strongly Strongly
Agree Agree Neutral Disagree Disagree

Use any number between 1 and 5 to indicate your feelings.

in the State.

~

. It should not be very hard to get 2 B

9, I am sometimes looked up to by others.

6. The University should use its influence to improve social conditions

(3.0) average at UMCP.

8. I get easily discouraged when T try to do something and it doesn't work.

10. If I run into problems concerning school, I have someone who would listen
to me and help me.

11, There is no use in doing thingé for people, you only find that you get it

in the neck in the long run.

12. In the group where I am comfortable, I am often loocked to as leader.

14. Once I start something, I finish it.

already made up on the subject.

15. When I believe strongly in something, I act on it,

13. T expect to have a harder time than most students at UMCP.

16. -I am as skilled academically as the average applicantvto UMCP .

17. People can pretty easily change me even though I thought my mind was

18. My friends and relatives don't feel I should go to college.

19. List offices held and/or groupé belonged to in high school or in your community: |

2181 ®



SCORING KFY* FOR SUPPLEMENTARY ADMISSTIONS QUESTIONNAIRE
William E. Sedlagek
QUESTIONNAIRE
ITEMS
i Use to score for Self-Concept (Variable I)
Option 1 = 13 2 = 23 3 = 3; 4 through 8 = 4; Score 9 as
clogest ta 1, 2, 3, or 4 (by your judgment).,
2 Use to score for Self-Concept (I) and Self-Appraisal (31)
Optien 1 = 25 2 through 9 = 1.
3 Use to score for Racism (ITI)
Options 1, 2, 5 or 6 = 1; 3 and 4 = 2,
4 Use to score for Long-Range Goals (IV) and Knowledge Acquired
in a Field (VIII)
A. Options for Long-Range Goals:
. Scale Values: - Options:

3 = Consistent evidence of planning and future
orientation over a long time, e.g., "As a
freshman, I figured I had better study if I
wanted to get into law (or whatever)."
"Realized I had to learn X procedure on the
job-before T could get promoted," atc.

2 = Some recognition of long-term goals, but no
long-term evidence, or mixed evidence,

e = No evidence of long-term planning. Looks at

' igsues in immediate terms, unprepared for
future.
B. Options for Knowledge Acquired in a Field:

3 = Behavioral evidence of activity and interest
in field of interest for some time. Interest
may be through one's culture, bettering one's
culture through working in the field. Allow
for non-traditional views of field of interest.

2 = Some behavioral interests in the field, but
not strong or long-term,

. ik = No evidence of interest in the field, or

perhaps avoidance of such issues.



QUESTIONNATIRE
ITEMS

5

Use to score for Leadershiv (VI), Community Service (VIL), and
Knowledge Acquired in a Field (VIII),

Options for Leadershin: |

Scale Values

3

Options for

Options:

Behavioral evidence of influencing others

in the context of his/her cultural or social-
ized background (may not be traditional, s EA78
gang leader, unusual hobby, or community work).
Has shown evidence over a period of time.

Some evidence of leadership position, Not
clear what his/her influence really was: may
1ist offices held in student or other
organizations.

No evidence of influencing others or holding

office. May avoid or be uncomfortahle in
leadership role, e.g., "Let othere do it -

I'm too busy.” .

Community Service:

To score for Knowledge Acquired in a Field, use options shown in

item 4~B.

Behavioral evidence of activity and idenzifi-

cation with community. Long-term involvement

and interest. Community must be allowed to be
cultural/racial as well as geographic.

Some involvement.with community, but may be

just recent, or perhaps (more likely) in the
past, with an uncertain present and future.

No involvement with community, Little or no

evidence that he/she is aware of the concept
or its importance, Alienated, separated
from racial/cultural background.




For ditems 6 through 18, posi +) are scored as 4s. Negative (=)
items are reversed, so that I= 2=4, Sy 5=1, A shortcut is to
subtract all negative item "v ses from 6

QUESTIONNATIRE

ITEMS

6 - (negative) Use to score for Racism (IIT)

7 - Use to score for Realistic Self-Aopraisal (II)

8 + (positive) Use to score for Long-Range Goals (IV)

g = Use to score for Leadership (VI)

10 - Use to score for Availability of Strong Support (V)
11 S Use to score for Community Service (VII)

12 - Use to score for Leadership (VI)

13 + Use to score for Racism (III)

14 - Use to score for Lomg-Range CGoals (IV)

15 - Use to score for Positive Self-Concept (1)

16 - Use to score for Realistic Self-Appraisal (II)

17 + Use to score for Positive Self-Concept (I)

18 + Use to score for Availability of Strong Support (V)
19 Use to score for Leadership (VI), Community Service (VII) and

Knowledge Acquired in a Field (VIIL),

To score for Leadership, use cptions shown in item 5-A.
To score for Community Service, use options shown item 5-B,

To score for Knowledge Acquired in a Field, use options shown
in item 4-B.

* The higher the score, the more positive on the variable.
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One thing the Bakke decision of 1978 seems to do is give schools the
option to use race in admissions decisions. There is clearly no mandate to
do soj only the opportunity. What advice, then,vcan one give an admissions
officer or committee? ‘Should race be considered? And if so, how should it
be used? In this article I will attempt to answer this question based on
available research by considering the cases for and against using race in ad-
missions and then reaching a conclusion.

The Case for Selecting Students Without Regard to Race

A number of studies have shown that one can employ traditional selection

_ _devices such as standardized test scores (e.g., ACT, SAT), high school grades,

and high school rank without regard to the race of the students beiny
selected (e.g., Baggaley, 1974; Humphreys, 1973; Schmidt, Berner-and Hunter,
1973; Stanley, 1971; Temp, 1971; Thomas and Stanley, 1969).

Stanley (1971), in summarizing the research on predicting the success of
“disadvantaged" students, concluded that admissjon to selective colleges and
universifies should be based substantially on test scores and Qigh school
gradés, regardless of whether the applicant is from a minority racial, ethnic,
or sociological groub. Stanley felt pessimistic about the possibility of re-
mediation for disadvantaged students, and stated, "An admissions officer ignores
test scores at his institution's peril," (1971, p. 642).

Humphreys (1973) concluded that most studies that. seemingly find differ-
ential validity for racial groups contain erroneous statistical logic. The

faulty logic is of two types: (1) correlations or regressions for different

_racial groups should be compared to each other and not tested as significantly

different from zero; (2) because the minority group samples are often much
smaller than those of the majority group, we demand a larger coefficient to

achieve significance for the minority group. This makes it appear that we



have significance for the majority students but nqt for the minority
students.

Thus, a single prediction equation or cutoff score is most fair to all
concerned and will select the best stﬁdents for a given school. Is is partic-
ularly important that higher education select the best possible stuﬁents during
the current times of tight budgets, declining enrollments, and a skeptical
public. Bad decisions now could severly damage or wreck higher education

completely.

The Case for Selecting Students by Race

There appear to be a growing number of studies which indicate we cannot
use a single equation or selection system for all students (e.g., Baggaley,
1974; Borgen, 1972; Farver, Sedlacék and Brooks, 1975; Goldman, 1973; Horowitz,
Sedlacek and Brooks, 1972; Perry, 1972; Pfeifer and Sedlacek, 1970, 1971, 1974; .
Sedlacek and Brooks..1975; Temp, 1971). The support for this position centers
around three clusters of results. First, there are studies which show no
relationship, or perhaps a negative relationship between traditional predictors
and college grades. Sedlacek and Brooks (1975) found that the SAT-Verbal
scale had correlated significantly with freshman grades (.56) for black females
and was uncorrelated for black males (-.03) in a special program at the
University of Maryland, while the SAT-Math scale correlated .16 for black
females and -.33 for black males. Thus the SAT-Math scale actually had negative
validity for black males in that sample. Baggaley (1974) found essentially
the same results with blacks at the University of Pennsylvania. The SAT-
Yerbal correlated .15 with grades for black females and -.04 for black males;
while the SAT-Math correlated .38 for black females and -.36 for black males. .
The second cluster of studies supporting differential race-sex subgroup

prediction involves studies which show that if traditional predictors are to



be used, there must be separate equations or cutoffs for each subgroup to
achieve optimum validity. Horowitz et al. (1972), Perry (1972), Pfeifer and
Sedlacek (1971}, and Temp (1971) all clearly show this. Goldman (1973) pre=-
sented evidence that eVeh when a general regression equation overpredicts
how-well minoritigs will do, it is still unfair to them. He argues'thag since
we have less ability to accurately predict minority student grades (higher
standard error of estimate), if we combine race-sex groups and develop a
single regression equation we will achieve an equation' favoring the more
predictable majority app]icanfs. Even if we obtain an.overestimate of
minority student grades, it will not be offset by the use of a relatively
inaccurate-equation.—Interestingly, white females tend to be the most pre-
dictable race-sex subgroup and any general equation would favor them. That
~ we don't have a great many more white females in higher education i$ evidence
that admissions officers have not been'reluctant to balance classes with white
males. Black males tend to be the least predictable race-sex subgroup and any
generaf equation would discriminate most against them.

Studies by Farver et al. (1975) and Horowitz et al. (1972) further support
the proposition of differential regression equations for race-sex subgroups.
They found that if grades beyond the.freshﬁan year are predicted, different
equations results. Not only are the regression equations different over the
years, but blacks become relatively more predictable than whites after the
freshman year. Thus, race-sex subgroup equations predicting beyond the freshman

~ year appear particularly appropriate. Studies by Berdie and Prestwood (1975)
and Kallingal'(1971) further support this conclusion.
; The third major cluster of studies supporting the consideration of race-
sex subgroups in admissions deals with non-cognitive predictors of minority

student success. A key argument in minority admissions which I have not seen



adequately raised previously runs like this: One reason why we must

consider race or ethnic group in admission is to achieve equality. It is

often argued that you don't, or can't, achieve equality by considering
differences. I say that the kind of equality we are after in admissions is |
equality of infonnati.on, not equality of process. We want the best information
we can get on every applicant. It can be argued that our current system of
gathering applicant data favors white, middle class applicants. How? Let's
start with the application form itself. Studies have shown that the typicé]
minority applicant is not as sure just what is being asked, and is Tess likely
to know just how to "play the game" and supply the information the school
really wants (Sedlacek, Merritt and Brooks, 1975). Minority persons also are
less likely to have family, friends or peers who have dealt with the admissions
process who can advise them.

Minority students may be reluctant or tenative in completing the applica- .
tion form, and universities that have done the best job of increasing black
enrollment over a five-year period have tended to streamline or reduce the
number and types of forms required in their admissions procedures (Sedlacek,
Merritt and Brooks, 1975). Thus the application form is designed to elicit
information fairly efficiently on applicants with traditional, white, middle-
class experiences in the society. It can be documented that the experiences
and Tife styles of typical miﬁority applicants are different (Sedlacek and
Brooks, 19765 Borgen, 1970), and that we would gather data differently if we
were to design a form specifically to admit minorities. For instance, a

minority applicant who has shown leadership in a community project rather than

‘the biology club might not be as likely to write it on the application because

of the way the question is worded and his/her lack of information on what is _ ‘




appropriate towrite in.

Asfde from the application form, we must consider that the typical tests
employed in education are not as useful in predicting or diagnosing minority
student potential performance as they are in predicting middle class, white
student perfermance, as was discussed above.

How did this happen? The best explanation appears to me to be that the
reinforcement system déveloped in the society for minority people is more
capricious than it is on the average for whites. That is, there is not as
tight a link between performance and outcome for minorities as there is for
whites (Sedlacek and Brooks, 1976). There are a number of studies that
:show that minorities do not tend to have the same control over their lives
as do whites (Gurin et al., 1969; Epps, 1969). - More whites realize that if
they do X, they will get Y, and so forth. For example, whites are more likely
to feel "If I study hard, I will get good grades and go on to the next step."
This is not nearly as clear for minorities. Several studies show that teachers
tend to have lower expectations for minority student performance (Rosenthal
and Jacobson, 1968; Rubovits and Maehr, 1973). This is more 1likely to
result in higher or lower grades than would be expected, either of which are
bad for minorities trying to develop a link or relation§hip between what they
do and what happens to them. This kind of grade discrepancy has been found in
a number of studies (Cleary, 1968; Thomas and Stanley, 1969; Pfeifer and
Sedlacek, 1971), and heips to explain why grades don't predict minority student
performancé better. It is particularly difficult to diagnose or predict
minority male performance. Some sociological errature supports the argument

that the majority culture tends to control minority culture primarily through

controlling males (Verma and Bagley, 1975).




Since this link of behavior and reinforcement is better and stronger
for white applicants, we don't have to work too hard to obtain additional
applicant information on whites. If a white in a white oriented system, using
white culturally based predictors, gets high grades, we know something about
the motivation of that student. If he/she were president of a fraternity/
sorority, we know that shows leadership. But for minority applicants, we are
not as sure about their cultures, what it is like to be in them, and how one
shows accomp]ishment in those cultures. Astin (1975), in a national study of
“dropouts, found that blacks who were able to demonstrate knowleﬂge gained in
non-traditional ways through credit-by-examination were less Tikely to drop
out than blacks who did not take credit-by-examination. The increase in student
retention associated with show1n§ knowledge in this nontraditional way was
more than twice as great for blacks as for whites.

Sedlacek and Webster (1978) found that schools that tended to consider
race related variables tended to have better retention of minority students.
They also found that private universities tended to have better vetention
records  than public universities.

A number of studies have shown that background, interest, attitudinal and
motivational variables are related to minority student shccess, but are not
necessarily useful in predicting the academic success of white students
(e.g., DiCesare, Sedlacek & Brooks, 1972; Gurin et al., 1969; Horowitz et al.,
1972; Lowman and Spuck, 19753 Perry,_1972; Pfeifer and Sédlacek. 1970, 1974;
and Sedlacek and Brooks, 1975).

Sedlacek and Brooks (1976), in reviewing the noncognitive predictor studies

for minorities, concluded that there were seven key noncognitive variables:

1. Positive self-concept. Confidence, strong "self" feeling, strength of

character, determination, independence. A strong self-concept seems important



for minorities at all educational levels where it has been investigated..

The minority student who feels confident of "making it" through school is

more Tikely to survive and graduate. Althoug minority students have had to
battle incredible obstacles and setbacks even to reach the point of applying to
a college or professional school, they need even greater determination to
continue.  Determination is needed precisely because they come from a different
cultural Eackgroﬁnd than most of the students and faculty members they will
encounter in. school.

In addition to the usua1'sch001 pressures, the minority students typically
myst handle cultural biases and Tearn to bridge his or her past culture and the
prevailing one. DiCesare, Sedlacek & Brooks (1972) found that blacks who
stayed in college and adjusted to these obstacles were usually absolutely
certain they would obtain their degree, in contrast to those who left school.
Epps (1969) found that a strong se1f~6oncept was directly related to black
high school students' success. Sedlacek and Brooks (in press) also found this
to be true of minority students in special programs at the university level.

Pfeifer and Sedlacek (1970, 1974) noted that this determination may take
a form whereby successful minority students appear considerably different from
their white counterparts. They found that blacks who get high grades tend to
have very atypical personality profiles vis-a-vis whites who get high grades
and according to norms based on white students. Thus on some measures the
opposite use of the same predictor will select the best black and white students.

The successful minority student, however, is more likely to be inclined
toward, and experienced in,‘"going against the grain," as well as being atypical.
Conversely, blacks who look Tike typically successful white students on these
personality measures will not do well academically. Thus there is good evidence

that important cultural differences operate between blacks and whites in the




manner in which the self-concept is operationalized. .

2. Understands and deals with racism. A realist, based on personal exper=
jences of racism. Committed to fighting to improve the existing system. Not
submissive to existing wrongs, nor hateful of society, nor a "cop-out." Able
to handle a racist system. Asserts that the school has a role or duty to
fight racism. Racism can take many forms. For example, an admissions committee
that has good intentions but uses inappropriate predictors to select minority
students is committing an unconscious act of racism. This is racism because
it results in negative outcomes for minority students who are incorrectly
selected and it is institutional racism because it is the result of collective
action. ; . ‘

Research has consistently shown that minority students who tnderstand
racism and are preparad to deal with it perform better academically and are
more likely to adjust to a predominantly white school. De Cesare, Sedlace_k .
and Brooks (1972) found that black university students who understood and
éxpected racism were more likely to remain in school than those who were not
prepared to deal with it.

v In related research by Gurin, Gurin, Lao & Beattie (1969) and by
Sedlacek and Brooks (in press), it was found that blacks who believed they
could achieve by their own effort (interna] control) performed better in
school than blacks who felt they were up against the system and c0u]an't do
anything to he]p themselves. However, blacks who understood that the institu-
tions of society contrp] them in many ways but that it is possible to aiter
those institutions, performed particularly well.

These studies were based on secondary and coliege-level black

students.

3. Realistic se]f-ﬁaﬂprais‘;ﬂ . Recognizes and accepts any academic or .

- background deficiencies and works hard at self-development. Recognizes need



to broaden one's individuality. Realism in self-appraisal by minorities does
not connote cultural or racial deficiency or inferiority. However, institu-

tional racism results in inferior education and academic background deficiencies

among many minorities. The minority applicant who recognizes this and is prepared

to act upen it individually, or with the school's he]p, will make a better
student. Again, the studies on internal-external control support this point
(Gurin et al., 1969; Sedlacek and Brooks, 1976). ,

Additionally, DiCesare et al. (1972) found that blacks who have a more
realistic view of themselves and society are more likely to remain in school.

4. Prefers long-range goals fo short-term or immediate needs. Understands

‘and is willing to accept a deferred gratification. Since role models are un-
available and the reinforcement system has been relatively random for them, many
minorities have difficulty understanding the relationship between current work
and the ultimate practice of their professions.. The earlier discussion about
the "culture shock" faced by minority sfudents supports the usefulness of this
predictor.

In other words, since black students tend to face a greater culture shock
than white students in adjusting to a white-oriented campus culture, we are not
as sure about how blacks will perform at first as we are about whites. However,
by the time of their sophomore year, blacks are about as predictable as whites.

The minority studentvwho is not ready to accept délayed reinforcement, when
combined with the other adjustments discussed heré, will be in a great deal of

trouble in college.

5. Availability of a strong support person. Has a person of strong influ-
ence who provides advice. In times of crisis the successful minority student
tends to have a strong individual in his or her background to turn to. This
individual may be in the immediate family, but is often a realative or a

community worker. Many minority students do not have the "props" or support

I o Dt S



10.

to fall back upon that whites typically have. For instance, a black student who
is about to enter college may not have members in his or her immediate family or
neighborhood friends who have been to college or understand the ins and outs of
the system, which most educated whites take for granted. As noted earlier, whites,
individually and collectively through institutions, do not usually have high ex-
pectaticas of minorities and therefore are not geared to pushing a minority student
to seek education.

Because of random reinforcement or the relationship between individual effort
and positive outcome, it may take relatively Tittle to make a minofity student
drop out or fail at school. If a white student drops out, there are generally
many forces in white society to bring him or her back into the educational system.
But the minority student may drop out and never be heard from again.

The minority student who has at least one strong support person jn his or her
background is more Tikely to get through the many and very difficult adjustments
required of most minorities in a predominantly white school.

6. Successful leadership experience. Has shown ability to organize and

influence others within his or her cultural-racial context. The key here is non-
‘traditional evidence of leadership among minority students. Application forms'
and interviews are typically slanted in directions unlikely to yield much about
the background of a minority student. The typical white applicant knows how to
"play the game," and will have “taken up," and then be sure to 1ist; a wide
variety of offices held in traditional campus organizations. Many minority students
will not have had the time or the inclination for such activities.

The most promising students, however, may have shown their leadership in less
typic;] ways, such as work%ng in their Eommunities, or through their church, or even
as a street-gang leader in high school. It is important to pursue the culturally

relevant activities of the applicants rather than to treat them as if they come



from a white middle-class environment. If the applicant succeeded in his or
her culture and is now ready to "take on" college, this is evidence that the

student has the potnetial to succeed.

7. Demonstrated community service. Has shown evidence of contributing to

his or her community. This predictor is closely related to the leadership éxperi-
ences discussed above, since many of the successful Teadership activities of
minorities may be performed in their own communities. However, community service
goes beyond this in providing evidence of interest in and understanding of one's
packground and willingness to help and serve one's people. If minority students
reiect their background, it is likely they will 'have trouble in personal areas,
such as self-cuncept, understanding racism, and realistic self-appraisai.

The standard application blank and admission interview typically do not
explore different cultural backgrounds and tend to miss a great deal of data that
arve useful in selecting minority students. A school that is 1nterested in optimiz~
ing its minority student selection procedures must have knowledge of the cultural
background of a minority student and the implications of urban-rural differences,
and must recognize that many minority applicants are not sure about what iﬁforma—
tion might be of interest to the school.

Many problems of an ethical, sociological and methodological nature must be
considered in using such data. For instance, is it fair or reaonable to admit
only the “"superblack," who has all the qualities cited above?

My feeling is that we must examine the question mére thoroughly. In the
Tong run, we must eliminate the sohrces of institutional racism which have
created our current situation. Traditional predictors such as grades and standard-
ized tests simply reflect the racism in our society. Until racism is eliminated ,
these predictors will continue to be biased against cultural and racial minorities.

Research on the difficulties of operationally defining bias has recently

opened a whole new area for measurement and statistics specialists. A given test
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or predictor may be biased or unbiased, depending on the definition one
employs (Cole, 1973; Hanson, Belcher, Sedlacek & Thrush, 1973; Linn, 1973).
However, in the short run, admissions committees must work with what they have.
Minorities must be admitted in the fairest way possible. Unfortunately,

unless a minority student has many of the aforementioned characteristics, he
or she will experience great difficulty in most schools. This is bad for
both the individual student and the school.

In an as yet unpublished study, 34 new freshmen entrants to the
University of Maryland, College Park, in fall, 1972, who did not meet minimum
admissions requirements were admitted based on the previously described non-
cognitive variables . The multiple‘correIation predicting their freshman year
grades based solely on the noncognitive variables and high school grades,
excluding SAT, was .73. These same predictors generated a multiple correlation
of only .66 for a sample of 35 who met regular admission standards; .48 for a
sample of 53 1.E.D. students, and .36 for 35 new 1972 entrants drawn by lottery.

Despite the small samples, one interpretation which can be cautiously
presented is that if the noncognitive predictors are used in selection, one can
make reasonable predictions of academic success for those students. It also
appears that the relationship to grades is higher if the students are selected
on the variables rather than by selection on traditional criteria, by chance, or
by less specific criteria.

The use of the above noncognitive variables has been recommended by the
Association of American Medical Colleges as a way to achieve equality and be
prepared for possible lawsuits (D'Costa et al., 1974; Prieto et al., 1978; Associa-
tion of Awerican Medical Colleges, 1976, 1977). The basis of most reverse dis-
crimination Tawsuits has been a white applicant aqcusing a school of preferential
admission based on race or ethnic group. If a school were to employ a systematic

minority admissions procedure based on empirical studies which showed the pro-

cedure to be valid, it would be in a good position to avoid lawsuits.



It_shou]d be noted that I am not suggesting that the seven noncognitive
variables are not important for white applicants. I am suggesting that the way
we go about gathering our admissions information favors white applicants, and
we tend to get noncognitive information routinely for them. In admissions
and retention, our immediate goal is equajity of information to use in making
decisions and planning programs. If we must work harder or use different
methods. to secure information from some applications, so be it; our long
term goal is retaining and graduating competent persons.
Conclusions ; v

It appears to me that the weight of the evidence favors a stroig considera-
tion of race-sex subgroups in admissions procedures. While the evidence is not
always exact in terms of how to weight the variables, particularly cthe non-
cognitive predictors, there is much support for the aforementioned conciuzion.
Because of our inability to weight the predictors, it is all the more important
that local research be conducted at each school. The studies noted above can
serve as guidelines, but the specifics should be developed by the adnitting
institution. _

There are a great many issues relating to minority admissions which will
not be diccussed here. Those interested are referred to Secdlacek (1574a, b;
1977 @. b} and Hixson & Epps (1975), for further information. There is one
issuc. hewever, which 1is especially important when attempting to summarize and
évaluete tha research in tﬁis area. We must remember that the very nature of
our infurmation gathering and research methods, and our tendency to be conserva-
tive 12 intercreting results, work‘against the minority applicant. Our
appiication forms, interviews, letters of recommendation, tests, and the educa-

tionai system itself were designed for majority people. By having realtively

13.
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few applicants providing scanty information from atypical backgrounds it is
easy to fall back upon the old standards in admission research and explain
results in terms of "flukes " or methodological problems. It is a time when
we must drop a notch or two in our model of inductive science and be willing
to piece together some more fragile and misunderstood bits of information.

If we do not, we could be risking the future of entire races of people. Recent

evidence indicates that the numbers and percentages of minorities in higher

education are dropping (Sedlacek and Pelham, 1976). Whether this trend

continues will depend largely upon the action of admission officerc and any

conclusions we can reach from our research.
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November 16, 1982

TO: John B. Slaughter, Chancellor
A D

M2 i{ﬁ §k§1acek, Assistant Director, Counseling Center

SUBJECT: University Admissions Policy

Let me add my welcome to College Park to the many I am sure you
have already received. I am concerned about the recent developments
regarding the University's proposed admission policies, particularly
in relation to the SAT and minority students. I have been studying this
issue here at College Park for many years and I feel that my work and
that of my colleagues supports several conclusions:

1. The SAT does not work as well in predicting minority student
retention as it does for white students.

2. Other variables (which I am labeling noncognitive) have been

developed which predict minority student retention better than
the SAT.

The enclosed study by Tracey and Sedlacek supports these points.
I am also enclosing a more comprehensive article on my view of
admissions and a vita to give you an idea of my background and credentials
to reach such conclusions. I have been unsure of what to do to further
call attention to my work to assist in the formulation of the new admissions
policy. I know that Dr. Toll and others are at least broadly familiar with
it. I also realize that policy does not necessarily spring directly from

research results. However, my view, which I have not seen clearly presented
so far, 1is as follows:

1. The proposed new policy will likely result in a reduction in the
broad multicultural/multiracial mix on the campus. I feel this has been
one of our unique strengths here at the University of Maryland, College
Park; one that has improved greatly in recent years. Send your child to
UMCP if you want everything an education should be,including academic and
social learning,and just plain how to make it in the larger society. I
feel the new policy will increase the disparity between races and cultures
on campus and give us a more and more homogeneous white student population
that is admitted by "regular' methods, and a black and other minority student
population that becomes smaller and smaller in absolute and relative terms,
and is admitted by '"special' methods. I feel blacks will be negatively
stereotyped by this, both in their own feelings and in perceptions by whites.
UMCP has made great strides in reducing this kind of stereotyping in recent
years, partly because most of our black students have come in through
regular admissions procedures.
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2. I feel we need to use a combination of the SAT and noncognitive
variables for all students as part of regular admissions. I feel it is
inappropriate to use the information that best works for blacks in special
or individual admissions only. Please note that I am not suggesting lower-
ing standards or not seeking the best students. I am suggesting that the
most appropriate indicators of who will do best be used.

I felt that since you are the UMCP Chancellor and had expressed some
interest in these issues before coming here, that I should present my
arguments to you before I go to others such as the Board of Regents, the
press, etc., with them. Even though I may just create some noise or
irritation, I feel that there should be some record that if the University
moves in the direction planned it may be to the detriment of minority
students directly and white students and all of us at UMCP indirectly,
since our greatest asset, our operational diversity, will be seriously
compromised.

I will call your secretary in the next few days to arrange to meet
with you to discuss my concerns and plans if you are interested.

WES: 1w
CC: William L. Thomas, Jr.
Thomas M. Magoon
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Conducting Student Retention Research

By Terence J. Tracey and William E. Sedlacek

A glance through any current journal in the area of
student affairs will reveal a number of studies on student
retention (Lea, Sedlacek and Stewart, 1979). Retention
has become one of the most important issues that ad-
ministrators must face, now and in the coming decade.
The results and conclusions of sound research should
form the basis for any action taken on this topic.

Types of Retention Research

Typically, research done on retention issues falls into
one of three categories. These approaches appear
separate and independent because each tends to use a
different set of variables when looking at a problem.
The first approach, “predicting” who will succeed in col-
lege, typically correlates traditional variables (high
school rank, SAT scores, etc.) with freshman grades. No
account is taken of other dimensions that may. affect
grades or how the grades may change over the course of
one’s academic career. The second approach, “under-
standing” the characteristics associated with success,
seeks to determine how those who succeed differ from
those who do not. Typically, studies done in this area in-
volve the examination of differences on personality
dimensions between those who stay enrolled and
graduate and those who do not. This approach often
neglects the relationship of the traditional cognitive
variables (SAT scores, high school grades, etc.) to even-
tual graduation. Also, studying retention in this way im-
plies that the only criterion of value is graduation, not
grade point average. Each criterion appears important
in determining what one’s retention goals should be. The
third type of retention research, “studying” how students
can be aided, usually involves a program evaluation,
and it focuses on whether or not a specific program
helped in aiding retention by either promoting continued
enrollment or increased GPA. Often the specific char-
acteristics (personality and/or attitudinal variables) of
those helped and those not helped by the program are
ignored.

Retention programs need to be broad in focus in
order to be effective, while the research is typically
limited in scope and neglects important dimensions.
More effort should be directed at the integration of the
above three, often noninclusive research approaches.

A Comprehensive Research Model
One means of obtaining a more comprehensive picture
of retention is to include as many dimensions as possible

NASPA Forum

in research designs. There appear to be two dominant
dimensions of variables studied: the specific criteria of
collegiate success (GPA, enrollment status or graduation
status) and the predictors related to the criterion used.
The predictor variables usually are either the traditional
cognitive predictors (h.s. GPA, SAT scores) or the more
recently developed noncognitive variables (personality
and attitudinal dimensions).

Our research model attempts to obtain a clearer pic-
ture of retention by incorporating as many of the dif-
ferent types of predictors as possible. Of particular im-
portance is the combination of the traditional cognitive
predictors with the less traditional noncognitive predic-
tors in some analyses. Rarely are these two data types

. mixed in studies, since the traditional cognitive variables

often’ account for most of the variance. This occurence
appears to be a statistical artifact due to the more sound
psychometric properties of the cognitive measures. This
often occurs because developmental research on the rion-
cognitive variables is not done. Thus cognitive and non-
cognitive areas must be studied separately, and only
when we have relatively reliable and valid measures in
each area should we combine them in a research study.
So the research model that we are suggesting utilizes as
many criteria of college success as possible with respect
to the different predictor types, separately and in com-
bination, to gain information about the relationships
among the variables.

Current Research

As an example of the use of such a model, we are cur-
rently engaged in an ongoing research project which ex-
amines the differences among races with regard to reten-
tion. Specifically, Sedlacek and Brooks (1976) proposed
that for minorities, especially blacks, other variables
than the traditional cognitive ones would be more
related to retention. To examine this, several different
criteria are being used in analyses: grade point average,
registration status, eventual graduation status, and a
four-part nominal variable, enrollment status. Using this
variable is a way of determining the overlap between
GPA and registration status, In any given semester, a
student is: 1) enrolled and in good academic standing: 2)
not enrolled but in good academic standing; 3) enrolled
and on academic probation: or 4) academically dismiss-
ed. The two predictor types are analyzed separately and
in combination with each of the above retention criteria.
The traditional cognitive predictors being used are SAT
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scores. The specific noncognitive predictors of interest
are the seven variables hypothesized by Sedlacek (1977)
to be related to retention, especially for minority
studenits. These noncognitive variables are as follows:
positive self-concept, realistic self-appraisal, understand-
ing and dealing well with racism, preferring long-range
goals to short-range goals, availability of a strong sup-
port person, leadership experience and demonstrated
community service.

A questionnaire was designed to assess each of these
dimensions and was administered to incoming freshmen
during summer orientation. The relationships of these
seven noncognitive dimensions—alone and in combina-
tion with SAT scores—to each of the four different
definitions of retention was examined.

At this time, enrollment and registration patterns have
not become apparent, so only the analyses using GPA as
the criterion of success have been performed. For the
first semester GPA, there appears to be a strong relation-
ship betweeu the seven noncognitive predictors and
retention, =specially for minority students. When SAT
scores wete used with the noncognitive measures, many
of the previously significant noncognitive items were no
longer significant, especially in the white sample. This
trend occurred less in the minority analyses.

So it appears that for whites, these noncognitive
predirtors are tapping dimensions that overlap or are
related to the traditional SAT scores, but this is not true
for blacks, For blacks, traits separate from what is
measured by SAT scores appear to be related to GPA for
the first semester. Thus, by using the model proposed
here, we have obtained a more comprehensive view of
the variables related to retention. These results are
preliminary and are presented only as an example of the
research model. More time is needed to further substan-
tiate these findings and to determine others.

Recommendations

Those doing research in retention and those designing
programs based on research results should be aware of
the problems and limitations in retention research, At-
tempts should be made to make retention research as in-
clusive as possible to better represent the complexity of
this important issue. The model presented is one possible
way of moving in this direction.
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H. Daniel Lea, William E. Sedlacek and Sylvia §. Stewart

Problems in Retention
Research in Higher
Education

Numerous studies describe
dropping-out behavior,
but few explain it.

most often used was “attrition,” and the focus was upon students dropping

out, implying deficicncies in the selection proe More recently, “retention’
has been used to describe the problem, and implicit is a change in focus from the
student to the institution. The issuc is, given the students we have, what can be
modified in the educational process so that these students will be retained? In a span
of two decades, higher education has moved from an emphasis upon education for
the sclected who can meet institutionally imposed standards, to the necessity for
many institutions to adapt their practices to the educational needs of a greater
diversity of students. The emphasis not only will be upon education for all, but
mote importantly, upon education for each (Cross, 1976)

Pnrsislcncc in college is an old issue with a new focus. In the past, the term

In the past, when there was an oversupply of students, retention was mainly an
cthical issue mvolving questions concerning cqual opportunity and access to higher
education, loss of talent, and student waste of time and effort. Now that the pool
of college-age students has diminished, retention has become a practical issuc
invalving the survival of many institutions of higher cducation; where, if a student
drops out of college, he/she may not be replaced as in the past (Shulman, 1976).
Along with a limited number of stadents there is a shortage of resources, which
makes cost a primary detenminant of educational policy. Overall, retention may
more cost effective than recruitment (Astin, 1975). The loss of students always
been a loss to the higher education system, but in the past, with a relatively large
number of potential students available, the impact was qualitative rather than
quantitative. Qualitative changes are usually subtle and more casily overlooked, and
although attntion meant the loss of potential talents of students, the existence of
the institution was not threatened. More recently, student attrition has heen
percetved in guantitative terms in sefation to supply/demand factors. fronicaily, as
students become more of o means to insure survival of institutions, they may
hecome an end within themselves, Institutions ot bigher education hikely will have
to respond better to student needs in order to maintain enroliments. Although the
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major motivation of reténtion cfforts may have guantitative goals to increase student
cnroliments, the most important changes may be qualitative in terms of improving
cducational services. Tt is quite possible that many institutions will not survive these
demanding times. Hopefully, the higher cducation system not only will survive, but
will become better in mceting the student’s cducational necds.

Although the importance and urgency of the issue has changed, the rate of
student attrition scems to have remained at about 50 to 60% over four-year spans for
the past fifty years (Summerskill, 1962; Astin, 1972). However, institutional
variations may range from 15% to 80% (Summerskill, 1962). Thesc figures may be
substantially reduced by taking into account that many students finish their degrees
after the four-year period following matriculation. For example, in a longitudinal
study of 196) entering freshmen, onty 23.2% had not received degrees by 1971
(ELKhawas & Bisconti, 1974). Needless to say, methodological problems abound in
atrritton/retention research, often resulting in conflicting conclusions across studics.
It 1s difficult to assess the extent or the nature of the phenomenon. To overcome
these problems will reguire commitment, time and resources to pain data which will
allow retention policy decisions to he made on an educational rather than a political
bhasis. This article will explore some of these methodological problems encountered
in retention research, <

IDENTIFICATION OF PROBLEM

Ketention rescarch has been described as Iarge in volume, poor in design, and
fimited in scope (Astin, 1975). Early writings were generally demographic studies,
while later work cenecred on examination of characteristics of students related to
attrition; more recently, interest has been in the interaction of these student
characteristics in an environmental context (Smith, 1976). The methodological
problems in retention research can be grouped in six general arcas. Kohen, Nestel
and Karmas (1976) have pointed o (1) the scarcity of sequential, longitudinal
studies, (2) the prablem of defining “drop-out”, (3) deficiencies in data bases from
which studics originate, and (4) faiture to control the influence of confounding
variables. Additional problems have been (1) generalizability of results (Astin, 1975,
Celio and Sedlacek, in press), and (2) the lack of a theoreuical base from which to
explain results (Tinto, 1975; Terenzini and Pascarella, 1977).

DEFINITION OF “DROP-OUT”

Probably the chief problem acrosy studies has been the difficulty in the defining
“drop-out.” How an investigator defines this term will, to a large cxtent, determine
the outcome of the study. Many institunions identify drop-outs as students who are
no longer enrolled at the institution four years after matriculation, and who did not
graduate. Such “head-count” data add litde to explan the phenomenon of
non-persistence. Students who leave college before graduating are not a homogenous
group. For example, the voluntary withdrawal may differ markedly from the
academic or disciplinary dismissal in terms of personal characteristics, experiences in
college, and motivation. Some drop-outs may not be permanent, hut niore
appropriately might be called “stop-outs,” and technically, an individual docs not
become a drop-out if there is a possibility that he/she may retumn to complete a
degree. Often transfers are grouped into the drop-out category. lustitutional attrition
is not the same as attrition from the system of higher education. For instance,
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Carrington and Sedlacek (1975) surveyed 437 “no-shows” at the University of
Maryland, College Park, who were accepted but did not matriculate, and found that
82% were attending other colleges or universities. Addioonally, at the same
institution, approximately one-third of the undergraduate student body originally
transferred in from another institution. Finally, the act of dropping out may be a
positive, proactive deeision for the student. Does higher education wish to eralicate .
positive developmental decisions by its students? Transferring and stopping-out are
not necessarily negative behaviors. The definition of drop-put involves both
complicated administrative and value decisions, Most retention studics have focused
on local institutional retention. in terms of data collection, such an approach is
more administratively feasible than projects focusing on attrition from higher
cducation in general. The danger in this type of approach is that by doing so,
possibly conscious or uncanscions value priorities arc communicated which are not
appropriate to the primary functions of higher education. In short, is the focus of
cducators upon stadents or institutionst Have cconomic and political pressures
caused us to confuse subconsciously the means and ends of higher education?

DATA BASES

Any conclusions are only as good as the data from which they are denved. The
available data for retention/attnition studies have been far from adequae.
Attrition/retention as a priority issue in higher education is of recent origin. In the
past, the emphasis was upon selection of the most promising students from a large
applicant pool. The data collected were related to admissions. Although such
entering data are useful for retention studies, they are misuthicient for a thorough
study of retention. Entry data typically have heen focused too narrowly on academic
variables and, of special importance to retention, el nothing about the student’s
experience at the university after entry. It is the latter data deficiency which las
resulted in numerous retention studies focusing on student charactenistics, but far
fewer studics examining the interaction of the student and the college environment.

It should be noted also that entry data are much casier to colleet than follow-up
data, when the investigator dous nat have the convenience of a “captive’” sample.
Finally, much of the data which have been coliected coneerning reasons tor
dropping out have been sclf-report data, which tend to be highly unreliable. Not
only are students often resistant 1o this type of sclf-disclosure, given its very
sensitive and personal nature, bur also the subtle and varied reasons for dropping
out behavior are not always discernable o the student.

Astin (1975) has miade several usetul recommendations for improving retention
data. He has supgested thar data related to student pessistence should include entry
data, data about the student's experiences while enrolled, and follow-up da A after
dropping out, The data should cover a wide range of the student's ateribute
experiences. Sclf-report data about reasons for dropping out are best used as
classification variables to examine predictors of non-pesistence. Finally, he suggests
follow-up on reasons for leaving college to increase the reliability of sclfreport data.

LONGITUDINAL RESEARCH

Dropping out of college is 3 process rather than an event, and should be examined
as such (Kohen et al. 1976). Despite this fact, there is a dearth of longitudinal
rescarch of rerention/attrition. Much of the research has been limited to freshinan
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year attrition. With an increasing popularity of life-long learning, non-traditional
alternatives to education, and “stopping-out” before degree completion, longitudinal
methods become more and more appropriate to studying the diversity of the

di ions of persi in college. Longitudinal, methods may also be more
appropriate for studying student sub-groups, especially the culturally different. For
example, the period of adjustment to college may be different for culturally

different students, thus making the traditional predi such as fresh year data
less appropriate for predicting future outcomes for this group (Farver, Sedlacek &
Brooks, 1975). Unfortunately, longitudinal studi quire great of time,

, and itment, both from the hers and the sp ing
institutions, R in higher education are limited, and i diate prosp for
expansion appear bleak. R i search is thus dependent to a large extent upon
the administrative determination of the priority of the retention issue in relation to
other issues requiring allocations of limited

CONTROL AND GENERALIZABILITY OF RESULTS

et

Derh,

P of I and g ility are also common to retention research.
These problems emanate, not $o much from the deficiencies of the h design
as from the complexity of the issues.in retsntion. Dropping out of college is caused
by many complex i ions and inter-rel hip lting in the same overt
behavior — the stgdent feaving college. It is difficult to isolate the independent
effects of the numerous variables which contribute to the decision to leave college,
and researchers thus far have not belped the situation by continuing to use
Anivariate rather than tﬁultivuiatqsuv.isdcal techniques in examining retention
data. Conflicting results have also been generated by the national or local focus of
a study. National studies tend to “wash out” important institutional and/or group .

differences; while local studies are limited in lizability. The evid thus far
seems to indicate that different institutions and different groups interact in a wide
variety of ways. A program of rescarch incorporating a variety of investigative
approaches would seem the most app priate strategy, idering the plexity of
the ph leading to persi in college. :

THEORETICAL BASE
e

Finally, few retention studies have evolved from a theoretical base although there’
are several notable exceptions (Kamens, 1971; Rootman, 1972; Spady,'; 1970; Tinto,
1975). One result has been that there are dies which describ
dropping-ont behavior, but few which explain it. Perhaps the lack of success of
many programs designed as interyentions to decrease student attrition can be
attributed to a tendency to build programs based upon an awareness of probléms
rather than an understanding of them. More experi | studies of persi are
cleary needed. A theory of student persistence could give a coordina_{ed direction
and structure to these efforts. ! /

e —
RETENTION MODELS
s e e

The literature concerning student persistence in higher education is volummous.
reed are often contradictory an big In order to bring
together the overall trends in research, it is useful to have a structure in which to

i e di ing this subject. Shulman (1976) has suggested
that all the major national studies of retention can be clasliﬁg‘l a8 either |

t
i
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quantitative or qualitative. Astin’s Preventing Studenta From Dropping Out (1975} is
representative of the former; wi Cope and H h's Revolving College Doors
(1975) is a major work of the latter y. Such an approach is useful, but also
needed is a structure which would be helphxi both in organizing and interpreting
the literature. One of the best of this type of review is the theorencal synthesis of
the literature by Tinto (1975).

The Tinto model conceptualizes dropping-out of college as a p rather than
an event. The model is restricted to an ination of institutional attrition as
opposed to attrition from the higher education system. Persistence is a fanction of
goal and/or institutional comnutment multmg hom an mt.egmuve interaction

process between the individual and the i The individual
enters the college envi with a i degrce of beth goal commitment and
institutional commitment, reflecting exp and moti ided by family

and school background and individual attributes. Thus the degree of these dual
commitments influences, but does not completely determine, both the likelihood
and form of student persistence. After entry the student confronts the task of

d into the academic and social systems of the college
environment. The degme of success of academic and/or social mt.esmuon will alter
goal and/or instituti itments which are manifested as persistence or lack
of pemistence at the institution. It should be noted that cxtcmal factors not directly
related to the model, such as fanuly gedies and fi gencies, can alter
components of the 1 model. Also, individual p ions of the p vary, addi

a subjective element t6 the model which may lead to unexpected Gutcomes unless
taken into account,

The model needs 0 be validated by extensi h. It has potential as a rich
source of hypotheses relating to the study of retention, as weil as an organizational
1 i the i ilakhl mernh 1

15 P ¥

For le, one iall ble contribution in Tinto’s review of the retention
literature is an emphasns upon the dlffexences of variables relating to voluntary
'-‘--‘ d 1 as opposed to 1. Vol y withdrawals appear different
in some unexpected ways. This group tends to have hlgber mdes, mtellecmal
development, and socio-econornic status than those dismissed for
and those who persist. The tendcncy to withdraw seems related to a lack of

g y of the individual with the social and intellectual climate of the .
institution. ' L

STUDENT CHARACTERISTICS

di an ever ip ing

The future trends of hxgher éducation seem to i
diversity in terms of the ch istics of As b more
‘dwersc, the study of retention becomes more complex and potential contributing
more For as th ber of adult stud
increase and as tuition costs rise, more and more campuscs may become commuter
D Little h has ined the relati between the place of

n:sxdence vanablc and pemstence in college. Astin (1975) found that lmng on

s of pcmstmg in college. This option is available

to an i ingly it ion of dents, and it seems this trend will
not be reversed in the near futum The task thus becomes identification of elements
of the on-camp P which are beneficial to retention, and how
these benefits can be made available to dents/ Fostes, Sedlacek and

Hardwick (1978), for i have identified diff adxong dep _‘
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commuters, dependent commuters, and resident students which should be studied
further in terms of retention.

" MINORITY STUDENT RETENTION

Another neglected area of retention research has been minority student retention.
Astin (1975) has indicated that race as a predictor of attrition is strongest for blacks
in predominantly white institutions. Results of cight annual surveys of minority
admissions and retention at predominantly white universities (Sedlacek and
Wehbster, 1978) have indicated that private institutions have fared far better than
public institutions in both admission and retention of minority students. While
public schools have enrolled an average of 4-5% black freshmen, only 2.5% of their
returning students in 1976 werg black; while private schools were envolling 6-7%
black freshmen and returning 6.4% blacks. It also scems that more blacks transter to
private schools (4%) than to public schools (2.4%). Tinto (1975) has indicated that
the literature indicates race is a predictor of attrition independent of ability and
socio-economic status, but little has been done to explain why. Sedlacek and Brooks
(1976) have indicated that the traditional admissions predictors are inappropriate for
culturally different students. Consequently, many minority students who could
succeed in college are never admitted. They have suggested using seven key
non-cognitive predictors 1 minority admissions: (1) positive scif concept, (2)
understands and deals with racism, (3) realistie sclf-appraisal, (4) preference for long
range goals to short-term or immediate needs, (5) availability of a strong support
person, (6) successful leadership experience, and (7) demonstrated community
service. Unfortunately, the trend scems to be that fewer schools are using different
admission criteria for minoritics as minority adnussions become less of a “hot”
political issue (Sedlacek and Webster, 1978).

SUMMARY AND CONCLUSIONS

Persistence in college is an old issuc with a new focus. In a space of two decades,
higher education has moved from an emphasis upon education for those students
selected from a large pool of applicants who could meet instirutionally imposed
standards to the necessity for the institution to adapt its practices to the educational
needs of diverse, but much less numerous, gronps of students. The emphasis has
consequently changed from a focus upon “attrition” to an emphasis on “retention.”

This study examines the themes of retention literature within the context of a
theoretical framework and sceks to identify rescarch problems which may be
encountered by investigators seeking to examine the phenomenon of persistence in
higher education.

Aside from national and local studies, regional studies or cooperative studies
among schools sharing applicant pools should be conducted Also, more studies
should be conducted from a theoretical rather than an empirical standpoint. While
we do need better measurement of variables and prediction of retention, some
studies should focus on why the predictors interrelate as they do.

We also need programmatic research, not just one shot attempts at understanding
or explanation, Use of the inductive method, wherehy we build upon carticr work
ultimately to achieve a higher order conceptualization of retention, is particulasly
important.
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Further work needs to be done on student sabgroup differences in attrition.
Variables related to student residence, racial group, and sex should all be considered
in research and programming for student retention.

Finally, we need.to keep in mind the translation of the research results into
practical terms which can be understood and utilized by admissions staff, educators,
counselors, personnel workers and administrators. The more we can reduce a
credibility or knowledge gap, the more all those concerned with higher education

will benefit.
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Admissionand Retention of
Minority Students in Large Universities

Wiiliam E. Sedlacek  Counseling Center, University of Maryland
Dennis W. Webster  Counseling Center, Un!versity of Maryland

A national :iav'ey'igldicare.s; Blackfreshman .
enrollment has increased from 3 percent in

1969 to 5 perceni in 1976, down from 6 percent

in 1973, Non-Black minority enroliment - -
remains at less than 2 percent for any group.
Private schools have more special programs
and retain a larger percentage of minority
students:

The American’ College Personnel Association,
throiigh its Commission on Assessment for Stu-
dent, Dévelopment, has sponsored and partially
funded a series'of seven consecutive studies on
minority admissions to large universities. The
staff of the Cultural Study Center and the Coun-
seling Center- of the University of Maryland,

College Park; have conducted and repored.

""" tention in minority admissions has gone to con-

*' cerns over reverse discrimination, lawsuits, and

these studiés. The unique feature of these stud-

ies' is thatthey have focused on:admissions
critéria as well as the number of entering minor-
ity freshmen. In this way, policy and outcomes
can be related. Perhaps the biggest problem in
education is ‘that. there is often great publicity
devdted fo-an educational issue only to have it
fade or difinish before we botier to determine
what, if anything, happened or changed.
Begun in 1969, this seriés of admissions stud-

~ies.has spanned’a time of changing perceptions
of minority. student- admissions. Early in the -

series, recruiting and selecting minority, par-
ticularly Bldck, students were the big issues.
Publicity, demonstrations, turmoil, special pro-
grams, and money abounded. After an initial
big splash, many schools felt their admissions
task was largely over and they tumed to other
issues and concerns. The studies showed that as
the enroliments of all students dropped or re-

_ mained stable, money-tightened, and govem-

mental pressure subsided, there was a re-

- trenchment of programs and a reduction in con-
cem for minority admissions. Much recent at-

student retention: Beyond simply providing the

basic data, the yearly surveys have emphasized

many of these issues. . :
Past, studies (Sedlacek & Brooks 1970; Sed-

“lacek, Brooks & Horowitz 1972; Sedlacek,

Brooks & Mindus 1973; Sedlacek, Lewis &
Brooks 1974; Sedlacek, Meritt & Brooks 1975;
Sedlacek ‘& Pelham 1976a, b) have shown a
number of trends. New Black freshman enroll-
ment rose slowly but steadily from 3 percent in
1969 to 6 percent in 1973, but then dropped to S
percent in 1974 and 1975. The Middle States
and Western area schools made the greatest
gains from 1969 to 1975—56 to 13 percent for
the Middle States and S to 9 percent for the .
Western—but “also made the largest drop in
1974 dnd 1975 (Middle States to 9%; Western
to 5%). The Southetn region has made the most
steady gains in Black freshman enrollment and
was second onty.to the Middle States in 1975 in
percentage of Black freshman enrollment, with
6 percent. Geographical areas are based on reg-
ional accrediting associations reported in
Higher Education; Educational Directory of
1974-75 (U.S. Office of Education 1975).

Private schools have generally earolled a
greater percentage of Black students over the
years, The schools imost successful in envolling
Blacks have tended to emphasize academic pro-
grams (special or general), while the least suc-
cessful schools have tended to emphasize
money, Schools that were able to streamline red
tape and admit Black students on the spot were
slso. more successful in enrolling Blacks.

“Iif' 1975, non-Black minority enrollments of
new, fréshmen were: Hispanic-Americans, 1.3
percent; other minorities, 1.3 percent; Asian-
Americans, .8 percent, and American Indians.
.3 percent. Western schools had the highest
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percentages of non-Black minorities (6%
Asian-Americans; 5% Hispanic-Americans).
Although 24 percent of the schools reported
some impact of tighter budgets on minority ad-
missions programs in 1975, 40 percent reported
some impact in 1974,

There are a number of trends suggesting the

strong possibility that we may have reached a'

plateau or could have a decrease in minority
admissions in future years. The number of spe-
cial programs is down, as is the number of
schools employing different admissions criteria:
for minority students. The use of recom-
mendations has not changed and despite consid-
erable evidence of problems in selecting Black
students by traditional admissions criteria’
(Pfeifer & Sedlacek 1974; Sedlacek 1974; Sed-
lacek & Brooks 1976), most schools continue to
employ grades and standardized tests.

The present study was designed to re-survey
the large, pmdommanﬂy white universities in
the United States in order to continue to monitor
the trends and questions noted above. Particular
emphasis was placed on the admissions of
non-Black minorities and retention of minority
students.

METHOD AND RESULTS

The admissions offices of 110 large, primarily
white universities were sent 2 questionnaire
concerning their minority admissions policies.
Schools in the major athletic conferences and
large independent institutions were included in
the sample. If an individual state (including the
District of Columbia) was not represented in the
sampling method used, the largest school in the
state was included.

The questionnaires were mailed out in

November 1976; telephone follow-up proce-
dures resulted in a total return of 103 question-
naires (94%). Of the 103 schools reporting, 85
(83%) were public and 18 (17%) were private.
The quenions below are directly from the sur-
vey.

.1, What is yqur approximate undergraduate

: enrollment? About how many new freshmen

matriculated thls fall? About how many new
undergraduate transfer students matriculated
this fall?

Table 1 shows the range of enrollment, total
enrollment, and freshman and transfer student
enrollment by six geographical regions for
schools in the sample. The median total enroll-
ment was 13,936; median freshman enroliment
was 2,561; median transfer enrollment was
1,196. Enrollments for 1976 were cldse to those
of 1975, with median total enrollment some-
what larger and median freshman enrollment
somewhat smaller. y

2. What is the approximate percentage of
students enrolled for each racial@thnic group?

Table 2 shows the median percentage of
Black freshman enrollment by region. The
overall percentage of Black freshmen remained
at 5 percent, where it has been since 1974 (5%
enrollment was first achieved in 1972): The
Middle States region showed a large drop and is
now at 6 percent, which is what it was in 1969.
The Western region increased to 7 percent, up
from 5 percent in 1975, although the small
number of schools in this region makes yearly
fluctuation more expected. The North Central
region dropped from S5 percent to 3 percent,
what it was in 1969. The fact that the overall
percentage remained at 5 percent while most
regions actually reported lower percentages is
due to rounding. The overall median was 4.67

. . /TABLE1 AR
Range and Frequency of Enroliments for 103 Schools by Geographical Location

; Median
Median Median Transfer
Rangs of Total Total Student.
Schools by Region N Enrol Enrolh .
North Central 34 3,378-64,000 17,007 3,000 17386
Southern 27 -2,600-45,000 14,750 2,520 . 1,201
Middie States 19 2,000-42,741 9,692 ©1,787 850
Nortiwest 12 ' 2,343-26,660 8,314 2,182 1,013
New England () 7,500-18,300 8,610 2,108 502 °
Western 5 6,400-20,487 16,000 3,000 2,143
2,000-54,000 13936 2,661 1,191

Totals 103

Journal of College Smdeﬁt Personnel



TABLE 2

Median Per of Black Fresh

Enroll by Region 1968-1978

Region 1969 1970 1971 1972 1973 1974 1976 1876
North Centrel 3 3 3 ] 5 4 5 3
_Southern 2 3 3 4 5 6 6 5
Middle States 8 8 8 13 13 9 9 8
Northwest 1 1 1 2 2 2 2 1
New England 1 2 25 2 3 2 2 2
Western 6 8 (] 4 9 4 5 7

Median_ 3 4 4 5 6 5 5 5

TABLE 3
Median Percentage of Non-Biack Minority Freshman Enroilment by Region 1975-1976
Indisn Asi Other Minority

Reglon 1976 1978 1976 1976 1976 1876 1978 1976
North Central 12 1.0 5 3 9 7 1.0 1.4
Southern A § A N A 5 24 5 1.3
Middla States 1.8 1.7 5 ) 4 7 11 3.0 8.0
Northwest 1.8 4 1.1 1.3 1.7 13 2.0 1.3
New England 3 5 5 wi!
Western 50 69 i 3 6.0 14.0 36

Medien 13 1.0 3 2 8 5 1.3 1.7

percent. Regional fluctuations are less stable
than the overall percentages.

In data not tabled, private schools (6%) indi-
cated a higher median percentage of new Black
freshman enrollment than did public schools

(4%) in 1976. This difference has been: |

1975—private 7 percent, public 4 percent;
1974—private 5 percent, public 4.5 percent;
1973—private 6 percent, public 7 percent;
1972—private 6 percent, public 5 percent; 1971
and 1970—private 6 percent, public 4 percent.
Data were not reported for 1969. Private
schools have enrolled a greater percentage of
new Black freshmen than have public schools
over the years of this survey. )

Table 3 shows the median percentage of
non-Black minority freshman enrollment by re-
gion for 1975 and 1976. The Western region
remains the region envolling the most non-Black
minority freshmen, particularly Asian-
Americans and Hispanic-Americans. The Mid-
dle States region enrolls the most other
minorities. Overall, non-Black enrollments are
similar for 1975 and 1976. Percentages are re-
ported to one decimal place, but readers are
cautioned against overinterpreting percentage
differences based on small numbers.

Percentages of non-Black minority freshman
enrollment for public and private schools in
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1976 were: Hispanic-Americans—public .9
percent, private 1.7 percent; American
Indians—public .2 percent, private .04 percent;
Asian-Americans—public .5 percent, private
1.9 percent; other minority—public 1.5 per-
cent, private 2.5 percent. Private schools tended
to enroll a greater percentage of non-Black
minority freshmen than did public schools.
Table 4 shows the median percentage of re-
tuming and transfer students for all minority

~ student groups by type of institution. The pur-

pose of requesting these data was to achieve an
overview of the minority admissions and reten-
tion process. The categories are mutually exclu-
sive, :

Forty-one (40%) schools provided data on
minority transfer students and 56 (54%) schools
provided data on minority returning students.
Overall percentages of returning and transfer
students were very close to one another and
closely paralleled the freshman percentages for
each group, with the exception of Blacks.
Blacks were 2.4 percent of the transfer students
and 3.1 percent of the returning students, com-
pared to 5 percent of the new freshmen.

Table 4 also shows that private schools have
consistently enrolled a higher percentage of
minority transfer and retuming students for all
minority groups except American Indian, where

May 1978




TABLE 4
Median Percontage of Transfer and Returning Minority Students by Typs of institution 1976

Hi panic- American Asian- Black Qther

Students N American Indian Amaerican American Minority
Transfer

Total 41 8 2 6 24 1.8

Public 34 5 2 5 24 1.7

Private 7 20 2 13 40 3.0
Returning

Total 56 .7 2 5 3.1 1.8

Public 45 5 2 A4 2.5 7

Private 1 1.4 2 21 6.3 4.0

they were equal to the public schools. Because
of the relatively smaller number of private
schools reporting, the sample may be biased,
although about the same relative percentage of
public and private schools responded as were in
the total sample.

3. Briefly describe your regular admissions
criteria for new freshmen,

High school rank (60%), high school grade
point average (62%), and standardized tests

(SAT, 62% and ACT, 52%) remained the most *

common admissions criteria employed by
schools. Other regular admissions critera were
CEEB achievement tests (10%), extracurricular
activities (5%), interviews (2%), and predicted
grade point average (2%). Eight percent had
open admissions in 1976 (defined as requiring
only a high school diploma or its equivalent for
entry), which compares to 13 percent in 1975, 8
percent in 1974, 16 percent in 1973 and 1572,
12 percent in 1971 and 1970, and 10 percent in
1969.

The mean number of admissions criteria
employed by all schools was 2.77 in 1976, 2.48
in 1975, 2.29 in 1974, 2.90 in 1973, 2.77 in
1972, 3.17 in 1971, 3.32 in 1970, and 2.05 in
1969. After a drop in 1974, schools have
employed increasingly more criteria in 1975
and 1976. The use of recommendations dropped
to 14 percent in 1976, which continued the
trend toward less use of recommendations in
recent years: 19 percent in 1975 and 1974, 28
percent in 1973, 29 percent in 1972, 33 percent
in 1971, 34 percent in 1970, and 13 percent in
1969.

4, Do you have special programs in which
minorities, or mostly minorities are enrolled? If
yes, briefly describe the criteria for admission
to the program(s).

Jaurnal of College Student Personnel

Thirty-eight percent of the schools had spe-
cial programs in which mostly Blacks were en-
rolled, compared to 55 percent in 1975, 62 per-
cent in 1974, 50 percent in 1973, 54 percent in
1972, 60 percent in 1971, 52 percent in 1970,
and 48 percent in 1969. For special programs,
relatively more weight was given to high school
grade point average and rank and recom-
mendations and less weight to standardized
tests. While this follows the general pattern of
past years, the use of recommendations among
schools with special programs remained low: 10
percent in 1976, 8 percent in 1975, 7 percent in
1974, 24 percent in 1973, 43 percent in 1972,
23 percent in 1971, 38 percent in 1970, and 43
percent in 1969,

There c d to be little emphasis on high
school grade average, SAT, and ACT in admit-
ting Blacks to special programs in 1976. High
school grade average was used by 12 percent of
the schools with special programs in 1976,
compared to 7 percent in 1975, 9 percent in
1974, 20 percent in 1973, 36 percent in 1972,
26 percent in 1971, 46 percent in 1970, and 55
percent in 1969. SAT was used by 7 percent in
1976 and 1975, 3 percent in 1974, 13 percent in
1973, 26 percent in 1972, 18 percent in 1971,
39 percent in 1970, and 57 percent in 1969.
ACT was used by 7 percent in 1976, 3 percent
in 1975, 4 percent in 1974, 9 percent in 1973,
12 percent in 1972, 9 percent in 1971, 5 percent
in 1970, and 10 percent in 1969. Four percent
of all schools reported having special programs
in which primarily non-Black minorities were
enrolled, making a total of 42 percent of the
schools with some special programs in which
mostly minority students were enrolled.

5. Aside from special programs, are Blacks
admiited under the same criteria as are all regu-

245



lar new freshmen? If no, briefly describe how
the criteria differ. i

Thirteen percent of the 103 schools used dif-
ferent regular admissions criteria for Blacks in
1976, compared to 9 percent in 1975, 13 per-
cent in 1974, 14 percent in 1973, 26 percent in
1972, 20 percent in 1971, 36 percent in 1970,
and 45 percent in 1969.. **Different criteria of
admission"” was generally interpreted by admis-
sions officers as referring to different applica-
tions or cut-off points of the same variables
used in regular admissions. ‘Private schools
tended to use different admissions criteria more
than public schools did in:1976 (20% vs. 11%)

and in previous years (20% vs. 7% in 1975;

35% vs. 8% in 1974; 17% vs. 11% in 1973;
50% vs. 20% in 1972; 52% vs. 20% in 1971;
and 75% vs. 26% in 1970—the higher percent-
age being private in all cases), TN

Thirty-nine percent of the public schools and
55 percent of the private schools had special
programs for Blacks in 1976. Both public and
private schools had S5 percent in 1975; public
65 percent, private 50 percent in 1974; ‘public
50 percent, private S0 percent in 1973; public
53 percent, private 55 percént in 1972; public
58 percent, private 67 percent in 1971; and pub-
lic 54 percent, private 45 percent in 1970.

DISCUSSION

Black freshman enrollment in large universities
was 3 percent in fall 1969 and only 5 percent in
fall 1976, the level reached in 1972. The largest
percentage of Black freshman enrollment was 6
percent in fall 1973. The enrollment of non-
Black minority freshmen was about the same in
fall 1976 as it was in fall 1975 and ranged from
-2 percent American Indians to 1.7 percent
minorities other than Hispanic-or Asian-
American. Joicl

The American Council on Education (ACE):

(Astin, King & Richardson 1976) estimated a
6.9- percent Black freshman enrollment for

1976, which is up from 5.4 percent in 1975 and -

3.4 percent in 1974. It should be noted that the
ACE data represent Black freshmen in all uni:
versities and are based on a weighted sampling
procedure rather than a census of nearly the en-
tire population of large universities as was used
in this swdy. Thus differences between the
ACE data and those presented here could be due
10 many variables, but if there has been an-in-

'
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crease in Black freshmen, it does not appear to
be in the large universities. 1

The ACE figures on non-Black minorities are
.7 percent Hispanic-Americans and American
Indians, 1.4 percent Asian-Americans, and 1.2
percent other minorities. The largest discrep-

ancy between data in the current study and ACE . | /

data are more JAmerican Indians and Asian-
Americans reported in the ACE study. The

higher Asian-Américan estimate in the ACE .

study was also present in 1975 and, again, may .

be duc to differences in the populations studied. .
A number of variables seem to indicate a sta-

bility or possible downturn in the numbers of
minority freshmen entering large universities;
most trends‘are holding steady. The use of rec-
ommendations for general admission is down,
the number of special programs for minorities is
down sharply in public schools but steady in |
private schools, the average number of admis-

sions criteria employed by both public and pri-; ;.
vate schools is up, and the number of schools . ...,

employing different admissions-criteria for .
minorities has dropped in 1975 and 1976—all
of these factors show trends back to 1969
levels. The very large decrease in Black
freshman enrollment in the Middle States region
since 1973 (13% to 6%) could be important
since that region has been the trendsetter in the '
past. . . i

The decrease in special programs can be
linked to tighter ‘state and federal budgets,
which were also cited by schools as problems in
1974 and 1975 (Sedlacek & Pelham 1976a, b).
As noted earlier, however, schools emphasizing
money in recruiting Black students have done
the poorest in increasing minority enroliment,
while, those emphasizing programs and stream- * -
lined admissions procedures have done the best *
(Sedlacek, Meritt & Brooks 1975).

1t appears that private schools have not only
performed better than public schools in enrol-
ling ‘minority students, but.they have done a
better job of retaining them (see Table 4). For
instance, while public schools have been enrol-
ling an average of 4 or 5 percent new Black
freshmen in recent years, only 2.5 percent of

their returning 1976 students are Black. Private -

schools, however, have been enrolling an aver-
age of 6 or 7 percent new Black freshmen and
have a 6.3 percent return rate for Blacks. Pri-
vate schools report an average of 4 percent
Black transfer students, compared to 2.4 per-
cent for public schools.- This same general pat-
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tern follows for non-Black minorities, although
only two years of fresh data are availabl

(see Table 3).

The concemn over minority student mcnuon' :

has increased in recent years and there is grow=

ing evidence that nonacademic and noncogni-

tive variables may play a more critical role in
retention than grades and test scores do. For
instance, Astin (1975) found that Black students
were more likely to leave school for financial

reasons or marriage when. compared to white .

students. He also found that Blacks who were

able to demonstrate knowledge gained in nen- .
traditional ways through credit-by-examination .

were less likely to drop oiit than Blacks who did
not take credit-by-examination. Fhe increase in
student retention associated ‘with being. able to
demonstrate knowlcd-ge in nontraditional ways
was more than lwxce as great for Blacks as for
whites.

Sedlacek and Brooks (l976). in revnewmg
studies of nontraditional or noncognitive predic-

tors useful in predicting minority student suc- ..
cess or diagnosing potential problem areas, -

concluded that there were seven key noncogni-
tive variables:

1. Positive self- concepl Confidence, strong
self feeling, strength of character, determina-
tion, independence.

2. Understands and deals with racism:
Realist, based on personal experience of ra-
cism. Committed to fighting to improve exists
ing system. Not submissive to existing wrongs,
nor hateful of society, nor a.copout. Able to
handle racist system: Asserts that the school has
a role in fighting racism. .

3. Realistic self-appraisal: Recognizes- and
accepts any academic or background deficien-
cies and works hard at self-development.

4. Prefers long-range goals to short-term or -
immediate needs: Understands and is willing to

accept deferred gratification.:
S. Availability of a strong support person:

Has a person of strong influence available to . -

provide advice.
6. Successful leadership experience: Has
shown the ability 40 organize and influence

others within one’s cultural and racial contexts. - .

7. Demonstrated community service: Has

shown evidence of coﬁuibuting 10 his: or her .

community, .
All of the above variables can be prauncally

assessed by counselors or through mlervnews.=:‘. 2

or ication forms. The pro-

. cess of gathering such information should be
... compatible with existing programs without in-

volving significant costs. -
Many administrators and cducawrs are con-
cemed _Wwith the implications of -any minority
li for possible reverse dis-
crimination lawsuns The use of the, _Seven non-
cognitive variables has been recommended by
the Association of American Medical Colleges

as a way 10 achieve equality and be prepared for. i

possible lawsuits (Association of American
Medical Colleges 1976; D'Costa et al. 1974),

The basis of most reverse discrimination law-

suits has been the accusation by a white appli-
cant of preferential admission based on race or
ethnic group. If a school were to employ a sys-
tematic minority admissions procedure based on
empirical studies that showed the procedure to
be valid, it would be in a good position to avold
lawsuits.

We suggest that the seven noncognitive vari-
ables are also important for white applicants but
the way we go about gathering our admissions
information favors white applicants since we
tend to get noncognitive information for them
routinely. Tests and application forms tend to
tap the life-styles and culture of middle-class
whites more than any other group, For instance,
a minority applicant who has shown leadership
in.a community project rather than the biology
club might not be as likely to write it on the
application because of the way the question is

worded and his or her lack of information on !

what is. appropriate to include.. . . ...

In admissions and retention, our .short-term
goal is equality of information for use.in making
decisions and planning programs.-That is, we
want the most useful information we can.obtain

for each student. If we must work harder, or use .
different methods to secure information from .

some applicants, so be it. Ultimately; the

.. «consideration of good information on all applic-

ants-should result in an unbiased selection of
students and.an increase in minority students.

CONCLUSIONS

An éight-ycar monitorinﬁ of trends and issues in

- ‘minority freshman: admissions to.large univer-
sities seems to indicate:that we have reached;a .

plateau or are on the brink of a decrease.in the

¢ 1 sess:ons. d dlzed
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appear to be doing a better job of retaining
minority students than public schools do. This
may be due in part to the fact that the number of
special prog has ined fairly in
private schools but has declined sharply in pub-
lic schools. It is recommended that schools
make more use of nontraditional or noncogni-
tive variables in admitting minority students:
Enough evidence currently exists for the use of
some nontraditional measures by all schools. It
appears that continued research, both local and
national, on this topic would be useful. In par-
ticular, a study of the reasons for the relative
success of private schools is appropriate.
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Forest Resources, Design, Education, Textiles; Student

Affairs and Admissions Staff

Lunch provided by University Dining

TOPIC: Counseling Programs and Their Role in Minority
Retention
L. Salter, Director of Counseling Center and staff

Informal discussion: How to translate research findings
on the use of non-cognitive predictors of academic
success into selection practice and other issues.

N. Winstead, Provost; I. Stafford, Interim Vice-Chancellor
of Student Affairs; M. Downs, Associate Provost; L. Clark,
Associate Proyost and Affirmative Action Officer; A.
Keller, Director of Admissions; H. Fuller, Director of
Academic Skills Program; B. Rogers, Assistant Institutional
Research Officer




North Carolina State University 1

202 Peele Hall
Box 5505, Raleigh 27650

Office of Institutional Research FEbruaY'y 7, 1984 !

(919) 737-2776
MEMORANDUM
TO: J. Brown, A. Mann, B. Allen, T. Conway, L. Jones, B. Solomon,

M. Gransee, M. Jernigan, L. Stiff, B. Savage, C. Mills, H. Fuller,
L. Clark, E. Thompson

)
‘ FROM: Brenda Rogers ©HY
|
\

SUBJECT: Dr. William Sedlacek's Visit

\

|

} Dr. William Sedlacek, Director of the Counseling Center at the University

i of Maryland, will be visiting our campus on February 16 and 17. A series of
presentations, co-sponsored by the Provost's Office and the NCHEMS/Kellogg

| Student Outcomes Project, is planned.

| You are invited to a session on "Special Programs and the Retention

| of Minorities" for the Academic Skills and Mentor Programs. The session is

scheduled for Friday, February 17, from 8:30 - 10:00 a.m. in the Brown Room

| of the University Student Center.

Dr. Sedlacek will be presenting to the University community a program
on "The Retention of Minority Students and Academic Advising" at two times:
3:15 - 4:45 p,m. on Thursday, February-16; and 10:30 - 12:00 Noon on Friday,
February 17, Both sessions will be held in the Brown Room of the University
Center, I hope that you will also be able to attend one of these presen-
tations.

BR/kw

North Carolina State University is North Carolina’s original land-grant institution
and is a constituent institution of The University of North Carolina.




North Carolina State University

202 Peele Hall
Box 5505, Raleigh 27650

Office of Institutional Research February 7, 1984

(919) 737-2776

MEMORANDUM

TO: NCHEMS/Kellogg Student Outcomes Committee
4

FROM: Brenda H. Rogers G

SUBJECT: Dr. Sedlacek's Visit

As we discussed at the meeting on February 3, Dr. William Sedlacek,
Director of the Counseling Center at the University of Maryland, will be
visiting our campus on February 16 and 17. A series of activities, co-
sponsored by the Provost's Office and the NCHEMS/Kellogg Project, is planned.

Dr. Sedlacek will meet with our committee to discuss "Factors Relating
to Minority Selection and Retention" on Thursday, February 16 from 1:30 -
3:00 p.m. in the Brown Room of the University Student Center.

University Dining will be catering lunch at 12:00 noon. If you would
1ike to join Dr. Sedlacek for lunch prior to the meeting, please call me
at Ext. 2776 to make reservations by February 10. If I am not in, leave a
message for me or Alyin Sumter, the office assistant for the project.

I hope that you will attend one of the sessions on "The Retention of
Minority Students and Academic Advising," scheduled at two times: 3:15 -
4:45 p.m. on Thursday, February 16; and 10:30 - 12:00 noon on Friday, February
17. Both sessions will be held in the Brown Room of the University Student
Center.

BR/ kw

North Carolina State University is North Carolina’s original land-grant institution
and is a constituent institution of The University of North Carolina.
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Office of Institutional Research ‘ February 3, 1984

North Carolina State University
202 Peele Hall
Box 5505, Raleigh 27650

(019) 737-2776

Dr. William Sedlacek

Counseling Center

Office of Vice Chancellor for Student
Affairs

University of Maryland

Shoemaker Hall

College Park, Maryland 20742

“ Dear Dr. Sedlacek:

As director of the NCHEMS/Kellogg Student Outcomes Project at North
Carolina State Uniyersity, I am assisting Larry Clark in coordinating your
visit on February 16 and 17. The project will be co-sponsoring your visit
with the Proyvost's Office.

As I said on the telephone, the focus of the project has been the
recruitment and retention of minorities. We would like for you to focus on
the issues of minority selection and retention. Attached is a copy of the
report Black Students at North Carolina State University: A History and
Profile, The report raised fourteen issues. We would Tike for you to address
these four issues:

(1) There is a need to look for additional factors to be used in the
admissions process for black undergraduate admissions exceptions.

(2) There is a need for the enhancement of the academic advising and
counseling of black students.

(3) There is a need to reduce the increasing attrition rate among black
freshmen.

(4) There is a need to ensure that black freshmen with academic
deficiencies take advantage of the academic support services
available to them. )

We are inviting selected target groups on campus for your presentations.
There is an attempt to involve faculty in a discussion of the minority issues.

continued...

North Carolina State University is North Carolina’s original land-grant institution
and is a constituent institution of The University of North Carolina.




Dr. Sedlacek
February 3, 1984
Page 2

A schedule of your activities is included.

Please call either me or Larry Clark if you have questions about your
visit. I look forward to meeting you.

Sincerely,

B M- o542

Brenda H. Rogers
Assistant Institutional Research Officer

BHR/ kbw
Enclosures

CC: Larry Clark
Murray Downs

P.S. Please send me a copy of your resume for introductory remarks.



Schedule for Dr. William Sedlacek's Visit

10:00 a.m.
11:00 - 12:00 Noon

12:00 - 1:30 p.m.
1:30 -~ 3:00 p.m.

3:15 - 4:45 p.m,

8:30 - 10;00 a.m.

10:30 « 12:00 Noon

12:00 « 1:30 p.m.
1:30 - 2:30 p.m,

3;00 ~ 4:30 p.m,

6:00 p.m.

February 16 and 17

University Student Center
Brown Room

Thursday, February 16

Arrive at RDU Airport

TOPIC: Analysis of Entering Minority Student Survey
Meet to discuss the analysis of the survey with the
following: H. Fuller, C. Davis-Palcic, B. Rogers,
D. Hughes, T. Stafford, L. Clark, M. Downs

Lunch provided by University Dining

TOPIC: Factors Relating to Minority Selection and
Retention
NCHEMS/KeTTogg Student Outcomes Committee

TOPIC: Retention of Minority Students and Academic
Adyising

Minority Coordinators, Associate Deans and Department

Heads from the Schools of Engineering, Agriculture and

Life Sciences and Physical and Mathematical Sciences;

Student Affairs representatives; Admissions staff

Friday, February 17

TOPIC: Special Programs and the Retention of Minorities
Staff from Academic Skills Program and Mentor Program

TOPIC: Retention of Minority Students and Academic
Advising

Minority Coordinators, Associate Deans and Department

Heads from 'the Schools of Humanities and Social Sciences,

Forest Resources, Design, Education, Textiles; Student

Affairs and Admissions Staff

Lunch provided by University Dining

TOPIC: Counseling Programs and Their Role in Minority

Retention
L. Salter, Director of Counseling Center and staff

Informal discussion: How to translate research findings
on the use of non-cognitive predictors of academic

success into selection practice and other issues.

N. Winstead, Provost; T. Stafford, Interim Vice-Chancellor
of Student Affairs; M. Downs, Associate Provost; L. Clark,
Associate Provost and Affirmative Action Officer; A.
Keller, Director of Admissions; H. Fuller, Director of
Academic Skills Program; B. Rogers, Assistant Institutional
Research Bfficer

Flight leaving RDU Airport




North Carolina State University

P. O. Box 5067, Raleigh, N. C. 27650

Office of the Provost February 10, 1984
and Vice-Chancellor

MEMORANDUM TO: Minority Coordinators
Associate Deans
Department Heads
Faculty

FROM: Dr. Larry Clark EE”ATj

Associate Provost

SUBJECT: Dr. William Sedlacek's Presentation

Dr. William Sedlacek, Director of the Counseling Center at the University of
Maryland, will be visiting on campus on February 16 and 17 to discuss
minority retention. He will address the topic "Retention of Minority
Students and Academic Advisiong" at two different times. The sessions
are open to all faculty and staff. I hope that the Minority Coordinators,
Associate Deans, and Department Heads will be able to attend the session
designed specifically for their Tespective schools. However, if there
are scheduling conflicts, please attend the alternate session.

The presentations will be held in the Brown Room of the University Student
Center. The schedule is as follows:

Thursday, February 16

3:15 - 4:45 p.m. - Minority Coordinators, Associate Deans, and
Department Heads from the Schools of Agriculture and Life Sciences,
Engineering, and Physical and Mathematical Sciences.

Friday, February 17

10:30 - 12:00 Noon - Minority Coordinators, Associate Deans
and Department Heads from the Schools of Design, Education,
Forest Resources, Textiles, Humanities and Social Sciences and
Veterinary Medicine.

LC/ci

North Carolina State University is North Carolina’s original land-grant institution
and is a constituent institution of The University of North Carolina.



North Carolina State University

P. O. Box 5067, Raleigh, N. C. 27650

Office of the Provost
and Vice-Chancellor

February 9, 1984

MEMORANDUM

T0: Minority Coordinators
Associate Deans
Department Heads
Faculty

FROM: Dr. Larry Clark EK“”/ZT

Associate Provost

SUBJECT: Dr. William Sedlacek's Presentation

Dr. William Sedlacek, Director of the Counseling Center at the University of
Maryland, will be visiting on campus on February 16 and 17 to discuss minority
retention. He will address the topic "Retention of Minority Students and
Academic Advising" at two different times. The sessions are open to all faculty
and staff. I hope that the Minority Coordinators, Associate Deans, and
Department Heads will be able to attend the session designed specifically for
their respective schools. However, if there are scheduling conflicts, please
attend the alternate session.

The presentations will be held in the Brown Room of the University Student
Center. The schedule is as follows:

Thursday, February 16

3:15 - 4:45 p.m. - Minority Coordinators, Associate Deans, and Department
Heads from the Schools of Agriculture and Life Sciences,
Engineering, and Physical and Mathematical Sciences.

Friday, February 17

10:30 - 12:00 Noon - Minority Coordinators, Associate Deans and Department
Heads from the Schools of Design, Education, Forest
Resources, and Textiles.

LC :dm

North Carolina State University is North Carolina’s original land-grant institution
and is a constituent institution of The University of North Carolina.




North Carolina State University

202 Peele Hall
Box 5505, Raleigh 27650

Office of Institutional Research

(919) 737-2776
February 6, 1984
MEMORANDUM
TO: Absent NCHEMS/Kellogg Committee Members
FROM: Dr. Brenda H. Rogers '?;Hﬁ'

SUBJECT: Data Exchange

Enclosed are four pieces of information that were distributed at the February
3rd meeting.

1. Comparative Data on Black Students in Higher Education
2. Undergraduate Academic Warnings and Suspensions, End of Fall 1983 Semester
3. Retention Data

4. Schedule for Dr. William Sedlacek's visit

If you have any questions regarding this information please contact me.

BHR : ddm

Encloures

North Caroliria State University is North Carolina's original land-grant institution
and is a constituent institution of The University of North Carolina.



Schedule for Dr. William Sedlacek's Visit

10:00 a.m.
11:00 - 12:00 Noon

12:00 - 1:30 p.m.
1:30 - 3:00 p,m.

3:15 - 4:45 p.m,

8:30 -~ 10:00 a,m.

10;30 « 72:00 Noon

12:00 - 1:30 p.m.
1:30 - 2:30 p.m,

3;00 ~ 4:30 p.m,

6:00 p.m.

February 16 and 17

University Student Center
Brown Room

Thursday, February 16

Arrive at RDU Airport

TOPIC: Analysis of Entering Minority Student Survey
Meet to discuss the analysis of the survey with the
following: H. Fuller, C. Davis-Palcic, B. Rogers,
D. Hughes, T. Stafford, L. Clark, M. Downs

Lunch provided by University Dining

TOPIC: Factors Relating to Minority Selection and
Retention
NCHEMS/KeTTogg Student Outcomes Committee

TOPIC: Retention of Minority Students and Academic
Adyising

Minority Coordinators, Associate Deans and Department

Heads from the Schools of Engineering, Agriculture and

Life Sciences and Physical and Mathematical Sciences;

Student Affairs representatives; Admissions staff

Friday, February 17

TOPIC: Special Programs and the Retention of Minorities
Staff from Academic Skills Program and Mentor Program

TOPIC: Retention of Minority Students and Academic
Advising

Minority Coordinators, Associate Deans and Department

Heads from the Schools of Humanities and Social Sciences,

Forest Resources, Design, Education, Textiles; Student

Affairs and Admissions Staff

Lunch provided by University Dining

TOPIC: Counseling Programs and Their Role in Minority
Retention
L. Salter, Director of Counseling Center and staff

Informal discussion: How to translate research findings
on the use of non-cognitive predictors of academic

success into selection practice and other issues.

N. Winstead, Provost; T. Stafford, Interim Vice-Chancellor
of Student Affairs; M. Downs, Associate Provost; L. Clark,
Associate Provost and Affirmative Action Officer; A.
Keller, Director of Admissions; H. Fuller, Director of
Academic Skills Program; B. Rogers, Assistant Institutional
Research Officer

Flight Teaving RDU Airport




North Carolina State University

202 Peele Hall
Box 5503, Raleigh 27650

Office of Institutional Research
(919) 737-2776

MEMORANDUM

T0: NCHEMS/Ke1logg Committee Members
FROM: Dr. Brenda Rogers%

SUBJECT: Retention Data

DATE: February 3, 1984

Attached are three pages from this year's retention report which will be
distributed on campus soon. The report Black Students at North Carolina State
University drew some conclusions based on the 1982 retention data. These con-
clusions are examined with respect to the new data.

The report concluded that "the number of black freshmen who do not return
to NCSU after their freshman year is increasing slightly." From the first table,
“we find that the percentage of the 1982 black cohort who continued at NCSU after
their first year is higher this year than last year - 84% for the 1982 cohort
as contrasted to 80% for the 1981 cohort and 82% for the 1980 cohort. However,
the continuation rate for the 1982 black cohort is 2 percentage points Tower than
for whites. This Tlower continuation rate for blacks is attributable to the higher
suspension rate. Six percent (6%) of blacks in the 1982 freshman cohort were
suspended as contrasted to 3% of whites.

On the second table are data on master's students. In the report, we con-
cluded that "a majority of the black master's degree students who withdraw from
NCSU do so the first year of enrollment." Of the 1982 master's cohort, 27% of
blacks withdrew as contrasted with 20% of whites. The data tend to support the
conclusion in the report. Three percent (3%) of black master's students in the
1982 cohort were suspended as contrasted to none of the white students. The first
year withdrawal rate for blacks is higher for the 1982 master's cohort than the
1981 cohort (27% vs. 5%). The suspension rate for blacks in the 1982 master's
cohort is somewhat lower than the 1981 cohort (3% vs. 5%).

The final table presents data for doctoral students. The conclusion in the
report was that "the first year withdrawal rates for black doctoral students has
been declining in recent years." The data for the 1982 cohort do not support this
conclusion. Twenty-one percent (21%) of the 1982 black doctoral students withdrew

continued...

North Carolina State University is North Carolina’s original land-grant institution
and is a constituent institution of The University of North Carolina.



NCHEMS/Kellogg Committee Members
February 3, 1984
Page 2

whereas 17% of the 1981 black doctoral students withdrew. The suspension rate for
black doctoral students was 7% as contrasted to zero for whites.

The number of blacks :in the master's and doctoral cohorts is small, so per-
centages may be somewhat misleading. However, some of the earlier trends have
reversed this year.- The higher continuation rates of the 1982 black freshman
cohort is a positive outcome.

BR/kw
Attachments
CC: Minority Coordinates

Dr.Clauston Jenkins
Dr. Richard Howard



TABLE IV. 1

STATUS AT BEGINNING OF EACH YEAR SINCE ENTRY, FRESHMEN BY RACE

Beginning of

Year 2 Year 3 Year 4 Year 5 Year 6 Year 7
Cohort Wht Blk Tot Wht Blk Tot Wht Blk Tot Wht Blk Tot Wht Blk Tot Wht Blk Tot
1977 Continuing 79% 77% 79% 70% 71% 70% 69% 65% 68% 35% 41% 35% 10% 16% 16% 5% 6% 5%
Suspended 9 13 9 10 16 10 9 14 9 9 14 10 10 16 10 10 16 10
Withdrew T2 1P 20 13 19 23 20 23 26 26 26 28 33 28 29 33 29
Graduated 0 0 O 0 0 O 0 0 O 30 18 29 h28836° 151 57 46 56
(N) (2367)(159)(2605)
1978 Continuing 82% 82% 82% 71% 70% 71% 66% 66% 65% 37% 41% 37% 11% 18% 12%
Suspended 5 10 6 5 13 6 6 16 7 7 18 8 7 19 8
-Withdrew 13 7 )2 23 17 23 28 18 27 29 23 29 32 29 32
Graduated 0 0 0 0 0 0 O @ 27 18 26 49 34 48
(N) (2507)(229)(2851)
1979 Continuing 83% 86% 43% 72% 72% 72% - 66% 65% 66% 38% 42% 38%
Suspended 3ERNHEE] 5 10 6 61377 6 15 7
Withdrew 14 8 14 23 17 23 27 22 27 30 29 30
Graduated 0 0 0 0 0 O o) ) 25 14 24
(N) (2686)(221)(3029)
1980 :Contipuing 84% 82% 84% 73% 75% 73% 68% 70% 68%
Suspended 3 6 3 5 10 6 6 13 7
Withdrew 13RI 288113 22 15821 2588168825
Graduated 0 0 O 0 0 O 1 0 O
(N) (2908)(268)(3254)
1981 Continuing 84% 80% 84% 74% 69% 73%
Suspended 3 7 4 SR 16
Withdrew 28130813 21 20 21
Graduated 0 0 O 0 0 0
(N) (2546)(326)(2935)
1982 Continuing 86% 84% 86%
Suspended 35160 =3
Withdrew JISSTORNT ]
Graduated 0 0 O 4
(N) (2611)(321)(3026)




TABLE IV. 7

STATUS AT BEGINNING OF EACH YEAR SINCE ENTRY, MASTER'S STUDENTS BY RACE

Beginning of

Year 2 Year 3 Year 4 Year 5 Year 6 Year 7
Cohort Wht Blk Tot Wht Blk Tot Wht Blk Tot Wht Blk Tot Wht Blk Tot Wht Blk Tot
1977 Continuing 74% 67% 74% 36% 40% 37% 13% 20% 13% 5% 20% 5% 2% 0% 2% 1% 0% 1%
Suspended 0 0 0 2 13 3 21302 2133 20520853 20020 =3
Withdrew 24 33 23 39 33 36 39 47 38 39 47 37 38 53 36 34 47 33
Graduated 2= 02 23 13 24 46 20 47 54 20 55 57 27 59 62 33 63
(N) (374)(15)(464)
1978 Continuing 82% 80% 81% 41% 55% 40% 18% 25% 15% 7% 0% 5% 4% 0% 3%
Suspended OSROI. ]! 1 10 2 1 15 2 1S5 a9 i Ay -
_Withdrew 16 15 16 33 25, 32 34 25 32 3308258831 32 20 30
Graduated 2 4 24 10 26 47 35 51 59 60 61 63 65 64
(N) (323) (20)(459)
1979 Continuing 76% 75% 75% 46% 55% 43% 17% 35% 16% 6% 10% 6%
Suspended 0 10 1 10253 1EN20RS 1 20 3
Withdrew 21 10 22 323550 31 37 5 36 35 15 33
Graduated 25 2. 2158158823 44 40 45 57 55 58
(N) (385) (20)(515)
1980 , Continuing 79% 65% 79% 40% 38% 38% 15% 15% 14%
Suspended el 2 4T3 3 bl 4
Withdrew 18 35 18 36 38 36 36 46 35
Graduated b 225911918523 45 35 47
(N) (384) (26)(488)
1981 Continuing 78% 89% 79% 44% 39% 41%
Suspended @ " i Gy P
Withdrew 21858819 34 28 32
Graduated ° )l 20 28 25
(N) (416) (18)(520)
1982 Continuing 78% 70% 78%
Suspended () oE el
Withdrew 20 27 21
Graduated 1S O R
(N) (390) (33)(545) §




TABLE IV. 8
STATUS AT BEGINNING OF EACH YEAR SINCE ENTRY, DOCTORAL STUDENTS BY RACE

Beginning of

(N)

(87) (14) 165)

Year 2 Year 3 Year 4 Year 5 Year /
Cohort Wht Blk Tot Wht Blk Tot Wht Blk Tot Wht Blk Tot Wht Blk Tot
1977 Continuing 86% 100% 84% 74% 100% 71% 46% 100% 50%  32% 50% 30% 6% 0% 7%
Suspended 0 0 O IR0 2 1 0 2 T O 7 R0 2
Withdrew 14 0 16 25 0 27 39 0 38 36 0 39 39 0 39
Graduated 0 0 O 0 0 O 13 0 10 30 50 28 54 100 51
(N) (69) (2) (109)
‘1978 Continuing 90% 83% 87% 83% 33% 74% 57% 17% 55% 38% 0% 39%
Suspended 0 0 1 0> 330 3 OBN33 RS O33R
*Withdrew 10 17 12 17 33 23 30 50 32 33 66 34
Graduated ORS00 0 0 O 13010 28 0 24
(N) (81) (6) (126)
1979 Continuing 82% 60% 77% 73% 60% 70% . 47% 20% 47% 26% 20% 29%
Suspended 1 0 1 BRI 403 A O3
Withdrew 16 40 22 24 40 28 41 80 43 53 80 51
Graduated 0 0 O (6) SH{0h {0 8 0 7 17 0 17
(N) (66) (5) (114)
1980 : Continuing 79% 63% 80% 69% 50% 58% 47% 63% 49
Suspended 0 12 0 12 0 12 3
Withdrew 21 25 18 31 38 29 43 25 40
Graduated 0 0 O 0 0 O 10881008
(N) (77) (8) (110)
1981 Continuing 89% 83% 84% 79% 67% 73%
Suspended 0N 02 510 PRS0
Withdrew 11 17 16 18 33 24
Graduated O 0SS0 ] ()
(N) (73) (6) (107)
1982 Continuing 86% 71% 82%
Suspended O/ ]
Withdrew 14 21 17
Graduated 0 0 0




UNDERGRADUATE ACADEMIC WARNINGS AND SUSPENSION
END OF FALL 1983 SEMESTER

North Carolina State University

BRENDA H. ROGERS

OFFICE OF INSTITUTIONAL RESEARCH
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UNDERGRADUATE ACADEMIC WARNINGS AND SUSPENSION REPORT

This report presents the frequency and percent of undergraduates who were

suspended and who received academic warnings at the end of the Fall
Semester 1983. The suspensions and academic warnings are categorized by
class (freshmen, sophomore, junior, and senior) and school. Students in
the Agricultural Institute and those classified as Lifelong Education

students are included. Separate data for black and white students are pro-

vided.

The last page examines the status at the end of Fall 1983 of black
undergraduate students who received academic warnings Spring Semester 1983.
If you have questions about the tables, please call the Office of

Institutional Research.



UNDERGRADUATE ACADEMIC WARNINGS AND SUSPENSION
END OF FALL 1983 SEMESTER

FRESHMAN SOPHOMORE JUNIOR SENIOR TOTAL*
School White Black Total White Black Total White Black Total White Black Total White Black Total
AGRICULTURE & LIFE SCIENCES
Academic Warning <1% -%  <1% 3% 7% 3% 4% -% 4% 2% 10% 2% 2% 3% 2%
N 1 0 1 21 3 24 19 0 19 8 1 9 49 4 53
Academic Warning I 23%  27% 24% 12% 20% 13% 1% -% 1% -% -% -% 10% 18% 11%
"N 159 15 185 78 9 91 5 0 5 0 0 0 242 24 281
Academic Warning II 12% 25% 12% 6% 13% 7% 3% 9% 3% <1% -%  <1% 6% 17% 2%
N 82 14 96 42 6 48 12 2 14 1 0 1 137 22 159
Suspended 2% 5% 2% 3% 7% 3% 1% 9% 2% <1% 10% 1% 2% 7% 2%
N 11 3 15 17 3 25 7 2 10 2 1 3 38 9 54
TOTAL ENROLLED 692 55 773 650 45 716 477 23 510 508 10 534 2340 133 2550
DESIGN
Academic Warning -% -% -% 1% -% 1% -% -% -% -% -% -% <1% -%  <1%
N 0 0 0 1 0 0 0 0 0 0 0 1 1 0 2
Academic Warning I 7% 44% 10% 1% 50% 3% -% -% -% -% -% -% 2% 35% 3%
N 7 4 11 1 2 3 0 0 0 0 0 0 8 6 14
Academic Warning II 3% 11% 5% -% =% -% X =% -% -5 -%  -% 1% 6% 1%
N 3 1 5 0 0 0 0 0 0 0 0 0 3 1 5
Suspended -% -% -% -% -% -% -% -% -% -% -% -% -% -% -%
N 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0

TOTAL ENROLLED 96 9 109 97 4 106 83 3 87 103 i bt 390 17 424




FRESHMAN SOPHOMORE JUNIOR SENIOR TOTAL*
School White Black Total White Black Total White Black Total White Black Total White Black Total
EDUCATION
Academic Warning -% -% <1% -% -% -% -% -% -% 1 17% 1% <1% 4% <1%
N 0 0 1 0 0 0 0 0 0 1 1 2 1 1 2
Academic Warning I 27% 27% 27% 7% -% 7% -% -% -% -% -% -% 9% 18% 9%
N 35 15 185 7 0 7 0 0 0 0 0 0 42 5 48
Academic Warning II 11% 25% 12% 1% -% 1% 6% -% 5% -% -% -% 4% 7% 4%
N 14 14 96 1 0 1 5 0 5 0 0 0 21 2 23
Suspended 27% 5% 2% -% -% -% -% -% -% -% -% -% <1% 4% 1%
N 2 3 15 0 0 0 0 0 0 0 0 0 2 1 3
TOTAL ENROLLED 128 55 773 101 4 106 86 4 91 158 6 168 482 28 520
ENGINEERING
Academic Warning <1% -3 <1% 2% 3% 2% 3% 12% 4% 4% 8% 4% 3% 6% 3%
N 3 0 3 27 4 31 38 12 51 59 8 72 127 24 157
Academic Warning I 11% 22% 13% 5% 20% 7% 1% -% 1% <1% -% <1% 4%  11% 4%
N 100 25 129 58 24 85 10 0 11 1 0 1 169 49 226
Academic Warning II 6% 12% 7% 3% 3% 3% 2% 3% 2% <1% -%  <1% 2% 5% 3%
N 53 14 69 31 4 40 22 3 25 4 0 5 110 21 139
Suspended 2% 3% 2% 2% 6% 2% 2% 2% 2% 1% -% 1% 2% 3% 2%
N 21 3 24 22 7 32 19 2 21 9 0 10 71 12 87
TOTAL ENROLLED 887 114 1023 1123 121 1308 1181 100 1340 1436 97 1612 4620 432 5289




SOPHOMORE

JUNIOR

TOTAL*

School

FRESHMAN
White Black Total

White Black Total

White Black Total

SENIOR
White Black Total

White Black Total

FOREST RESOURCES
Academic Warning -%
N 0

25%
40

Academic Warning I
N

Academic Warning II 13%

N 21
Suspended 1%

N 1

TOTAL ENROLLED 157

HUMANITIES & SOCIAL SCIENCES

Academic Warning <1%
N 3
Academic Warning I 21%
N 147
Academic Warning II 9%
N 65
Suspended 3%
N 20

TOTAL ENROLLED

-%
0

30%
3

-%
0

40%
4

10

1%

18%
23
23%
30

11

-%
0

25%
43

13%
22

3%
5

172

1%
21%
176

11%
96

4%
31

848

a%
5

12%
17

11%
15

3%
4

140

21
798

14%

129

29%

2

1

14%
1

-%
0

7

7%
9

10%
13

5%
6

9%
11

5%
7

13%
19

12%
18

3%
4

152

4%
38

8y
75

4%
a1

3%
33

949

1%
2

3%
4

2%
3

4%
5

134

3%
25

2%
13

2%
19

3%
21

830

103

14%

2%
2

2%
3

3%
4

2%
3

4%
6

144

3%
33

1%
14

2%
22

2%
23

956

146

3%
26
<1%

4

1%
8

29%

2

157

10

1%
8

11%
61

7%
39

2%
10

579

3%
80

7%
223

4%
122

2%
70

3191

16%
5

13%
4

2%
13

11%
66

3% 7%
1 43
19% 3%
6 16
31 627
5% 3%
23 108
8% 7%
37 266
9% 4%
40 164
6% 3%
- 26 97
453 3716




FRESHMAN SOPHOMORE JUNIOR SENIOR TOTAL*
School White Black Total White Black Total White Black Total White Black Total White Black Total
PHYSICAL & MATHEMATICAL SCIENCES
Academic Warning <I% -% <1% 2% 10% 3% 5% 5% 5% 3% -% 3% 2% 3% 2%
N 1 0 it 8 4 12 18 1 19 9 0 10 36 5 42
Academic Warning I 13  31% 17% 8% 12% 8% -% -%  <1% 1% -% <1% 6% 20% 8%
N 55 32 95 30 5 36 0 0 1 1 0 1 86 370133
Academic Warning II 10%¥ 18% 11% 6% 12% 7% 2% -% 2% -% -% -% 2% 13% 5%
N 40 19 60 24 5 29 7 0 7 0 0 0 71 24 96
Suspended 2% 1% 2% 3% 5% 4% 3% 9% 3% 1% -% 1% 5% 3% 2%
N 7 1 9 13 2 16 11 2 13 2 0 2 33 5 40
TOTAL ENROLLED 420 103 552 385 40 440 341 210377, 345 20 382 1499 184 1760
TEXTILES
Academic Warning -% -% -% 5% 12% 6% 4% 7% 5% 4% 6% 5% 2% 5% 3%
N 0 0 1} 8 3 12 4 1 6 5 1 7 17 5 25
Academic Warning I 22% 26% 22% 8% 23% 11% 1% -% 1% -% -% -% 12% 16% 12%
N 72 9 81 14 6 22 1 0 1 0 0 0 87 15 104
Academic Warning II 14% 31% 15% 3% 4% 3% 1% -% 1% -% -% -% 7% 13% 8%
N 44 11 56 5 1 6 1 0 1 0 0 0 50 12 63
Suspended 4%  17% 5% 2% 15% 4% -% -% -% 1% -% 1% 2% 11% 3%
N 12 6 18 4 4 9 0 0 0 1 0 1 17 10 28
TOTAL ENROLLED 324 35367, 105 26 200 108 15 126 114 17 139 711 93 833




FRESHMAN SOPHOMORE JUNIOR SENIOR TOTAL*

School White Black Total White Black Total White Black Total White Black Total White Black Total
AGRICULTURAL INSTITUTE
Academic Warning 3% -% 3% 4% -% 4% 3% -% 3%
N 5 0 5 6 0 6 11 0 11
Academic Warning I 35% 58% 37% 4% -% 4% 20% A1%  22%
N 59 7 67 6 0 6 65 7 73
Academic Warning II -% -% -% -% -% -% -% -% -%
N 0 0 0 0 0 0 0 0 0
Suspended 6% 17% 7% 6% -% 6% 6% 12% 6%
N 10 2 12 9 0 9 19 2 21
TOTAL ENROLLED 170 12 183 148 5 155 318 17 338

LIFELONG LEARNERS |

Academic Warning 47% 3% 4%
N 59 3 64
Academic Warning I 5% 6% 5%
N 64 5 77
Academic Warning II 15%  33% 16%
N 205 29 240
Suspended 1% -% 1%
N 8 0 8
TOTAL ENROLLED 1329 88 1487

NOTE 1: Lifelong learners include only students who have not completed a baccalaureate degree.




FRESHMAN SOPHOMORE JUNIOR SENIOR TOTAL*

School White Black Total White Black Total White Black Total White Black Total White Black Total
TOTAL
Academic Warning 1% <1% <1% 3% 7% 3% 3% 8% 4% 3% 8% 3% 3% 5% 3%
N 13 1 14 102 25 131 106 21131 109 20 137 389 70 477
Academic Warning I 19% 25% 20% 8% 16% 8% 14 <1% 1% <1% -%  <1% 7% 13% 7%
N 674 123 828 273 60 344 33 1 36 2 0 2 1047 189 1288
Academic Warning II 9% 19% 10% 4% 6% 4% 2% 3% 2% 1% <1% <1% 5% 10% 5%
N 322 91 420 152 23 183 69 8 77 9 1 11 758 152 932
Suspended 2% 6% 3% 2% 7% 3% 2% 3% 2% 1% 2% 1% 2% 5% 2%
N 85 31 118 90 27 120 63 9 73 22 4 27 268 71 354
TOTAL ENROLLED 3567 482 4174 3607 381 4132 3240 276 3620 3670 249 4076 15459 1476 17554

* Includes unclassified students

NOTE: Students under the new academic suspension policy (effective Fall 1982) are included in the categories Academic
Warning I, Academic Warning II, and Suspended. Students under the old academic suspension policy are included in
the categories Academic Warning and Suspended.




The following table provides data to answer this question:

0f black undergraduates who were suspended at the end of Fall 1983, how many and
what percent had received Academic Warning, Academic Warning I, or Academic
Warning II at the end of Spring Semester 1983?

The table below includes only black undergraduate students enrolled in the eight
schools. Lifelong Education and Agricultural Institute students are omitted
from the analysis.

A greater percentage (39.1%) of black students on Academic Warning II were
suspended than those in Academic Warning under the old policy (30.8%) and those
on Academic Warning I (7.2%). Historical data of these rates will assist in the
prediction of the number of students who will be suspended at the end of the
semester.

If these rates are applied to the number of blacks on academic warnings Spring
1984, 95 are projected to be suspended upon the completion of the semester.

FALL 1983 BLACK SUSPENSIONS BY ACADEMIC WARNING
STATUS AT END OF SPRING 1983

oo ACADﬁMIC HAR:{NG ACADEMIC HARN;!G I ACADEHIC HARN;EG II
ALS 3 50.0 0 0 2 18.2
DESIGN 0 0 0 0 0 0
ED 1 3853 0 0 0 0
ENG 6 25.0 1 4.4 3 30.0
FR 2 3353 2 66.7 2 66.7
HASS 7 26.9 1 533 13 43.3
PAMS 3 50.0 1 9.1 1 16.7
T 2 28.6 1 12.5 6 66.7
TOTAL 24 30.8 6 72 27 39.1

1 percent of blacks suspended who had received Academic Warning.



North Carolina State University

202 Peele Hall
Box 5505, Raleigh 27650

Office of Institutional Research
(919) 737-2776

MEMORANDUM

TO: NCHEMS/Kellogg Committee

FROM: Dr. Brenda Rogers %

SUBJECT: Comparative Data on Black Students in Higher Education
DATE: January 31, 1984

The attached pages provide some comparative data of black enrollment and
black degree receipients by academic ‘disciplines. For the complete report from
which pages 13 through 28 were copied, call Ms. Susan T. Hill at (202) 254-6503
and ask for the report, Participation of Black Students in Higher Education: A
Statistical Profile from 1970 - 71 to 1980 - 81, published by the National Center
for Education Statistics.

The last page gives the percentage of enrollment for 1981 and 1982 at four-
teen selected universities. In 1982 NCSU ranked second in the percentage of
undergraduate black students and fifth in the percentage of black graduate
students.

BR/kw

Attachments

North Carolina State University is North Carolina’s original land-grant institution
and is a constituent institution of The University of North Carolina.




Table 4.-- Black representation in non-traditionally black institutions (non-
TBI's) by level, inside and outside the States where TBI's are

located: Even years,

1970 to 1980

Black full-time students* in non-TBI's

Level and year In TBI States Outside TBI States
Blacks Blacks
as a percent as a percent
Number of all students Number of all students
Undergraduate
TO7.0 e eI s Telelulels ole oo orele 79,1950 4.3 117,380 4.1
1972 ceeoncncssannensse 128,020 6.0 188,070 5.8
1974 s eisis s esinsossionslss 157,880 7.5 212,970 6.3
1976 o'eiclsissiais siscnlssienses 216,380 9.5 239, 280 7.0
1978 einivsssevessssniness 214,800 9.4 240,540 7.2
11980 s eleieisisinos oniolsaslsse 233,990 9.6 246,600 6.9
Graduate ——
19700 oFeld sl eelois sisisiois'e siois = = = =
19772, s 'eela eisisis o oloisinialoisio's 7,070 4.6 10,370 4.1
N8 OG0 B0 IO 7,070 4.9 10,540 4.2
G G0 OB E G 0 Ol 26 8,690 5.4 9,990 3.8
197 BINel Ve oo s akes elate shotalsls 8,340 5.3 9,300 3.6
19BN s eie sieisls ole sisisiora o ors 7,880 4.8 9,470 3.5
First-professional
Medical
1970, s evecnosssiosessnas 310 1.9 850 3.4
UL 5 880000 00t 00 Go06.0 = = = =
1974 cveeseecooossssoes 980 4.5 1,380 5o 1
1976 '« o tleis s otosinlosie sisials s 1,180 4.5 1,590 5.2
D OTLBE o isie%s1s ore n oreis ol e l0re 1,250 4.1 1,470 4.3
1980 oicsie v s siasessnensse 1,480 4.6 1,580 4.3
Dental
19701 S eieie e asononociocss 30 S, 130 1.5
1972 coevssnssiaesvsiooss = = = =
1974 c.ccescnvconananas 170 2.1 260 2.9
1976 secsonsosoosasissios 210 2.2 250 2.5
1978 ccvevosncssccnnnsns 250 2.5 260 2.4
1980 sesccsscrcsccvsocns 280 2.6 250 2.2
Law
1970 cecscecsscncccnsss 550 2.2 1,280 3.5
1972 civesecescnnconsns = = = =
1974 ceveeccssosocsonas 1,230 3.5 1,880 4.3
1976 ecevveecsencnnnnsas 1,580 4.0 2,090 3.7
1978 ceceecsncssnssocne 1,610 4.1 2,010 3.4
1980 <veeccscscononnsns 1,730 4.2 1,950 3.3

* Excludes unclassified students.
** Less than 0.05 percent.

- Data not collected on the survey form in this year.

Note: Percents were calculated with actual numbers, not rounded numbers.
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Changes in Degree Awards, by Discipline Division
Bachelor's degrees
Between 1976 and 1981, blacks increased thelr propor tional representation among

bachelor's degree recipients in 11 of the 24 dlscxplxne divisions. In order, by
the percent of blacks among all recipients, these disciplines were:

Blacks as a percent

Selected \ i of all bachelor's degree recipients
discipline
divisions

1976 1981
Public affairs and services ..seccececcse 10. 13.

PSyChOlOQYy «ececccesscsssassraccnciocanns
COomMUNIiCationNs «scecesssssscesscsscsssnsns
Interdisciplinary studies ..cecececeeces.
Health ProfeSSiONS «eeesocssssocecsacanss
Biological SCiences «eeecsesssconasoscanes
Fine and applied arts «..cscecccacsncenes
Physical SCiences sceeecesccscssssnvsnnns
ENGiNEEring «ooecessoessensssosscsonasons
Architecture and environmental desigm ...
Agriculture and natural resources .......

.

SN WWb &L o OO
B OO0 aWwao0o Ulo
- W Wwwbduouo NOWw
NN WODOoOWS0y =S

In the following six disciplines; black representation among bachelor's degree
recipients declined:

Blacks as a percent

Selected of all bachelor's degree recipieats
discipline
divisions

v 1976 1981

Emmaﬂpn..n.“.”.“..”a“.n.“.“

9.2 8.8

Social SCiences ssssesssevnosnsnnsnecsns 8.7 8.1
Library SCience «siessevierssannisnsae 9.3 8.0
Computer and information sciences «.... 5.8 5.2
Foreign 1a?guage5 R T T P R 3.5 2.8
3.5 2.6

Area studies ..svsscsvccrsscrenranconns
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In the rest of the disciplines, the percent black of all degree recipients
remained about the same. In one of these disciplines, business and management,
blacks remained at 6.7 percent of the bachelor's degree recipients even though
+he number of black recipients increased from 9,490 to 13,400 from 1976 to 1981.

(See appendix for actual numbers for all disciplines.) In 1981, business and
management became the most popular discipline among all black bachelor's degree
recipients in the U.S., ranking above education and the social sciences.

Percent of all black

Most popular bachelor's degree recipients
discipline divisions 1976 1981
Business and management cee.eesessseccnne 16 22
EGUCAtiON ssvesssssssssscsscsssccssnvase 24 16

SoCial SCieNCES eusvssescssvesssscscacss 19 13

In 1981, for the first time, the ranking of the three most chosen disciplines
for bachelor's degrees was the same for blacks as for non-blacks.

Master's degrees

Be+ween 1976 and 1981, the representation of blacks among all master's degree
recipients declined in all but seven discipline divisions. 1In psychology,
blacks remained at 6.5 percent of all recipients; in the ,following six
disciplines, the percent of black recipients increased.

Selected Blacks as a percent
discipline of all master's degree recipients
divisions 1976 1981

COMMUNICAtIiONS eecessoossosssssnsncccsnns 5
Health professions ..e.reeeescssccancscnns 5
Interdisciplinary studies seeeseccacareen 3.
Home €CONOMICS sossssossesssssnsssccncans 4
Business and management ..cceccicessceoen 3
ENgineering seeececssssassssscccccacnccns 1

PR S B 6L B, T )
O\ = = O

For the extent of decline in the proportions of black master's degree recipients
in the other disciplines, see the appendix.

Business/management and public affairs/services increased their ranking among
all black master's degree recipients between 1976 and 1981. Education declined
significantly, yet still represented half of all master's degrees awarded to
blacks in 1981. ;

Percent of all black
Most popular master's degree recipients
discipline divisions 1976 1981
Education scesessscsssscscsas . 61 50
Business and management «.cesesccccconses 8 14
Public affairs and ServicCes seecesesscccs 8 1




Doctor's degrees

Black doctoral recipients increased théir representation in all but five
disciplines betweem 1976 and 1981. The disciplines that experienced declines in
the proportion of black recipients were:

< Blacks as a percent
Selected of all doctor's degree recipients

discipline g
divisions 1976 1981

EAQUCAtiON ceesscccssscsoscosssssscscsnsesnes 8.6 7.8
Area StUAieS ccsssscssssscssssssssecssnan 5% 3.8
Fine and applied arts .ceocececsccscrsnne 3.3 2.6
Agriculture and natural resources ....... 2.0 1.4
Physical SCiences «.«sevseeeessncsccacanns 1.2 1.0

Education discipline at all levels

Between 1976 and 1981, the education discipline experienced declines, both in
terms of the number of black degree recipients and the percentage representation
of blacks, at all levels--bachelor's, master's, and doctor's. From 1976 to
1979, the decline among black graduates was similar to that experienced in the
education discipline in general; from 1979 to 1981, however, the decline among
blacks was greater and their proportional representation among education degree
recipients decreased.

First-professional degrees
Between 1976 and 1981, black representation increased in five first-profes-

sional disciplines and decreased in the other five. Those disciplines with
increases in the percent of recipients who were black were:

Blacks as a percent of all

Selected first-professional degree recipients
discipline
divisions 1976 1981

Theological profession s.essscevcossnsces 3.9
DentiStYy seesecsessvoscanscsosansosssonns 3.3
POdiatry eevececsraccccncssrsnnnrtacannns 0.7
Pharmacy «eeeesesccssessessaasssnsssssass 1.4
Veterinary medicine sciceeecennsencennans 1.2

- w W w e
O e s o0d

2z
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Between 1976 and 1981, the number of degrees awarded by the TBI's to black
students decreased at the bachelor's level (from 22,200 to 19,400) and at the
master's level (from 4,560 to 3,170). The number of black recipients increased
slightly at the doctor's level (50 to 70) and the first-professional level (from
540 +o 620). But, even with the decline at the bachelor's level, the TBI's
still awarded over half of the bachelor's degrees earned by blacks in the TBI
States in 1981. 15 Although the number of black master's degree recipients in
TBI's has declined in the last 5 years, the TBI's still graduated a third of the
black master's degree recipients in the TBI States in 1981. At the
first-professional level, TBI's awarded 38 percent of all degrees awarded to
blacks in these States (chart 6).

The increases in the number and percent of black degree recipients from 1976 to
1981 occurred primarily in the non-TBI's in the TBI States. These institutions
awarded almost 4,000 more black bachelor's degree recipients and 200 more black
first-professionals in 1981 than in 1976 (table 7). However, at the master's
and doctor's levels, there were slight increases from 1976 to 1979 and then
slight declines to 1981 in both the number and percent of black recipients in
these States.

Table 7.-- Blacks as a percent of all degree recipients, by level, in the
non-TBI's inside and outside the TBI States: 1976, 1979, and 1981

Black degree recipients in non-TBI's
Inside TBI States Outside TBI States

Degree
level Number Percent Number Percent

Bachelor's

197761 & s loreroisis eisiisroierore sloie 14,820 4.0 22,070 4.2

1979 s s aiealesenisinininn s 17,030 4.6 22,530 4.3

1981 1o weislel s alajaisiois s o ole 18, 740 5.0 22,520 4.2
Master's

1O 7 G eTaTe ofolalol stioratuteraldysions 7,010 6.0 8,770 4.7

UETIEY Giiomlo dlan o i o 7,280 6.3 ! 8, 160 4.6

1980 s ciaiaie be sisieisis b o sieln 6,590 5.8 7,380 4.2
Doctor's

1976 eocesssssosscsnesne 520 4.2 640 3.0

1979 ceecesesnsnssacnnse 600 4.8 620 3.1

1981 csosssessecsosenes 540 4.5 650 3.1
First-professional

1976 ceceoobosasssnnnos 810 3.0 1,340 3.9

JOT79 s sieiiconic eonecnsioiee 980 3.4 1,.260 3.2

1981 socossscncascocnse 1,020 3.4 1,290 3.2

Note: Percents were calculated with actual numbers, not rounded numbers.

1510 1981, the 83 TBI's that granted bachelor's degrees produced more black
baccalaureates than the 673 non-TBI's in the TBI States in many
disciplines, including: engineering, mathematics, computer science, *
business and management, physical sciences and biological sciences.
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Table 8.-- Blacks as a percent of degree recipients in non-TBI's in the United
States, by degree level and classification of institutions: 1981

‘ Classification*
of non-TBI's Bachelor's Master's Doctor's

Total ceisccieiccssseinvisos 4.5 4.8 3.7
PUbliC coccoevasssssennosses 4.4 4.8 3.5
DOCtOXal .ecvesssoanassson 3.6 4.0 3.5
Comprehensive caceecsasses 5.1 5.9 355
General baccalaureate .... DeD 3.3 -
| Specialized sesscssncensns 5.6 4.2 1.1
\ Private cccescssescsscssosss 4.8 4.9 4.0
DOCtOral seeeesscscccccsas 4.6 4.1 3.9
Comprehensive ceeevecesens 5.2 6.0 3.9
General baccalaureate .... 4.6 6.6 =
Specialized ceeesseacccons 5.2 4.2 4.8

- Not applicable.
Classifications of institutions were made by computing 1980-81 earned degrees
data according to specified statistical criteria and a computational
algorithm. Note tha* an institution may be classified differently than its
highest degree offered. The following is a general description of
classification categories.

4-year:

. Doctoral - institutions characterized by a significant level of
doctoral education as measured by number of doctorate
recipients and diversity in doctoral program of ferings.

. Comprehensive - institutions with a diverse post-baccalaureate
program, but which do not engage in significant doctoral-level
education.

. General baccalaureate - institutions characterized by their
primary emphasis on general undergraduate, baccalaureate
education.

. Specialized - baccalaureate or post-baccalaureate institutions

£ characterized by a programmatic emphasis in one area, such as
business, theology, medicine, education, etc..
2-year: Institutions that confer at least 75 percent of their degrees
for work below the baccalaureate level.

»

For more infozmation on this inst:.tu\.:.onal classification taxonomy, see: U.S.
Department of Education, National Center for Education Statistics, "NCES
Changes Classification of Higher Education Institutions," Aannouncement 81-404,
April 1981.
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Table A.-- Bachelor's degree awards to blacks, by discipline division: 1976,
1979, and 1981*
1976 1981

Discipline Percent
division Blacks of total Blacks

TOLal esssecsccssossionsss 59,122 6.4 60,533
Agriculture and natural

YESOUXCES sessssssessssscss 267 1.4 1.5 380 1.7
Architecture and

environmental design «.... 258 2.8 3.4 300 3.2
Area studies ceceeccsccccas 106 3.5 3.3 67 2.6
Biological SCiences «ssesss 2,326 4.3 5.1 2,266 5.2
Business and management ... 9,489 6.7v 6.6 13,388 6.7
Communications eeseeecescess 1,275 6.0y 7.6 2,405 7.7
Computer and information

SCiences .ecsesccscscncsces 323 5.8 5.8 784 5.2
EQUCAt-IONI e elsreicleiololots o nre ols ols 14,209 9.2, Ol 9,4% 8.8
Engineering seeeesscvococes 1,370 3.0 2.9 2,432 3.3
Fine and applied arts ..... 1,724 4.1 4.6 1,835 4.6
Foreign languages «.:s.esos. 531 3.5 3.0 293 2.8
Health professions s..e.... 2,741 5o 5.4 3,603 57
Home economicCs seeesssesces 1,069 6.2 6.5 1,125 6.1
IEERIA 2 S o OO T DS 27 5.2 7.9 22 2.8
Letters vieicioin o soeiee s aiosiosios 2,458 4.8 532 1,980 4.9
Library Sci€nce «..eeeeeoes 75 9.3 8.8 30 8.0
Mathematics «.sjseciensscionsss 799 5.1 5.6 582 5.3
Military sSciences ......... 4 2.2 1.4 4 2.7
Physical SCi€nces «eesesees 647 3.0 3.0 886 3.8
PSYChOlOgy +sssssececessses 377219 6.5 7.6 3,303 8.1
Public affairs and

ELEERARSEE 6 0 o OO0 0.0 5 DD 3,306 10.0Y 11.8 4,869
Social. sciences .c..sesloess 10,978 8.7 ¥ 8.4 8,108
TheoLlogy 's's e asiseis s eleiajssias s 148 2.8 2.6 166
Interdisciplinary studies . 1,773 5.6 7.3 2,211

* Refers to academic years 1975-76, 1978-79, and 1980-81.
Note: Data for U.S. Service Schools are excluded.
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Table B.-- Master's degree awards to blacks, by discipline division: 1976,
1979, and 1981*

1976 1979 1981

Discipline Percent Percent Percent
division Blacks of total Blacks of total Blacks of total

U oL s D Dl SO 6 O O NGG 20,345 6.6 197393 6.5 17,133 5.8
Agriculture and natural

FESOUYXCES esecesscscscscns, 77 2.3 79 2.0 73 1.8
Architecture and

environmental design ..... 195 6.1 115 3.7 122 3.9
Area studies ..cecesececcescos 26 2.9 15 2.0 14 1.9
Biological SCiences s«...s. 215 3.3 217 3.2 171 2.9
Business and management ... 1,549 3.7 2,129 4.3 2,359 4.1
Communications ceeeeeecssas 170 5.5 149 552 187 6.0
Computer and information

SCAENCES, sisssiesssssiseseasse 60 2.4 65 2.2 70 1.7
EdUCation s.ssssssessiessesie 12,434 9.7 10,825 9.7 8,645 8.8
Engineering escecsscoeceass 233 1.5 241 1.6 260 1.6
Fine and applied arts ..... 277 3.2 254 3.0 267 3.1
Foreign 1languages sesvecsss 119 3.4 45 1.9 33 1.6
Health professions ........ 622 5.0 801 5.2 889 5.4
Home economicCs eeesveccsees 104 4.9 121 4.8 132 5.1
DA WIESTeEole It oTnlle" olarelatalalato oiiateta olo e 37 2.6 27 1.6 38 2.1
I s o e e te fate e s e o lala ake 455 4.1 327 3.7 250 3.0
Library science «..ceceeses 426 5.4 2305 5.2 216 4.4
Mathematics iseesle s seociesoes 130 3.4 71 2.3 67 2.6
Military sciences «......... 0 0 0 0 0 0
Physical sciences eeececsss 137 2.5 86 1.6 107 2.0
PSYChOLOQY: «cessscecacessse 416 5.3 476 6.0 424 5.3
Public affairs and =

SELVICES! taoteislalotors sisislelste o 1,615 9.5 2,039 10.2 1,893 9.4
Social SCiences c.eeessesns 883 5.6 748 5.8 615 5.2
ThEOLOGY ot e dle o slelele e sla alorsie w55 1.9 72 2.1 71 1.9
Interdisciplinary studies . 110 3.0 186 4.1 230 5.1

* Refers to academic years 1975-76, 1978-79, and 1980-81.

27



Table C.-- Doctor's degree awards to blacks, by discipline division: 1976,
1979, and 1981*
1976 1979 1981

Discipline Percent Percent Percent
division Blacks of total Blacks of total Blacks of total

TOtAl eocescscossecssasas 1,213 3.6 1,267 3.9 1,265 3.9
Agriculture and natural

YESOUXCES sseescssssssnnss 18 2.0 14 1.5 15 1.4
Architecture and

environmental design ..... 5 6.1 5 5.2 6 6.5
Area studi€sS sesecececcacas 9 5341 12 9.0 6 3.8
Biological sciences s...... 52 1.5 47 1.3 64 1.7
Business and management ... 17 1.8 18 2.1 32 3.8
Communications sesssesccses 3.8 10 5.2 10 5.5
Computer and information

SCLeNnCesS ssecsssnssassones 0 0 4 1.7 1 .4
EQUCATLON s ol olseisistalebolslaisrolore o 669 8.6 625 8.1 614 7.8
ENgineering s«seeecsesccccs . 19 .7 24 1.0 24 .9
Fine and applied arts ..... 21 3.3 112 1.7 17 2.6
Foreign languages «e.ssseass 8 .9 10 1.6 ) 1.5
Health professions ....... . 16 2.8 20 2.8 26 3.1
Home economicCs eeeecssaeess 5 2.8 9 4.1 9 3.6
TLA W Nete e elorets faletelielatulatatalstals el ars 0 0 2 4.3 1 1.7
Letters coeseseocsssacesses 63 2.6 71 3.7 56 3.1
Library science ........... 4 5.6 2 2.9 9 12.7
MathematicCS sesesooesconnss 9 1.1 13 1.8 9 1.2
Military sciences s...eeess 0 0 0 0 0 0
Physical Sciences ..seeeess 41 1.2 48 1.5 32 1.0
PSYChOLOGY:N +isteiats el stereliefelsisrs s 66 2.6 11 4.2 116 3.9
Public affairs and

SETVLCES s s sisisists siaisisieiale s ste 29 9.1 31 8.4 52 12.0
Social SCiences sssssseccss 117 2.8 132 3.9 100 3.9
Theology +sceeesocescnesens 26 2,9 32 2.7 45 3.8
Interdisciplinary studies . 11 4.2 15 2.1 12 4.3

* Refers to academic years 1975-76, 1978-79, and 1980-81.




BLACK ENROLLMENT AT SELECTED UNIVERSITIES

% Black Enrollment

University of Arkansas
Clemson University
University of Delaware
University of Florida
Georgia Inst. of Tech.
University of Kentucky
Louisiana State Univ.
University of Maryland
Mississippi State

North Carolina State

University of Tennessee
Texas A & M
Virginia Polytechnic

West Virginia Univ.

Undergraduate Graduate
|§§i 1982
5.5% 5.6% 3.2%2  3.1%
2.5 3.4 4.2 41
2.8 2.9 252 2.6
5 ST 4 4
5.9 6.3 3.9 Sl
3.6 3.6 3.8 303
6 7 5 7
7.8 7.7 6.7 6.2
11 11 7 7
)2 4.7 3.8 37
na 552 na 1.5
3.5 4.0 3.0 2.4
2 3 2 2




North Carolina State University

P. O. Box 5067, Raleigh, N. C. 27650

Office of the Provost
and Vice-Chancellor

January 12, 1984

Dr. William Sedlacek
Counseling Center

University of Maryland
College Park, Maryland 20740

Dear Dr. Sedlacek:

This is to confirm your consulting activities with regard to the
Selection and Retention of Black Students at Predominantly White
Institutions on February 16-17, 1984 with us.

It is our understanding that your fee will bs $350.00 per day
plus travel, lodging and meal expenditures. We look forward to
having you and we are pPlanning the specific program activities
and will share this with you when finalized. Would you kindly
share with us your reservation and arrival, as well as your Social
Security Number and a copy of your resume? We hope that you will
arrive early evening of the 16th to have a possible evening lecture.

Looking forward to seeing you again, I am
Sincerely,

Aoy

Lawrcence M. Clark
Associate Provost

LMC/ci

North Carolina State University is North Carolina’s original land-grant institution
and is a constituent institution of The University of North Carolina.



