
North Carolina State University
.P. O. Box 5067, Raleigh, N. C. 27650

Office of the Provost February 10 , 19814and Vice-Chancellor ‘

MEMORANDUM TO: Minority Coordinators
Associate Deans
Department Heads
Faculty

FROM: Dr. Larry Clark ngmfj
Associate Provost

SUBJECT: Dr. William Sedlacek's Presentation

Dr. William Sedlacek, Director of the Counseling Center at the University of
Maryland, will be visiting on campus on February 16 and 17 to discuss
minority‘ retention. He will address the topic "Retention of Minority
Students and Academic Advisiong" at two different times. The sessions
are open to all faculty and staff. I hope that the Minority Coordinators,
Associate Deans, and Department Heads will be able to attend the session
designed Specifically for their reSpective schools. However, if there
are scheduling conflicts, please attend the alternate session.

The presentations will be held in the Brown RoOm of the University Student
Center. The schedule is as follows:

Thursday, February 16

3:15 — #:45 p.m. — Minority Coordinators, Associate Deans, and
Department Heads from the Schools of Agriculture and Life Sciences,
Engineering, and Physical and Mathematical Sciences.

Friday, February 17

10:30 — 12:00 Noon — Minority Coordinators, Associate Deans
and Department Heads from, the Schools of Design, Education,
Forest Resources, Textiles, Humanities and Social Sciences and
Veterinary Medicine.

LC/ci

North Carolina State University is North Carolina’s original land-grant institution
and is a constituent institution of The University of North Carolina.



NON-COGNITIVE VARIABLES

I. POSITIVE SELF-CONCEPT OR CONFIDENCE. Strong self—feeling, strength
of character. Determination, independence.

II. REALISTIC SELF-APPRAISAL, especially academic. Recognizes and accepts
any deficiencies and works hard at self-development.’
Recognizes need to broaden his/her individuality. ”

III. UNDERSTANDS AND DEALS WITH RACISM. Realist based upon personal experience
of racism. Is committed to fighting to improve existing
system. Not submissive to existing wrongs, nor hostile to
society, nor a "cop—out. " Able to handle racist system.’
Asserts school role to fight racism.

IV. PREFERS LONG—RANGE GOALS TO SHORT—TERM OR IMMEDIATE NEEDS. Able to
respond to deferred gratification. ‘

!
V} AVAILABILITY OF STRONG SUPPORT PERSON to whom to turn in crises.

VI. SUCCESSFUL LEADERSHIP EXPERIENCE in any area pertinent to his/her back-
ground (gang leader, sports, etc.)

v11, DEMONSTRATED COMMUNITY SERVICE. ' Has involvement in his/her cultural
community.

VIII. KNOWLEDGE ACQUIRED IN A FIELD. Unusual and/or culturally related ways
of obtaining information and demonstrating knowledge.
Field itself may be non—traditional.
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NON—COGNITIVE MINORITY ADMISSIONSfiVARIABLES

William E. Sedlacek

POSITIVE SELF—CONCEPT OR CONFIDENCE. Strong self-feeling, strength
of character. Determination, independence.

REALISTIC SELFeAPPRAISAL, especially academic. Recognizes and accepts
any deficiencies and works hard at self—development.“
Recognizes need to broaden his/her individuality. *

UNDERSTANDS AND DEALS WITH RACISM. Realist based upon personal experience
of racism. Is committed to fighting to improve existing
system. Not submissive to existing wrongs, nor hostile to
society, nor a "cop—out." Able to handle racist system.
Asserts school role to fight racism.

I
PREFERS LONG—RANGE GOALS TO SHORT~TERM 0R IMMEDIATE NEEDS. Able to

respond to deferred gratification.

AVAILABILITY OF STRONG SUPPORT PERSON to whom to turn in crises.

SUCCESSFUL LEADERSHIP EXPERIENCE in any area pertinent to hiS/her back-
ground (gang leader, sports, etc.)

DEMONSTRAIED COMMUNITY SERVICE.' Has involvement in his/her cultural
community.

KNOWLEDGE ACQUIRED IN A FIELD. Unusual and/or culturally related ways
of obtaining information and demonstrating knowledge.
Field itself may be non~traditional.
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Racism and Research:
*Using Data to .,
Initiate Change

' WILLIAM 1; SEDLACEK
GLENWOOD c. BROOKS. JR.
Does research make a difference? This

. question has long, puzzled adminis-

.- trators, faculty, students, and personnel
' workers in higher education. Many re—
searchers also have struggled with the
issue but, as with many things, few if any

‘ satisfactory answers have emerged. De-
termining outcomes, of any educational

activity is a difficult and complicated
process,.but counseling and student per-

? sonnel functions have been particularly
. hard to assess in this period of tight

. budgets and accountability. “Students
are here to study academic subjects and
not to have their hands held by a bunch
.of do-gooders," gemstone argument. As

. higher education is being asked to de-
‘ fend apd justify itself by many compo-
; nents ofsociety, the unresolved dilemma

' ofmmgrowing more
acute. ' -

Undoubtedly, research has sometimes
. had a direct and relatively immediate ef—

fect. At other times differences may ap-
pear, but much later in time and unbe-
knownst to the researcher. Asjournals are

‘ - published, reports circulated, and pre-

‘isif“m. n

in the Field

Repon‘s of programs,
practices, or techniques

sentations given, researchers are seldom
provided with any direct feedback on
how data have influenced the policies,
practices, or even research of others.

But these uses of data are passive and '
' require that action or reaction be ini- f
tiated. by others in pursuing the out- ,
comes of the research. This article deals ’
with the active use of data to initiate .
change or to influence others. The Cul-
tural Study Center was begun at the Uni~ .
versity of Maryland-~College Park in
1969 for the purpose of conducting in- .
tercultural and race-related research ;
aimed at changing the'education system '
and the larger society. The Center has
generated many studies, but Center staff .
must continually ask the question: Have :
we changed anything? .
While change can take many forms, we

were particularly concerned with reduc-
ing and eliminating institutional racism,
which in this context means action taken
by a social system or institution that re—
sults in negative outcomes for members ‘
of a certain group or groups (Sedlacek 8c -
Brooks in press [b]). The definition is '
behavioral; results, not intentions, are
important. This article deals with two .
fairly clear-cut examples of change re-
sulting directly from research data. Ad- ;
mittedly, it is difficult to determine if the
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regression equation for all entering.

outcomes would have been the same
without the research, since there was no
control condition or group. However,
the circumstances provide rather direct
evidence of the. role of research in
eliminating racism. -

EXAMPLE 1: ADMISSIONS POLICIES
The University of Maryland for some
years had employed minimum entrance
requirements for instate students: a C
average and graduation from high
school. Students were required to take
the Scholastic Aptitude Test (SAT), but
scores were used for placement rather
than selection. Faced with increased en-
rollment applications and a lack of ex-
pansion of facilities and services, the
Boardof Regents passed a policy that
woitld incorporate the SAT and high
school grade point average in a single
freshmen regardless of race or sex, using
end-ofvyear freshman grades as a cri-
terion. The equation was developed by
another research office on campus and
was competently done as far as it went.
This other office,. however, had ne-
glected 'to consider any race or sex sub-
group differences such as bias in the
predictors. differential weights for sub-
groups in the regression coefficients, or
alternative predictors for Subgroups.
The 'Cultural, Study Center had con-

- ducted research on these topics, and this
research was provided to the Board of
Regents and the central. administration“.
This use of the data was passive, how-
ever, as it required a synthesis and reac-
tion by the decision makers. Even
though we felt that the Center data
strongly indicated that an overall regres-
sion equation would be inappropriate
and unfair to blacks, the decision had

' been made otherwise. t
It seemed that we had a classic exam-

ple of institutional racism in the revised
admissions policy. The key results from
.our studies had indicated several things.

PERSONNEL AND GUlDANCEjOURNAL

First, there existed sampling and meas-
urement problems, such as studying only
those blacks available rather than all posp
sible black applicants; studying only ‘ ,
those blacks who stayed in school a full ' '
year; or restricting the range of scores.
There is evidence that these issues dif-
ferentially affect the prediction of black
students’ performance compared to that
of white students (Sedlacek in press).
Second, black students often require a
longer period to adjust to a primarily
white university, and therefore criteria
beyond the freshman year should be
employed. Third, attrition rates for
blacks were comparable to those for
whites using the previously employed
admissions policies, indicating the viabil-
ity of those policies for selection pur.
poses (DiCesare, Sedlacek 8c Brooks

,. 1972). Fourth, optimal regression
weights vary considerably for race and
sex subgroups of students. For instance,
high school grades are a consistently
poor predictor for black males. Also, '
white females tend to determine the
weights in an overall equation, since they
are more predictable than any other
subgroup (Pfeifer 8c Sedlacek l97l).
Fifth, universities around the country
that relied heavily on standardized
achievement tests were enrolling rela-
tively few blacks (Sedlacek, Brooks 8c
Mindus 1973). We also provided local
data indicating that the proportion of
blacks selected would decrease under the
new system. Sixth, a number of alterna-
tive predictors have been identified and
validated for blacks in general as Well as '
those in special programsfl‘hese have
been empirically determined but reflect
variables such as being independent,
being self-assured, being realistic about.
racism they will face, being able t0'

. handle difficult adjustments, and re-
sponding positively to external control
(Sedlacek 8: Brooks in press [3]).
Armed with these data, we embarked

on an active course. We worked with
many individuals, groups, and coalitions
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to convince them of the soundness ol‘our
' data and position. These groups in-
cluded, among others, central adminis-
trators, black faculty and staff, admis-
sions staff, black students, white stu—
dents, a coalition group of students, and
interested faculty and staff. We strategi-
cally employed all the rules we could to
pull together these elements around our
position. Many of those disagreeing with
the announced policy shared our con-
cent but could offer no logical, prag'
matic alternatives.

Possession of the kinds of research
data cited above enabled us to assume a
strong position in suggesting practical
solutions to the dilemma. Ultimately,
through developing power bases in those
groups and playing the Teddy Roosevelt
role of “speak softly and carry a big
stick,"
committee of faculty and administrators
formed to advise the central administra—
tion. Through the report of this commit-
tee. the central administration rec-
ommended that the Board of Regents
reverse its decision, which it did. The
decision was that freshmen could be ad»
mitted by an overall regtession equation
including SAT or another equation
using high school grade point average
and class rank only. Additionally, 104

. students Would be selected for the next
fall semester using the alternative pre-
dictors we had developed in our re»
search.
While the decision was not ideal from

our perspective, it was a practical alter~
native that led the institution to alter its
position and work against institutional
racism. ltlwas probably only one battle in
a larger war but we felt we were able to
demonstrate the active and practical use
of data to promote change.

EXAMPLE 2:CURRICULAR CHANGE
Adding or changing courses in a cur»
riculum is one of the more laborious and
difficult processes in higher education.

186.

one of us was appointed to a .

Despite great breastvbeating and bally-
1100, the courses available for training
counselors, personnel workers, and
other educators have changed little in
the last decade. This is particularly true
in the racial area Courses on teaching or
counseling blacks or minorities are be-'
ginning to enter curriculums but thisis
at best only half the problem. Most
whites have little, if any, exposure or .
contact with their own racism and prej—
udice. whether institutional or indi-
vidual.
The futility of realistically altering the

behavior of any white personnel worker
toward black students without dealing
with white racism seemed apparent.
There existed, no course at the Univer-
sity of Maryland likely to be taken by
personnel workers that dealt even
superficially with the topic of racism.
Some readers may doubt the useful-

ness of a course in eliminating racism. It. .
the ultimate answer is iis true that

whether people who take the course do
something diflercntly as a result. We felt
that emphasizing the principles dis»
cussed in this article and focusing on
change agent behaviors in class were '
practical ways to fight racism.
The staff of the Cultural Study Center . .

set about developing and trying out cur- f
riculum materials through seminars,
workshops. and experimental courses.
After acquiring experience in this area,
Center staff and interested faculty ap-
proached an academic administrator re- ‘
garding the initiation of a course on ra~ I
cism for educators. The administrator

_ refused to consider the course, even on a
special topics basis taught by one of' his -
own faculty, who was also a member of
the Cultural Study Center staff. His
stated reasons for opposition primarily.
centered around skepticism about the.
viability of racism, particularly racism in
education,
topic. He considered racism as left—wing,
"pop" sociology and asked, "What good
would it do to tell people they are racist
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for sixteen weeks?" Additionally, he pro-

. fessed doubt that there was any racism in
the education system worth discussing.
We had asked ourselves similar ques-

‘ tions some years earlier and had set
aboutansweringthem through research.
We had hoped to locate a suitable

papenand-pencil measure of the at-
titudes of whites toward blacks and sim-
ply use it on campus.~l-lowever, three
primary problems were found with exist-
ing scales: Item content was not contem~
porary, validity evidence was not pro-
vided, and no provision pas made for a

'social set torappear tolerant toward
blacks. In order to avoid or reduce these
problems, we developed our own scale.
The Situational Attitude Scale (SAS)
contains 10 personal or social situations
that have some relevance to a racial re-

. spouse. For eachisituation, it} bipolar
semantic differential scales were written.
Two forms of the SAS were developed,
identical in every respect except that the
word black was inserted into each situa-
tion in form 3. Thus, if randomly as-
signed groups respond differently to
form B and form A, the differences
could be attributed to the wordblawk
(Sedlacek 8: Brooks 1972).
The SAS. has been used in studies on

and off campus, numerous times, with
the followingresults:
.0 White students at all levels in the uni-
versity have generally negative attitudes
toward blacks.
0 There is a difference between what
white students feel are socially alcceptv
able attitudes toward blacks and how
they themselves actually feel toward
blacks.
0 Negative racial attitudes exist in a simi-
lar pattern among incoming white
freshmen, practicing white educators,
and graduates of the university's college
of education.
'0 Negative racial attitudes are corre-
lated with authoritarianism and dog
matism among students.

~

9 White females are particularly nega-
tive about physical or sexual contact with
blacks. .
e White attitudes toward blacks in the
U.S. appear similar to white attitudes to-
ward “Negroes” and white attitudes to-
ward minority groups in other countries.
The above data, along with the cur-

ricular-materials, more than adequately
supported the, point that racism exists,
that it is measurable and operational,
and that it takes many complex forms,
including some that are peculiar to edu-
cation and educators. Working with a
group of interested graduate students
and faculty, we eliminated several bar-
riers to the course's adoption and pre-
sented it in such a way as to make it of ,
self-evident value to the university. As of
this writing, the course, Called Education
and Racism, is being; offered; and
further workis being done to make it a
required course

I t should be added that many studies
other than those reported here were
used in generating the change. ln~
terested readers may obtain an annog
tated bibliography from the authors.

IMPLICATIONS FOR CHANGE AGENTS
The two examples cited here are briefly
stated and involved many complexities
and problems not summarized. But they
do affirm that it is possible for research
to make a difference on contemporary
and controversial issues. Whether gains
outweigh losses and whether the results
are generalizable are hard to determine;
However. several overall conclusions
seem warranted. '

First, the context in which the data are
usedIS critical. In both of these situations
the persons pushing for the change were
able to organize and alter the compo-
nents in the environment so the data
could be used. A research staff that did '
not have routine involvement in many
segments of the campus or community

.. .”Jails; ...~..... .
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would likely find it much more difficult
, to bring about change. Sophistication
and knowledge about the system one is

ltrying to change seem mandatory.
WSecond the size of the unit pushing _

firchange does not appear to be critical;
the Cultural Study Center has limited
funds and only one full-time researcher.
Additionally, the Center is located in the
Division of Student Affairs, which is not
in a very powerful position to produce
changes in academic affairs areas. De—
spite this fact, both examples involved
change outside student affairs: one in
the central administration and the other
in an academic unit. Thus, a change
mechanism with little formal power can
acquire what it needs through informal
means. As a matter of fact, an important
part of the course Education and Racism
deals with developing and using power
to effect change.
Third, it is important that a unique-

ness and expertise be developed such
that the research provides the most cru-
cial and irreplaceable resource available.
Developing power by becoming the only
viable information source on a topic is
’critical. .

Fourth, power should nOt be used di-
, rectly if it can be avoided. The more it
can be made to appear that the change
was brought about by the institution it-'
self or the individuals within it, the more ,
likely the chances of success. The “big
stick” will have to be used every once in a
while, but an eye should be kept on the
Igoal—change-«rather than on the
method—~the exercise of power and
:influence through research. Hence this .
articleISa risky one, and we thought a
great deal before writing it. We are tak-

. ing the risk that in informing interested
colleagues around the country of some
of our methods and results. we may be
making some local issues more difficult
to change.
The last point we wish to make is that

. selected goals should be accomplishable.
. Fighting the good light, losing, and feel-

1188

ing good about it is detrimental to
change in the long run. The wrong re-'
suit is positively reinforced. Results, not ;
intentions, are the mark of success.’
High ex ectations.fornealistic changers
the desired philosophy. .
We hope these comments will '

influence readers to think about using
data to generate change. Ultimately it I
will take efforts by many individual re-
searchers, counselors, and personnel
workers to radically alter institutional
racism in the education system and the
larger society. While a change agent role
is beginning to be discussed in many
quarters as a viable, perhaps prototypal
model for student personnel workers
and counselors, this article provides op-
erational evidence thatsuch a role is
possible and practical. I
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COUNSELING CENTER .
UNIVERSITY OF MARYLAND ‘

COLLEGE PARK. MARYLAND 20742

NON-COGNITIVE MINORITY ADMISSIONS VARIABLES

William E. Sedlacek

POSITIVE SELF~CONCEPT OR CONFIDENCE. Strong self—feeling, strength
of character. Determination, independence.

REALISTIC SELF—APPRAISAL, especially academic. Recognizes and accepts
any deficiencies and works hard at self-development.“
Recognizes need to broaden his/her individuality. ‘

UNDERSTANDS AND DEALS WITH RACISM. Realist based upon personal experience
of racism. Is committed to fighting to improve existing
system. Not submissive to existing wrongs, nor hostile to
society, nor a "cop-out." Able to handle racist system.
Asserts school role to fight racism.

‘
PREFERS LONG-RANGE GOALS TO SHORT—TERM 0R IMMEDIATE NEEDS. Able to

respond to deferred gratification.

AVAILABILITY OF STRONG SUPPORT PERSON to whom to turn in crises.

SUCCESSFUL LEADERSHIP EXPERIENCE in any area pertinent to his/her back-
ground (gang leader, sports, etc.)

DEMONSTRAIED COMMUNITY SERVICE.' Has involvement in his/her cultural
community.

KNOWLEDGE ACQUIRED IN A FIELD. Unusual and/or culturally related ways
of obtaining information and demonstrating knowledge.
Field itself may be non—traditional.
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This article is an excerpt from Brown, S.E. and Marenco,
E., Jr., Law School Admissions Study. San Francisco:
Mexican-American Legal Defense and Educational Fund,
1980.

ALTERNATIVE ADMISSIONS MODELS

There is no argument against the logic that Blacks and whites who seek to
master the same professional discipline must each develop the same body of skills
and understandings. What is argued is that the disposition to learn them (aptitude)
may be measured differentially with respect to group membership, and this should
be considered in selection.
Open affirmative action programs have no need to apologize for using tests as

only one part of a selecrion process. In order to develop a program of fair selection,
the weaknesses of employing a purely psychometric basis for selection must be
recognized and dealt with squarely. No apologies need be made for including
relevant dimensions in the selection process.

Selection inStruments need not be discarded, because they are found wanting.
The same argument presented here in assessing tests could be repeated for any
arbitrary procedure based on comparing an individual to group performances. Tbe
solution: are not prycbometric; they are racial policy decisions, but they can be
made more difficult by prycbometric mimnderttandingr. [emphasis added]
Psychometricians can give us useful tools, but they muSt not be misused This does
not absolve test constructors of responsibility. They should be spending as much
time and money assisting selectors for schoolsand employment in using other
predictors as they do in developing te5ts. In fairness to all, affirmative acrion has
the potential to enrich our society with the contributions to many areas which have
too long stood dry from healthy infusion of a diverse racial and sexual populace.
tom Johnson. Tbs Measurement Mym'qu, pp. 47-48.

INTRODUCTION legal studies, as well as consritutionally
permissible. The advocated models recog-
nize the unique character of each law

The alternative law school admissions
criteria which follow focus on a deempha-
sis of the LSAT as an evaluator of law
school potential with an accompanying
emphasis on Other factors which have
been shown to be indicative of success in

school and should be evaluated and imple-
mented as appropriate in each individual
institution while also satisfying the con-
stitutionally permissible and morally .
compelling goal of increasing access for
minority law Students.l

1. In Baééejustice Powell stated: "No such facial infirmity [intent to discriminate] exists in an admissionsprogram where race or ethnic background is simply one element—to be weighed fairly against otherelements in the selection process. . . . And a court would not assume that a universi , professing to employa facially nondiscriminatory admissions policy, would operate it as a cover for the unctional equivalent of ‘a quota system. In short, good faith would be presumed in the absence of a showing to the contrary.“ TheRegents of the Univ. of Cal. v. Baklte, 438 US. 265. 318-319 (1978).
HEW issued the following interpretation of the effect of the Bakes decision on Title VI of the Civil RightsAcr of 1964. In essence. HEW‘s interpretation encourages educational institutions "to continue andexpand voluntary affirmative action programs to increase their enrollment of minority group mem-bers. . Although the interpretation notes that institutions may not set aside a fixed number of places for



Moreover, the following models are
nor mutually exclusive one from the
Other, but rather-may be combined and
tailored to the stated institutional objec-
tives of each school. As discussed in
Section III, supra, the alternative criteria
are structured around the pedagogically
sound premise that standardized tesrs, in
general, and the LSAT, in particular,
measure only one set of cognitive skills
our of the many that are necessary to
become a competent attorney.Z As the
Carnegie Council of Policy Studies in
Higher Education stated:

Grades and tests looked at together
are more predicrive of subsequent

tors, The test may be attributed to
morivation, interestf perseverance,
health, and, of course, home bac
ground." . . . Some of these orh
facrors, however, have provendiffi-
cult to assess prior to admission.
These Other facrors also, of'course.
affect earlier grades and entrance tesr
scores.3

For minority students it is questionable
whether a combination of tests and grades
is more prediCtive than grades alonefi
Irrespective, minority test scores cannor
be divorced from the economic and cul-
tural background of the examinee. ‘
The following alternative criteria are

also presented within a sociological con-academic performance than grades
alone or tests alone. More generally,
Torsren Husen (1976) has noted that:
"Extensive empirical research tells us
that at most half of individual differ-
ences in educational attainments are
attributable to purely intellecrual fac-

text which acknowledges the necessity of
a critical mass of minority Students in a
given institution nor only to approach
population parity but to guarantee the
optimal performance of minority candi-
dates.S For example, studies conducred on

minority students absent a judicial, legislative, or administrative finding of past discrimination. the
guidelines expressly permit, "consideration of race. color, or national origin among the facrors evaluated
in selecring students; increased recruitment in minority insu'tutions and communities; are ofui‘temuite
admirrion: criteria when traditional criteria are found to [re inadequately predicate of minority rtadent
racrerr; [emphasis added] provision of preadmission compensatory and tutorial programs; and the
establishment and purruit of numerical goal: to tat/niece the racial and at}: art composition oftbe rtudent
body the innitutioa reeks." [emphasis added]The guidelines further state that, in addition to these techniques. "insritutions may use their authority to
broaden admissions criteria generally to evaluate better the qualifications of minority applicants . . . by
giving increased consideration to an applicant‘s character, motivation. ability to overcome economic and
educational disadvantage, work experience. and other factors." HEW, "Nondiscrimination Po '
Interpretation," pp, 58509-58511. . . .
Fuller and McNamara state: "Leona Tyler's (1978) review of research and philosophy on individual

psychological differences provides a broad view of human skills related to. yet disrinct from competence in
processing information For example, ‘field-dependent' individuals, who may be less able to reduce a
problem to its component parts, may be more competent to work in small groups rather than alone.
Evidence also indicates that those most proficient at solving problems with one 'right‘ answer, for
example, quesrions on standardized tesrs, may be less able to think diverganrly, creatively hypothesizing
alternative approaches to a problem (Frederiksen, 1978). in the rush to rank applicants by their
competence at processing information, other individual differences that could nurture greater diversity
among students within professions are ignored." Bruce Fuller and Patricia P. McNamara, “Defining and
Assessing Disadvantagemenr," Admitting and Arrirting Student: After Baillie, ed. Bruce Fuller and
Kenneth C Green (San Francisco: jossey-Bass, inc, 19?8), p. 68.
See also University of California Task Force Report, September 1977, p. 40.

N

5. "Public Policy and Academic Policy," Selective Admirriom in Higher Education. " p. 10 at n. 5.
4. Astin, "Quantifying Disadvantagetnent," p. 75.
5. Eve Spangler, Marsha A. Gordon. and Ronald M. Pipkin, Taken Wemen: An Empirical Test ofKanter ’r

Hyper/writ, Law Student Acrivity Patterns Project of the American Bar Foundation (Chicago: University
of Chicago, 1978); reprinted from The American Journal of Sociology, vol, 84, no. 1 (july 1978),
pp. 160-170. .
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women in law school indicate that women
law students when enrolled in propor-
ionally small numbers within a predomi—

‘antly male student body either over-
achieve or settle for very mediocre aca-
demic performance. The same studies,
however, demonsrrate that women tend
to distribute themselves evenly along the
range of academic performance with oth-
er students when enrolled in more than
token numbers.6 Thus, it is suggested that
for minority law students to reach their
true potential in legal studies, their num-
bers must allay possible feelings of isola-
tion and alienation.7
With these considerations in mind, the

following alternative criteria are offered
to law school deans, professors, admis-
sions officers, ,srudents, and shapers of
public policy for their serious considera-
tion. It must be reiterated that the follow-
ing admissions models, just as every
existing admissions model now in use in
law schools, contain an implicit or explicit
policy decision. Since the LSAT is nor a
perfect instrument for selection, law
schools consider a variety of Other criteria
.Thus, admissions decisions are currently
made not only on the basis of minute yet
seemingly significant differences in pre-
dicred first-year law grades, but also on a

.ansideration of a diverse set of noncog-
. itive characreristicsfi Our models seek to
effectuate a policy of greater diversity and

integration within the legal profession by
suggesting other indices for selection
apart from GPA and LSAT.9 ..

Although our models are not necessari- ,
ly predictive of first-year success in law
school in the same way as traditional
admissions indices, they assist in a more
complete assessment of law school candi-
dates. By definition, the advocated models
are not finished admissions procedures
that can be used without further test-
piloting and subsequent revision. Rather,
our models are specific, concrete ap-
proaches, with directions for implemen—
tation, that law schools will need to
review closely and test before the models
can be fully adopted:
A. CULTURALDIVERSITY

MODEL
RATIONALE OF THE DIVERSITY

MODEL
The cultural diversity model directly

responds to and satisfies the constitution—
al import of Bakke. As justice Powell
observed:

Thus, in arguing that its universi-
ties musr be accorded the right to
select those students who will con—
tribute the mosr to the "robust ex-
change of ideas," petitioner invokes a
countervailing constitutional inter—
est, that of the first amendment. In
this light, petitioner must be viewed

6. lbid.
7. Green and McNamara observe: "The rarity of minority students and faculty members on a campus, let

9.

alone within a department or professional school. contributes to this feeling of alienation and isolationexperienced by minority students. Says one black law student, 'You do feel isolated beeause there are so fewblack students. And I guess you become somewhat angered because you know that there are more qualifiedblack students out there who could just as well be here.‘ " Kenneth C. Green and Patricia P. McNamara."The Student Experience," Admitting andArrim'ng Student: After Baébe, ed. Bruce Fuller and KennethC. Green (San Francisco: jossey-Bass, Inc, 1978), p. 32.
See Section IV, .rupm. for an analysis of MALDEF's survey instrument distributed to all ABA-approvedlaw schools in California.
In advocating alternative criteria. MALDEF recognizes that some of the suggested alternatives wouldrequire "a_ greater'financial and time commitment on the part of law school admissions officers,committees, faculties, and cleans than exists presently. Notwithstanding. one can legitimately nder whythe medical schools have been willing to make that additional commitment toward an insigidualizedselecrion process when many law schools have nor. .

ill



as seeking to achieve a goal that is of
paramount importance in the fulfill-
ment of its mission.10

Nor only is diversity a compelling conSti-
tutional interest, but the diversity formu-
la set forth in this model capitalizes on
the established admissions procedures
and Student composition of each law
school, thereby according utmosr defer-
ence to traditional university autonomy
while satisfying first amendment rights.

Further, the cultural diversity model
recognizes and resolves the perplexing
fact that diversity, in the sense of mean-
ingful racial and ethnic diversity, will no:
exisr in the absence of admissions models
which expand from the traditional cogni-
tive criteria of GPA and LSAT. Franklin
Evans of the Educational Testing Service
documented that:

If the nation's law schools were to
adopt an admissions policy taking no
account of minority backgrounds of
blacks and Chicanos, a majority of the
students from those groups now ad-
mitted and enrolled would be exclud-
ed. . . . If numerical predictors were
employed exclusively for all appli~
rants, the resulting reducrions would
be 76 to 78% for blacks and 45 to
43% for Chicanos.“

Yet there is no statisrical, constitutional,
or moral reason to limit admissions criv
tetia to suicrly numerical indices. On the

contrary, the studies cited in Section lll.
supra, indicate that cognitive scores are
likely to be rnisused‘against all applican
if isolated from other relevant candid
data. -

This diversity model provides orher
relevant factors for applicant evaluation.
It has the important feature of adjusting
the weight accorded to an applicant's
cultural diversity on the basis of the racial:
ethnic enrollment in that particular insri‘
tution. Applicants who are underrepre—
sented will automatically receive more
weight on the cultural diversity part of
the formula than will candidates who are
already well represented at the law school.
Thus, the "robust exchange of ideas"
which juscice Powell found compelling
will be achieved without quoras and with-
in the framework of a formula which is
relatively simple and adminisrratively
feasible. Moreover, this model, by virtue
of its noncognitive component, encom-
passes diversity characteristics apart from
race and ethnicity.

DESCRIPTION
The purpose of this model is to provide

a systematic procedure focusing on non-
cognitive admissions characteristics which
research demonstrates may be useful in
evaluating candidates for graduate a
professional schools.12 Although th

10. The Regents of the Univ. of Cal. v. Baldte, 438 US. 265, 313 (1978).
ll. Evans. ”Applications and Admissions to ABA Accredited Law Schools,“ pp. 566667. See also Section

III. supra.
12. The above model was developed by Dr. William E. Sedlacek. Dr. Sedlacelt is one of the leading

researchers in the lorrnularion of noncogniti‘ve variables which have been shown to be indicative of
minority success in higher education. His work includes: C. M. Pfeifer, Jr. and W. E. Sedlacek,
"Nonintellettural Correlates of Black and White Students' Grades at the University of Maryland." Cultural
Study Center Research Report 83-70 (College Park, Maryland: University of Maryland, 1970); C. M.
Pfeiier, It. and W. E. Sedlacelt, "Predicting Black Student Grades With Nonintellectual Measures,” 43 }.
Negro Educ. 67.76 (1974); C M. Pieifer, jr. and W. E. Sedlacelt, "The Validity of Academic Predictors for
Black and White Students at a Predominantly White University," 8 J. Educ. Measurement 253-261( 1971);
and D. O. Priero, P. G. Bashook, A. G. D'Cosra, P. R. Elliott. R. KJareclty. B. Kahrahrah, W. F. Leavell, and
W. E. Sedlacelt, Simulated Minority Admirrion: Exercire Worééooe (Washington, D.C.: Association of
American Medical Colleges, 1978). pp. 1-53.

Other researchers whose work supports that ofDr. Sedlacelt are: A. R Baggaley, "Academic Prediction
at an Ivy League College, Moderated by Demographic Variables," Meataremenz and Evaluation in
Guidance, 6 (1974): 232-235; F. H. Bergen. "Able Black Americans in College: Entry and Freshman
Experiences," Merit Scholarrbép Corporation Rereaarb Reports. 6, no. 2 ( l970); R. D. Goldman, ”Hidden



characteristics are particularly relevant to
minority candidates, they can be used as
riteria to gain additional information on
ll applicants.”
The elements of our cultural diversity

model are expressed by the following
formula:
[NC (noncognitive) score it C (cogni-

tive) score] at CD (cultural diversity)
score = A5 (applicant score) 1‘

This formula describes a procedure for
law student selecrion which gives weight
to cultural diversity based on the existing
racial/ethnic composition of a particular
law school and, hence, increasesthe chance
of minority student selection. Moreover, .
the criteria are keyed to the philosophy
that excellence in education is promoted
when a critical number of individuals
with varying characteistics are recruited
for professional school preparation.Is

As designed, the cultural diversity for-
mula may be implemented in one of two
ways. Pursuant to-a unitary admissions
approach, the formula may be. applied to
every law school applicant to a particular
institution. in the alternative, a predeter-
mined percentage of students may be
admitted under the existing criteria of a
law school with the remaining applicants
being evaluated on the basis of the non-
cognitive and diversity factors which fol»
low.

Dr. William E. Sedlacek, developer of
the model, suggests that, for adminisrra-
tive reasons, 50 percent of law applicants
to a particular school he admitted under
the school's establishedcriteria. This per.
centage, of course, could be adjusted by
any school, in keeping with the HEW
guidelines on Title VI, according to its
own numerical targets and/or prior expe—
rience in minority enrollment.16 If 50

Opportunities in the Prediction of CollegeGrades for Different Subgroups," 10]. Educ. Measurement 205—210 (1973); F. Perry. 1L, "Selected Variables Related to Academic Success of Black Freshman Students atthe University of Missouri~Columbia," (PhD. diss, University of Missouri, Columbia, Missouri. 19.72};and G. Temp, "Validity of the SAT for Blacks and Whites in Thirteen integrated Institutions." 8]. Educ.Measurement 245-251 (1971)-
13. The theoretical framework underlying the use of noncognitive variables in admissions decisions isbased on research which indicates that the GPA and LSAT are incomplete inStruments on which to make afull evaluation of a candidate, especially a nontraditional applicant. See Secrion III. Part B, footnotes 7-12,supra.Moreover, studies support the proposition that if traditional predictors are used, there must be separate.equations or cutoffs for each subgroup to achieve optimum validity. Other studies supporting thedifferential regression equations for race/sex subgroups include: A. S. Farver. W. E. Sedlacelt. and G. C.Brooks, Jr, "Longitudinal Predictions of University Grades for Blacks and Whites." Mediurement andEvaluation in Guidance, 7 (197-4): 243'250.
14. As used in this formula, the symbols connote the following: NC represents the noncognitive score. Crepresents the cognitive score (GPA and LSAT) with CD representing the cultural diversity score. ASdenotes the total applicant score on the basis of which offers aremade.
15. "As noted injustice Powell‘s opinion in Baleée t'r. Univerrity of California [tic]. '. . . we do not compelthe Universigr to utilize only "the highest objective academic credentials" as the criterion for admission.’0. lnsritutions in fact select students at least in part on a variety of other grounds. For example.institutions routinely consider nonacademic characteristics in order to:--select students likely to exhibit outstanding performance on criteria Other than traditional gradesleg, leadership. scientific creativity. artistic achievement)-”select students who are more likely to persist to a degree”achieve reasonable representation of important demographic groups (e.g., sex, race) . . .—5elect students who are related to important sources 0alumni, facul , or benefactors)" support to the institution leg. relatives of
Hunter M. Brclan and Warren W. Willingham, "Personal Qualities in Admissions," mimeogtaphed, acooperative research and development projecr between the College Board and the Educational TestingService (Princeton. NJ” December 1978), pp. 56.

16. See Section V,':mpra,' for the HEW "Nondiscrimination Policy interpretation," governing theinterpretation of Title VI in light of Baker:
45



percent were admitted traditionally, then
the remaining 50 percent would be chos-
en based on the above formula which
seeks to fosrer true diversity in entering
law classes. Although the cultural diversio
ty and noncognitive components of the
formula ‘may be adjusted by different
schools based on their testopilots of the
model, the essential procedure for imple-
mentation is as follows:
IMPLEMENTATION PROCEDURE

1. Select 50 percent of the entering
class using traditional methods (GPA,
LSAT, letters of recommendation, etc).
In the alternative, omit this Step and
evaluate all applicants as detailed in Steps
2 through 5.

2. Develop a composite score for all
applicants, or the remaining 50 percent,
on the following eight noncognitive vari-
ables. These variables are scored on a
scale of l, 2, or 3 points, with 3 being the
highesr. Data to achieve scores may be
obtained from letters of recommenda~
tion, personal statements, interviews, etc
They are variables which admissions per-
sonnel and committees must scan for,
since they could be contained anywhere in
the applicant’s record All are supported
with research as to their utility, particu-
larly for racial/ethnic groups, but for
whites as well.'7

a. Noncognitive variables:
1.
2
3.
4.
5

Selfeconcept. .
. Realistic selfiap'praisali .
Understanding racism.
Longqange goals.

. Availability of a-srrong support
person. ‘
Leadership.

. Community service.
8. DemonStrated legal interests.18
use

b. The highest score obtainable is 8 x
5 = 24, while the lowesr is 8 x1 = 8. Since
there eight traits with a maximum
value of 3 points per trait, a score of 24
would be the maximum while 8 would
be the minimum because each applicant
receives at least 1 point per trait. Devel-
op a distribution of these scores for all
candidates, or the remaining 50 per-
cent, and convert these scores into T
scores which have a mean of 50 and a
Standard deviation of 10. A T score is
merely a statistical method for equating
scales which are not equivalent.” The
resulting score, in this component of
the formula, is called the NC or noncog-
nitive score.

3. Develop a distribution of the re-
maining applicants based on the tr "
tional cognitive variables . (GPA ‘
LSAT) used by an insn'tution in ranking
and selecting admittees. This distribu-

17. William E. Sedlacelt. "A Cultural Diversity Selection Model for Law School Admissions," prepared forthe Mexican American Legal Defense and Educational Fund. mimeographed gCollege Park. Maryland:University of Maryland. 1 Ocrober 1979).
l8. Studies corroborate the utility of these factors for srudent assessment; see footnote 12, rupra. Pleaserefer to Addendum A which immediately follows this model for a description of the weighting of the scalevalues for each of the components making up the noncognitive score.
19. ’1" score is a standardized score where the mean is set at 50 and the sta ndard deviation is 10. For instance.applicant A had a GPA of 3.6. l! the pool of applicants to a particular school had a mean GPA of 3.3 with astandard deviation of0.2. we would set 3.} equal to 50 and each unit of 0.2 above or below the mean equal to10. Thus a GPA of 3.5 would equal a T of 60, a GPA of 3.1 would equal a T of 40, and a GPA of 3.6 wouldequal a T of 65; a GPA of 3:6 would be 1.5 standard deviations, or 0.3 above the mean, so 3.3 + 0.3 = 3.6. Tscores allow for scores based on different scales to be compared. added. subtracted, etc. The scoring systememployed by many Standardized tesrs such as the SAT and the LSAT is similar to the '1" score in that themean is set at 500 and the standard deviation at 100. A more complete discussion of Tscores can be {Goodin F. G. Brown, Principle: 0/ Educationaland Prycbological Terting, 2nd ed. (New York: Holt, Rinehartand Winston, 1976).



tion, as discussed previously. will contain
either all candidates or the remaining 50

rcent of the applicants after the firs: 50
fient were admitted pursuant to escab‘

ed criteria. The goal is to develop a
distribution based on a single composite
ranking of the cognitive variables for each
applicant. This distribution, as the non—
cognitive distribution, will be converted
into T scores and will represent the C or
cognitive score. For hypothetical exam-
ples of conversions of student GPAs.
LSATS, and noncognitive traits into T
scores, please refer to Addendum B at the
end of this part.

4. Depending on the admissions for-
mula chosen by the institution, cultural
diversity scores will be assigned to all
Students or to those remaining after a
Specified percentage were admitted by
the existing criteria of a law school. For a
cultural diversity score to be assigned,
however, there musr be some external
norm against which the weight of the
score is determined; this is so because the
purpose of the diversity model is to
automatically adjust the weight each ra—
cial/ethnic group receives in evaluation
for admission based on the representa-
tion of that particular group in a specific
“school. The model, therefore, facili—

law school access to those groups
least represented in a given law school by
assigning them a higher cultural diversity
score.
The HEW "Nondiscrimination Policy

Interpretation,” on Title VI as discussed
in Seaion V, supra, permits a university
to establish a numerical target for ethnic/
racial minority admissions. Certainly a
law school could use some numerical
target or even laSt year’s actual enroll~
ment, as broken down by race and ethnicio
'l’. to establish a benchmark against which
to measure applicants for cultural diversi-
ty. Cultural diversity scores then, are
calculated as follows:

CD
score

institutional (multi‘
Composition plierl

Less than 10 percent of the 1.5
applicant's racial/ethnic group ,
is represented (a) in the 50 per’
cent of the class already admitted
under established criteria or tb)
in the Student body of a particu-
lar law school or (c) by some
other numerical target used as a
benchmark for assigning cultur-
al diversity scores.
Between 11 and 50 percent is ' 1.25
represented.
More than 30 percent is 1.0
represented.

5. Final selection is made pursuant
to the following formula:

a. (NC score 4' C score) x CD score
= AS

b. Those individuals with the
highest applicant scores are
selecred for admission.
CONCLUSION

The cultural diversity model is inher~
ently fair in that every applicant is comv
pared against every other applicant on
the basis of cognitive, noncognitive, and
cultural diversity traits. If the model is nor
applied to all applicants, it is Still fair
since every applicant net admitted pur-
suant to the traditional criteria of the law
school must compete individually with
every other applicant nor admitted by the
established criteria. The criteria utilized
in this model, moreover, are indisputably
within the letter and spirit of Baker, as
articulated by justice Powell, in that ap-
plicants are assessed on a multitude of
traits in an effort to achieve true diversity
within the law school. Cultural diversity is
not assigned a fixed weight nor is it
implemented by arbitrary quotas. Rather,

..‘~ <
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applicants are individually evaluated tor
cultural diversity, among other traits,
based on the specific cultural composition
of the law school to which they are
applying. Finally, the cultural diversity
component of the model is adjusted auto-
matically in the admissions process ac-
cording to the percentage of particular
racial/ethnic groups already represented
in the insritution.

ADDENDUM A To
SECTION VI, PART A
Below is a description of the weighting

of the scale values for each of the compo-
nents that make up the NC score.
1. Pasitive Self-Concept

(Strong self-feeling; strength of char-
acter. Determination, independence.)

Code
Meaning (Points)
Initiate: statements or 3
behaviors that indicate
Strong positive feelings
about oneself, e.g., "I felt I
could do well on a project so
I took extra initiative." Took
heavy course-loads in school.
Willingness to try new
things over a long period of
time. '
Some evidence of positive 2
feelings or behaviors but
not strong. Some good evi-
dence,‘some bad Does not
take initiative in trying new
things or presenting evi-
dence of selfiworth; or only
recent evidence of good self-
concept.
Shows no evidence of good 1
self-concept or negative-
evidence. No evidence of
trying new' things; State-
ments of expected failure
made.

,.13. Realistic Seif~Appraisal 1
(Especially academic Recognizes and l
accepts any deficiencies and w ‘
hard at self—development. Recog? ‘
es need to broaden his/her indivi u; 1
ality.)

Code
(Points)

Presents clear evidence of 3
assessing shortcomings in
his/her background and Isa:
taken step: to overcome.
Could be curricular or per-
sonal, e.g., "I knew that I was
short in math so I took an
extra course." "I war not
effective in dealing with col-

Meaning

. leagues sol sought them out
for reasons why.”

NSome recognition of some
shortcomings but has gen-
erally not taken acrion to
correct.
No evidence that short- 1

' comings recognized; defen-
sive or avoids questions con—
cerning possible problem.
Covers up and offers excuses.
UnderStands and Deals With Racism
(Realisr based on personal expe.
ences of racism. ls committed e
fighting to improve existing system.
Nor submissive to existing wrongs,
hosdle to society, or a "cop-out."
Able to handle racisr system.)

Code
Meaning (Points)
Initiates realistic explana- 3
tions of how racism (parti-
cularly institutional racism)
affecrs life. Not bitter.
Underscands that some of
his/her life is controlled by
the system based on race or
sex and some is individually
determined. Evidence of



successfully handling inter-
racial and/or intersexual

ations, e.g., "i expect
.nat some people may not
understand modern women,
but I had one supervisor
who came around after I let
him know what I could do."
Some good evidence, some 2
nor so good or tentative.
Not a full understanding.
May be bitter or confused.
No understanding of rac: l
ism, hostile, resentful.
Blames everything on the
system being againsr His‘
panics, Blacks, etc, if a
minority. Feels resentful of
reverse discrimination if
white. No demonsrrated
method of handling interra-
cial or intersexual situations
well.

Prefers Long-Range Goals to Shore
Term or Immediate Needs ,
(Able to respond to deferred gratifi-
cation.)

Code
Qeaning (Points)

Consisrent evidence of 3
planning and future orien~
ration over a long period,
eg, "As a freshman, I
figured I had better Study if!
wanted to get into law.” "I
realized I had to learn X
procedure on the job before I
could get promored."
Some recognition of long- 2
term goals but no long-
term evidence, or mixed
evidence.
No evidence of long-term 1
planning; looks at issues in

6.

immediate terms, unpre‘
pared for future.

Availability of Strong Support Person
(To whom to turn in crises.)

Code
Meaning (Points)

1Someone has provided , 3
assistance in times of __
crisis. Generally same per—
son or 'one at a time sequen-
tially, e.g., grandmother,
then teacher, then boss, etc.
Knows where to go in a
crisis.
Sometimes has received 2
help but not consisrently;
somewhat unclear about
where to go in crisis.
No evidence of turning to 1
others, loner, tough it out.
Then says no problem.

Successful Leadership Experience
{l n any area pertinent to background,
e.g., gang leader, sports.)

Code
um £29.35.)
Behavioral evidence of in- 3
fluencing others in the
context of his/her cultural
or socialized background
(may not be traditional, e.g.,
gang leader, unusual hobby,
or community work). Has
shown evidence over a
period of time.
Some evidence of leader- 2
ship position. Not clear
what his/ her influence real~
ly was, may list offices held
in student or Other organiza-
tion.
No evidence of influencing 1
others or holding office.
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May avoid or be uncomfort-
able in leadership role, e.g.,
"Let others do ltwl'm too
busy."

Demonsuated Community Service
Code

(Points)Meaning
Behavioral evidence of . 3
acrivity and identification
with community. Long term
involvement and interesr.
Community must be allowed
to be cultural/racial as well
as geographical.
Some contacrs with corn- 2
munity but may be just
recent, or perhaps, more
likely, in the past with an
uncertain present and future.
No contact with communi- 1
ty. Little or no evidence
that he or she is aware of the
concept or its importance.
Alienated, separated from
cultural/racial background.
DemonStrated Legal Interests

Code
(Points)Engels.

Behavioral evidence of 3
acriviry and interest in the
law and legal issues for some
time. Interest may be
through one's culture. bet-
tering one's culture through
the law, etc. Allow for'non-
traditional views of legal
interest.
Some behavioral evidence 2
of legal interests but not
Strong or long term.
No evidence of interesr in ’1
the law or legal issues, or
perhaps avoidance of such
issues. '

ADDENDUM B TO
SECTION VI, PART A

Applicant A
'Description: White, high grades and
LSATs but not involved in acrivities.
Shows performance in traditional ways
in classroom.
GPA = 3.6 = T score of 65
LSAT = 750 = T score of 75
Computation of C score:
The school evaluating Applicant A
weights GPA 50% and LSAT 50%. Thus
wescan simply get the mean of the two

' T scores (65 + 75)‘i'2 = 70. (C = 70)
Computation of NC score:
Applicant A scored as follows on the
eight noncognitive variables making up
the NC score:

Self—concept = 2 .
Realistic self-appraisal = 2
Understands racism = 1
Long-range goals = 2
Strong support person = 1
Leadership = 1
Community = 1
Demonstrated legal interests = 3

The Sum of these eight scores is 15. If
we compare this to a. distribution of thes
scores from all applicants to the schou?
we get a T score of 40 or 1 standar '
deviation below the mean. This person
would be at the 16th percentile, or the
lowesr 16% of the applicants on NC. (NC
= 40)
Computation of CD score:
Based on applicant's race applicant re-
ceives a 1 for being in a group that
represents more than 50% of the appli-
cants. The reference group here could be
the current year's applicants, lasr year's
admittees, residents in the area, etc. The
weights assigned to cultural/racial groups
as of this date are: 1 = more than-5.0%
represented; 1.25 = 11 to 50% represent-

‘ ed; 1.5 = 10%.01: less represented (CD =



1)
Computation of applicant score (AS):

((70+40.)xl=110
Applicant B
Description: Chicano, average LSAT and
grades, but shows good performance in
many areas outside the traditional educa-
tional setting.
GPA = 2.9 = T score of 45
LSAT = 450 = T score of 38
Computation of C score;
The scores for GPA and LSAT are based
on the applicant pool of the school in-
volved. The school evaluating Applicant
B weights GPA two-thirds and LSAT
one-third. Thus, C = (45 + 45 + 38)—:—3 =
42.67.
Computation of NC score:
Applicant B scored as follows on the eight
nonc'ognitive variables making up the NC
score:

Self-concept = 2
Realistic self-appraisal = 2
Undersrands racism = 3
Long~range goals = 5
Strong support person = 2
Leadership = 2
Community = 3

‘emonstrated legal interesrs = 2
i J sum of the noncognitive variables is
19. If we compare this score to a distribu-
tion of these scores from all applicants we
get a T score of 66 for the NC component.
(NC = 66)
Computation of CD score:
There were 11-50% Chicanos in the
reference group employed by the school.
(CD = 1.25)
Computation of applicant score (AS):
AS = (42.67 + 66) x 1.25 = 135.83
Applicant C
Description: Black, low grades and SATs,

few activities and performance in areas
outside education.
GPA = 2.6
LSAT = 370
Computation of C score:
The school evaluating Applicant C does
not specifically weight GPA and LSAT,
but makes an overall assessment of aca-
demic qualifications and ranks all the
applicantsro this school. Applicant C was
in the lowest 20%, the T score equivalent
of 30. (C = 30)
Computation of NC score;
Applicant C scored as follows on the eight
noncognitive variables making up the NC
score:

Self-concept = 2
Realistic self-appraisal = 1
Undersrands racism = l
Long-range goals = 2
Strong support person = 1
Leadership = 1
Community = 1
Demonstrated legal intereSts = 2

The distribution of applicants yielded a T
score ‘of 32 for the sum of 11. (NC = 32')
Computation of CD score:
1.5 was assigned because the applicant
reference group was 10% or less Black.
(CD = 1.5,)
Computation of applicant score (AS):
AS = (30 + 32)x1.5 = 93

20. Please refer to Section IV, rupra. for an analysis of the weights assigned to the GPA and LSAT in ABA-
apprOV‘ed California law schools.

I!)
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SUMMARY

A questionnaire designed to measure seven non-cognitive predictors of
academic success was administered to two successive samples of incoming
university freshmen. The responses were examined with regard to the
reliability of the instrument, and three separate indicators of academic
success--f1rst semester college GPA, three semester cumulative GPA and
persistence after three semesters. The results showed reliability and
construct validity for the instrument. Further using this instrument
added to the predictive validity of using traditional measures (SAT
scores) on academic success. Also, different items were predictive of
success for the different racial subsamples. The questionnaire was
particularly predictive of the persistence of blacks. The implications
of the results are discussed.
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Non-Cognitive variablés in Predicting
Academic Euccess by Race

Since the 1970‘s there has been evidenae cf tha grawing importance
of retention~in higher education for both human.value reaaons and for
the continued existence of achabls. A particularly vital aspect 0f this
issfie is minarity student mten-stmy:c The refienfiion rate far minority
students, particuléily-black, is logfir than the rate far majcrity
students (Astin, 1975; Sedlacek & Eelham, 1§?&). Tfia rate cf flfinarity
retention is particularly low, ané decreasing, in praéominanfily white
institutions (Gaddrich,19?fi; Seélacak and Webatar 1978} This i.3
obviously a great 1033 of hum.an potential ana i.t is thus critical that7
steps be takan to understand and reduae afitritiamg particularly for
minorities.

One means of increasing the retenticn rate is to do a better job of
aelecgzgn_and admission (Ott, 1978) But maat éfimissiefia critefia and
procedures have been validated on typicallyawhitc aamples. Studies that
have applied the usual collage adm5.sgiona crat9x5& Lo blacka have
tended to get lower validity than that abtaineé. with thé predominantly
white samples (Baggeley, 1974;33rgen,11972; Farver, Sedlacek; & Brooks
1975; Pfeifer & Sediacek, 1970, 19?}? 197%). “Amnngjthe.possihie explana-
tions fax this difference are cultural! racial_biases in thé tra§itional
predictors (e.g., stafiéardized tests, gradeag etc“) find that minority applicants
do not know how to filay the admissions “game¢" That is, white applicants
tend to know what is viewad as desirable'in collega &pplicfitions, but
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many blacke do not. Given theee problems? etepa meet be taken ta find

alternative ways of obtaining valid information on minority applicants

that are iudicative of college success.

‘ The purpose of this reeearch was ta design ené test out a brief

questionnaire for use at a predcminaatly white iuetitution‘thet might

tap ififormation related to retention not normally eveilable. The

questionnaire was specifically designed to aeseas the.aeven eon”

cognitive predictors pf minority cailege suecees propoeed by Séfllaaek

and Brooks (1976). Through weséerch, they faund eeven variables that

have been'demenetrated to he related to college success, partieularly

for minorities. These seven variables are: positive selfwconceptg

realistic se1£»&ppraieal; unfieretanding of and ability'to eeal with

racism, preference for longwrange goals over abort-term or immediate

needs, avaiiability of a strong support person.K succeeeful leadership

experienee, and demonstrate& community servicey While these,varieblee have

Ibeen studied individually, lifitle work has been.done on them collectively.

So the focfis 6f this study was the development oi a quick, reliable and

Nalid measfire of these variables.- Thie praject was part of an ongoing _

‘research plea aimed at gaining a more semblete, longituflinal picture of

retention, particuiarly with regard ta minorities“

.=W

1822.12
‘ Two separate samples of inceming freshmen at fihe University of

.meryland, College-Park.(1979 entering freshmen, N¢2137; 1980 efitering
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freshman, fi3573) were given the Non~€ognitive Quegtiunnaire (NCQ) éuving

summer orientation. Only those freshmen wfio had campietaé all the NCQ

gud whnse SkT scaras were able to be obtaified from university tecorfia

were inclaaed in this study. This resulted in finai samples of lééé

for the 19?? freshmen and é78 far the 1980-freghmeu~ 0f fihia final 1979

sample of EEQA, 1339 identified themselves as white, 190 as black and 110

as being of other racial/ethnic backgrounds (predominately Asian~American).

For the 478 freshmen iu the 1980 sampiey 355 were Self-identified as

white, 89 as black anfi 3& as other (again, preéamimantly Asian~Americau).

Instrument

The Non—Cognitive Questiennaire (NEG) was &esigned with past research

a3 a base and is intended t0 asaess ~seven'non~cognitive variables

found to be related to mimotity retentian {Sadlacek & Braaks, 1976). The

NCQ consists of two nominal items relating to educational expectétiuns, 18

Likert—type itams relating to expectatians about cullege and self»assessment,

and three open~anded questions relating to-present goals, past accnmnlish~

meats and offices held/groups belonged to. All items, with the exception

of the open~ended items? have been found ta have adequate tast~retest

reliability. The tww week carrelations (N=18) for the items range from

.70 to .94. The openwended item$ were included in fihe questionnaire as

they may have been able to access dimensians not covered in the structured

Likertwtype item format. The responses to tfie question asking for one's

goala were rated for: 1) the amaunt of time required to complete the goals,
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i.e., how long-range they are (interrster gs.8§) and 2) the degree to

which the goals are related to academia (academic goals interrater gés83),

The open—ended item asking for which past accomplishments one is proudest

of was rated for the degree of difficulty relative to all high school

graduates (interrater £f.88). The final open~ended item asked the

respondent to list all offices held and/or extracurricnlar activities.

This item was rated on four dimensions: 1) EEEEEE of activities (interrater

E?1-00): 2) degree of legéggghgg exhibited (interrster £7.89), 3) degree

list was related to eggggggg (academic activities interrater Ee.98) and

4) the degree to which community involvement was reflected (lnterrater

5s.94). Lockett (1980) reported coefficient alpha reliabilities ranging

from .54 to .73 for scales on a modified version of the NCQ employed in

the present studyg

Analyses

There were two basic types of analyses performed on the data, each

reflecting the major purposes of this study. First, the properties of the

instrument itself were examined to see if the responses did vary across the

races and 1f the items were content valid in their ability to tap the seven

nonwcognltive dimensions posited by Sedlacek and Brooks (1976). To accomplish

this, the relationships among the Likert~type items were examined using

separate factor analyses for each race. A principal components factor

analysis, using squared multiple correlations as commonality estimates and

varimax rotation was done on the Likertetype items for the entire sample,
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the white sample, and the black sample. These factor analyses would yield

information on the degree to which the items clustered along the posited

seven non~cognitive dimensions and how this varied by race.

The second set of analyses was designed to establish the external

validity of the fiCQ as a predictor of collegiate successa College success

can be defined in many different ways, i.e., grade point average, continued

enrollment, etco Examining retention using only one of these definitions

can lead to an invalid or biased picture of what contributes to retention

~(Ttacey & Sedlaeek, 1981). As such, this study used two separate, albeit

not.mntually exclusive, measures of collegiate success, grade point average

(GPA) and enrollment status, to move toward gaining a complete understanding

of this issue.

Separate step~wise regressions were performed on each sample (1979

freshman and 1980 freshmen) examining the relationship of the NCQ items

and SAT scores to GPA (one semester GPA and three semester GPA for the 1979

sample and one somestet GPA for the 1980 sample). In addition, as traditional

cognitive date (i.e., SAT scores) often dominate regression equations which

include noncognitive variables, separate regressions were.done using only

the NCQ responses as predictors. The above regressions were performed on:

1) the entire sample for each year, 2) whites only sobssmple for each year,

and 3) blacks only subsample for each year.

To examine the relationship of the NCQ responses and SAT scores to

persistence, stepwise discriminant analyses were used. As an accurate

determination of persistence (enrolled vs. not enrolled) could only be

obtained after several semesters, this analysis was done using only the
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1979 sample, as enrollment statuS‘was determined over three semesters

not just one. As with the regression analyses, stepwise discriminant

analyses were done using NCQ responses plus SAT scores,and NCQ responses

aloneaas predictors to determine the extent of overlap between the data

sets. Also, as with the regressions above, separate discrininant analyses

were done for the entire sample for each year, the white sample for each

year and the black subsample for each year.

Bess-lie

This section will be divided into two parts.i the first describing

those results which examine the differences and similarities in the responses

to the instrument across races. In 3 sense, this part concerns itself with

measurement properties of the Questionnaire. The second part of the

results will be concerned with describing the analysis done relating question—

naire responses to success in college. This section emphaSizes the application

of the data. As the questionnaire as a whole was developed with minority

selection in mind, most of the subsequent writeup will center on the

minority data, particularly black, as this group had sufficient numbers

for all the analyses, which most of the other minority groups did not. All

differences noted below are statistically significant at the .05 level.

Internal Questionnaire Results

The results of the separate factor analyses conducted showed fairly

similar structures for each racial group. Because this study was most

concerned with minority students and because of space limitations, only'
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the factor analysis on the black sample will be presented“ Table 1 is a
summary of the factors obtained and the items that Inaded from this factor
analysis on the black sample. As can be saen fram Table 1, the results
of fihe factar analysis demOfistrate suppart of six of the seven mon~cognitive
variables suggestad by Sedlacek and Breaks (1976). Thg six variables that
were supported by the factor analysis were: Lefiéarahip (Faéter I), recagniztng
racism (Factor II}, pteference for long~range gaals (?actor III),realistic
self-appraisal (Factor IV), suppcrt far college plans (Faster V), self~confi~
deuce (Factors VI and VII). Factar VIII seemed to be assessing general
familiarity with aca&emia unrelated to ac&damic se1f~confidence. So the
items used do appear ta clustar along the aeven variafilas as designed.

Insert fable 1 about here

Predicting Collegiate success

Given the number of itéms and analyses dufié on the differant samples,
only those items that significantiy added ta the pradi¢tion of any of the
criteria (first semester GPA§ three semester cum at enrollment status) will
be presented. The specific items that sigmificautly added to prediction

in each analysis and the overall multiple correlation coefficiauts are
:summarized in Table 2.
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Insert Table 2 about here

In all the analyses, the NCQ items were at least as highly predic~

tive of the criteria examined as SAT scores alone. Combining the NCO

items with SAT scores resulted in significant increases in prediction in

each of the eight-separate analyses performed. So for all criteria, the

usage of the NCO items added to the ability to predict collegiate succeee,

for blacks and whites.

When the criterion that was examined.was first semester grades, the

‘NéQ was’fouhd to be more predictive for Whites than blacks in both sample

years. Further, the same non-cognitive variables were related to first.

semester grades for each racial group. The variables that were found to

be predictive for both races were: positive self~confidence (items 3 and .

8, as listed in Table 2) and realistic selfwappraisal (items 9, l2, and 13).

For the white subsample only, community involvement (item 14c) leadership

(item 4) and preference for long range goals (item 7) were also predictive

of first semester grades. Thus, the nonwcognitive variables (particularly

self—confidence and se1f~appraisal) were predictive of first semester grades

for both races but this relationship was stronger for whites than blacks.

A similar picture appears from the analyses performed using three semester

cum as the criterion. The nonucognitive variables of positive self~concept

(items 8, 11 and 3 alone for whites) and realistic self-appraisal (item 2

for blacks and items 2, 6 and 13 for whites) were highly related to cum

for both races. And like the previous analyses, more of the non«cognitive

variables were predictive for whites. For whites only, the variables of
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preference for 10mg ranga goals (item 1) and recognizing racigm {item 10)

were related to cam. It is unteworthy that the muitiple correlation

coefficienta in fiheaa analyseg we?e higher than these coefficientg of the

anaiyges dame on firafi semester grades. The NCQ items, and implicit

variab}eg, ware more predictive with increasing time“

The Final analyaeg related the NCQ items ta enrollmefit status afker

three semegters. It was here that a gggggg‘reiatinhship was faund between

the nonécagnitive varighies and collegg succegg far rhg black suhsample

hut not the white suhsampiéa finly one of the nonwcngnitive variables

(regiistia selfwappraigal) was prafiictiva hf enraiimeut far.whites, while‘

fuur of the variableg we?e predictive Far biackh. Realigtié selfwappraisai

(item 2), pesitive seifwenfifidence (iremg 3 and 8}, support (item 5) and

community involvement were significantly related to fififltiHU§d enroilment.

Of all the analyges finne, this was the only set wherp the pradict1ve power

of the reaulting equatimn for the blacks was hiaher than the prediction nf

the equation far the whitea. 80, For hlacks, the nonmongnitive variahYes

are most prefiictive of continued enrollment and mgderately predictive of

grades; while these variables are predictive of gradeg far whites_hut nmt

particulariy predictive with regard to enroliment statua.

piscussiqg

The results of this gaudy support the incraase in predictive power

gained by using non~cagnitive variables, as measured by the NCQ, in addition

to the u3u31 academic predictnrs, i.e., SAT scores. In every nae of the
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analyses performed, the addition of the nonwcognitive items to the SAT
scores significantly increased the prediction of grades and enrollment
status. Further, the use of the NCO items alone (without SAT scores)
yielded a significantly higher relationship to college success (GPA and
enrollment status) than did the SAT scores alone.

The predictive power of the NCQ was evident in each of the racial
subgroups studied. In fact, using the NCO added slightly more to the
prediction of college grades for whites than it did for blacks. But this
result was probably more due to the far greater number of whites in the
psample than blacks. With this much higher number, any relationship eviw
denced in the regression would more likely attain significance even though
the level of the relationship (5) in the two samples was equal.

Generally, it was slightly easier to predict grades after one and
three semesters for white students than it was for black students, even
with the Inclusion of the NCO which was designed to increase prediction
with blacks. But when a different criterion of collegiate success was
examined, that of enrollment status after three semesters, the opposite
relationship was evidenced. The enrollment status of blacks was much
better predicted from the ECG whereas using this questionnaire yielded

little predictive power for whites. So it appears that different

processes are operative for each race with regard to collegiate success.

For whites, the nonocognitive dimensions (Sedlacek & Brooks, 1976)

of self confidence, preference for long range goals over short-term or

immediate needs, and realistic self—appraisal,were/mos£*eErongly related
to GPA.
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In additiofi, same items relating to leafiership, cummunity service and mat

understanding raciam entered some of the predictive equatians hug the ralam

ticnship was net as strang as thcfie above. But with regard t0 enrailment

atatus, the only items that were significant” albeit marginally, were those

reflect€ng pesitive selfocancepi:¢ Se the unnwcognitive dimensions of poaiiive

seifwconcgptfl ability to delay gratificatien, and realistic self~appraisal

were highfiy related to daing well acafiemicaily in cullage for whites. The

dimensions related to continued vergevérence in schoal for whiteg were not

generally relatad tn the variableg me&5ur&d in the NCQ amd pvaposed by

I‘Sédlacék-and Breaks (1976).

For blacks, the appaaite pattern emergefi. Thé an}? nanucognitive

'variahles that were re1&ted to acadflmic achievement, 1.9., GPA, were

. positive selfu-eoncept and reati‘stic selfuap-praisaL The strength (sf the

reiaticnship cf these dimensiona to GP& was not as high as it was for the

white subsamples. But while there was iittleg if any, ability to predict

enfallment status using the NCQ far whites, there was a strong ralationship

for the black smbsamplew Far blacks, the dimensions that wefe related to

continued enrollment were pogitive $91f~concept, amppnrt and community

service. Having a personCs) available to supfiort the black atudent when

needed and having had experience in cummunity servicé were strongly related

to staying in schcoi. This support person does not have to be a member of

the family (as these itemg did nnt laad into the analyses). What seéma tn

be measured by these dimanaions is an ability to teach out in a constructive

manner and being able to ask for help when it is needed, This ability was

much more crucial for continued existence in aflllege for blacks than whites.
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It is interesting to note that the variables of support and community

service are related to continued enrollment for blacks and not to GPA.

This seems to indicate that those blacks who do get good grades and stay

in school have similar leveln of self—confidence and ability to realistically

appraise themselves as those blacks who do not persevere. The key difference

between these two groans of blacks in that those who continue have more.

support in the family and community to continue. This continuance relation*

[ship does not appear at all for whites. This result indicates that the

process of succeeding in college varies between the races. Success for

whites should be examined in terms of grades; while success for blacks

should be examined first with regard to enrollment status and then with

regard to grades as different processes appear involved.

The results of thin study demonstrate that the Non-Cognitive Questionnaite

is both reliable and valid as an aid in predicting collegiate succees for

both blacks and whites. The exact relationship,of the NCQ to collegiate

succeSs varies between blacks and whites. For whites, the NCQ significantly

adds to the prediction of grades,while fat blacks it is related to both

gredes and enrollment status. Lockett (1980), using a modification of the

NCQ presented here, found that for blacks at the University of Missouri

positive se1f~concept, community participation, leadership, and understanding

racism correlated with grade point averages. Lockett further found that

long range goals, lower selfwconcept and realistic selfwappraisal correlated

with satisfaction with the college environment for black students. Given

this reliability and validity, the NCQ itemé can be used as a beneficial



NnnuCognitive Variables

1&

addition to those collecteé in initially selecting studenrso Also, the
N00 cauld he of value post~admission. Students cauld be given the NCQ
during orientation, as wag fione here, and those students lacking in th&
dimensions that are related to collegiaté success could be identified.
Programs aimed specifically at thesfi students could then be developed and
implemented. Thusw efforts could he directed wberé they are most needed
such as aiding black students that dd nut have the ée1f~confidence, support
and community wervice expertenca to keep thfim in SCHOQ}»
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Table 1

Summary of the Factora and Largest Loading

Items1 Identified in the Black Samplez

Factor I Leade%ship (32.8% of common variance)

Item
I am sametimes locked up to by others.
If I ran into problems concerning schoalg

I have someone who would liaten to me
and help me.

In groups where I am comfortable, I am
often looked to as leader.

Factor II Fair academic opportunity (13.9%)

Item
I want a chance to prove myself
academically. .

If course tutoring is made avaiéable
on campus at no cast, I would
attend regularly.

I expect I will encounter racism at UMCP.

Factor III Preferriug longwrangelgoala (13.52)

’ Item
Once I start something, I finish itu
When I believe strongly in samething,

I act on it.

Factor IV Academic Self~Appraisal (10.92)

Item
I am as skilled academically as the
average applicant to UMCP.

I expect to have a harder time thaa
most students at UNCP.

Factor V Family Support (9.1%}

Item
My family has always wanted me to

go to college.
my friends and relatives dan't feel

I should go to college.

Lcafling
.73

“fix

.55

Loading

Laading
.90

.5&

Loading

”0J8

.45

Loading

~.62

.62
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Table 1 (Cantinuefi)

Factor V1 Lack flf Feraeverance (?.?2)

Item ' Laaaing
I get eagily discouraged when I try to flu

samething and it daesu“t Wfifk. ~51
Peaple can pretty easily change me even

though I theught my mind was alraady
made up on the subject. .fié

Factor VXI Salfwcdnfidemmé (6.5%}

Item Leading
When I believe mtramgly in smmething, I gct

on it. .39
My high school gradeg dan‘t rafléct wkat I

can dce .38
Rated difficulty of Ehrea beat accamplighmantsw .31

. Facmr VIII Aezaadamic Familiarity (5.62)“

Item Loading
It should not be very hard to get a B

(3.0) average at UMCPs . .43
Rated degree of academic relatednegg 0f

thrae mast primary gaalsw ' .41

1 .
Only thase items with Iwaéings abnve .30 &Y@ reporréd.

Complete factor and intercorrelatinn mafiriees far this 93mp1e and the
the white sample are availah1e upun requegfi fram Wiiliam Sedlacek,
Counaeling Canter, UMCP, College Park? MD, 30742,



Table 2

Summary of the NCQ Items that were Significantland Corresponding Beta Weights
fet Each of the Analvses Performed2

Regressions on first Regressions on three Discrimant analysessemester GPA semester GPA on enrollment status
after 3 semesters

1960 Samp;§_ 1979 Sample 1979 Samgle_ 1979 Samgle
Whites Blacks Wflites Blacks Whites Blacks Whites BlacksItems N=355 fi=89 5:1339 K=190 N21-27 N=158 N=1046 N=154 a

3) Three goals that you
have for yourself right
now. Rated for:

a) Time to complete

2 Uncertainty of graduatien
given that 50% do not.

3 List three things
that you are proud
of having done.

Rated for degree .19 .28
of difficulty.



Table 2 (Continue&)

Items Whites

1980 Samgle

Regressions on first
semester CPA

1979 Samggg

Blacks Whites Blacks

Regressions on three
semester GPA

1979 Sfimgle

Whites Blacks

Discrimant analyses
on enrcllment status
after 3 semesters

1979 SamEle

Whites Blacks

4} 1 &m aamatkmea looked
g9 t9 by athaza¢ *.09

U"! but if I run into problems
cancarning schcal, I
have scmeons aha would
listen to ma and help
fl’bfiu

.07 -.52

6 E I exyact to have & ’
hardax tima than mast
studente. ‘06

73 Omca I start acmething
I finish it, v.07

8) When I believe atranglye
in something: I act on
it.

.08 .10 ‘3 . i»:.4 n‘w

9 ) X am as skilled ac&~
demigally as the
average applicant.



Tehle.2 e continued,

Regressions on first Regressions on three Discrimant analyses
semester GPA semester GPA on enrollment status

after 3 semesters

1980 Samgle 1979 Sample 1979 Samgle 1979 Samgle

Items Whites Blacks Whites Blacks Whites Blacks Whites Blacks

10) I expect I will
encounter racism at —.08
UMCP. L

11) People can pretty
easily change me even

l7 -.l6though I thought my ~.
mind was made up on
the subject. 1_‘

12) I want a chance to prove
myself academically..

13) My high school grades9 ' _ 1con t really reflect $4 .21 .31
wnat I can do. v.68n (A)- N

14) List of offices held
and activities.
Rated for:

a) leadership
b) academic related- _

ness .16
c) community involve—

ment .09 ' m‘ m _. -.s5

Multiple R for analyses .48
‘13

Multiple R for analyses
with SAT incluged_ Umm_m‘ , .59 .51 .

1 (p 1-05)
Copies of complete instrument are available from William.E. Sedlaceké‘University of Maryland, College Park 20742
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MODEL FOR CHANGE

SEDLACEK / IRQQKS

.This text outlines a six-stage program to help
eliminate racism in education. The authors.
one‘of whom is white and the other black,
present majority and minority viewpoints to
form a-practical solution to racial issues. They
apply the principles of their program. a be-

‘ havioral model, to realistic situations-—
schools, colleges, universities—and imple-
ment them in the context of a workshop.
The six stages in this model are progressive.
Stage 1 tells how cultural and racial differ-
ences should be approached and expressed.
in and out of the classroom. Stage 2 explains

-~ how racism operates, defining individual and
institutional racism. Stage 3 examines racial
attitudes and how they influence behavior.
Stage 4 looks at the sources of racial attitudes
and stereotype development. Stage 5 pro-

.vides directions for changing behavior and
establishes goals. Stage 6 shows how to

,Wchange behavior offering techniques to ac-
complish goals.

«The authors discuss the relationship between
‘ raciSm and sexism and how the model can be
used in eliminating sexism.

“if widely read, understood and applied,
could significantly reduce the racism
that erodes the American educational
system.’

Contents
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5 Sources of Racial AttitudesSuggested Role-PlayingSituationsRacial Stereotypes6 Changing Behavior: WhatCan Be DoneThe Nature of GoalsExamples of Goals7 Changing Behavior: How It CanBe DoneCan You Use Research ToMake A Difference?Examples of Strategies8 The Unique Role of The Black9 The Unique Role of The WhiteWhite Roles by StageGeneral Advice for Whites inRace Relations10 Evaluation And Final CommentsOther Minorities andOther GroupsWomen and SexismThe End of RacismAppendixBibliographyName indexSubject Index
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“The book is written in a straightforward, prag-
matic manner, and is intended to be a manual
and reference book for action strategies. It con-
tains many examples and illustrations of action
taken at all educational levels....lf widely read,
understood, and applied, could significantly re-
duce the racism that erodes the American
educational system...(lt) is recommended for
graduate and upper-division undergraduate
readership."—Choice
“...presents a provocative change model that
should be read by all school administrators. Not
only have the authors sketched the historical
basis for and researched findings about racist

pragmatic approach to dealing with the pr
lem.”—N A S S P Bulletin '
“I eagerly recommend this book to all faculty,
staff and students concerned with providing
the best possible education for students of any,
racial or ethnic background.”—Dr. Philip W.‘
Anderson, Director of Research, American
Society of Allied Health Professions
“Their material provides the soundest basis I
have seen for moving individuals, through
group theory and goal structure, toward a use-
ful awareness of situations caused by feelings
and actions derived from crippling prejudice.” '

attitudes, but they have developed a sound, —Phi Delta Kappa
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‘The University of Maryland, College Fork, is trying to improve its
cedures by seeking additional information from some students.
questionnaire and return it to the Admissions Of‘ice.

SOCIAL SECURITY NUMBER:’mm”. W“-

WIEEi“\C PUfimeflhdAERC
[\\

admission pro://’ \\\\\
Please comp3.ete t.nie

Thank you.

4 BIRTH DATE:

NAME: SEX: “mm“.
(Last) (First) (M.I.)

. - Pleaee circle the
ADDRESS: number which in.dioates

- your race or ethnic
CITY: . 5 STATE: ZIP: -group:

. ' 1 Black
FATHER'S OCCUPATION: ' 2 Asian

, 3 Spanish surname
MOTHER'S OCCUPATION: 4 fiwerican Indian

5 All other
6 Decline to answer

valease circle your responses to the

1. How much education do you expect to
get in your lifetime?

College, but less than a
bachelor's degree

2. BA or equivalent
3. 1 or 2 years of graduate.or

professional Study '
4. Doctor of Phi3.osop?y or

Bootor of Eduoation
Doctor of Medicine

. Doctor of Dental Surgery

. Bachelor of Laws

. Bachelor of Divinity

. Other

C

\000\30‘U1

2. About 50% of university students typically
leave before receiving a degree. If this
should happen to you, which of the follow~
ing do yOu think would be the MOSTMIKEL'
oause?

la Absolutely certain S will obtain a degree.
2. To accept a good joo
3.-To enter military service ,
4, It would test more than my-family

and I could afford
5. Marriage

Disineereet in study
Lack -of academic ab:lity

”8. inefficient reading or other study ekille'
9. Other .

following items:

3. What o0 you feel is the MAIN reason
there are few blocks at the University
of Maryland at College Park?

Blacks prefer to go to black colleg
The University discourages them frv
coming hercause of its tough aoadem:-
reputation

3. Th.e University' 3 racist practices
di.oourage them from coming

4; The University’s racist ima_e
dieoourages them

5. Don' t know
6. Other

I‘ll?"
O

4.?1eaee li.et three goals that you have
for yourself right now: 2

l)

2}

3)

5. Fleaoe list three things that ice
are proud of having done:

1)

2)



Please indicate the extwt to which :TCL? egioe or disagree with each of the
following items. Respond to the statements below with your feelings at present .
or with your expectations of how things will be here. write in your answers on
,he space to the left of each item. '

l 2 3 4 5
Strongly, . Strongly
Agree Agree Neutral H Disagree Disagtee

-Use any number between 1 and 5 to indicate your feelings.

‘ 6. The Unirersity should use its influence to improve social conditions
in the State.-

7. It should not be very hard to get a B (3.0) average at UMC?.

8. I get easily discouraged when I try to do something and it doesn't work.

9. I am sometimes looked up to by others.

l0. If I run into problems concerning school, I have someone who would listen
to me and help me.

11. There is no use in doing things for people, you only find that you get it
‘ in the neck in the long run. ‘ .

12. In the group where I am comfortable, I am often looked to as leader.w

13. I expect to have a harder time than most students at UMCF.w

“nu—- 14. Once I start something, I finish it.

15. When I believe.strongly in something, I act on it.a”.
16.-I am as skilled academically as the average applicant to UMCP.M

17. People can pretty easily change me even though I thought my mind was
already made up on the subject.

18. My friends and relatives don' t feel I should go to college.

19. List offices held and/or groups belonged to in high school or in your commnnity:
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William E. Sedlacek

1 Use to score for Self~Concept (Variable I)
‘ Option l = l; 2 e 2;.3 e 3; 4 through 8 a A; Score 9 33

~ closest to l, 2, 3, or A (by your judgment).

'2 Use to score for Sefllf w.pt (I) and Eelf~Appraieel (1‘13
Option 1 a 2; 2fthrougho9l‘

3' Use-to score for Racism {IE1} .
Options 1, 2, 5 or 6 a l; 3 ané 4 a 2.

4 ' Use to ecore for Long~Renge Goal.s (IV) and Knowledge.Acquired
in a Field (VIII)

A. Options for Long~Range Goals:

. . §cale Veluee: I . Qgtiongz

3 # Consistent evidence of planning and future
orientation over a long time, e.g., "As a
freshman, I figured I had better study if I
wanted to get into law (or whatever)."

~ "Realized 1 had to leapn X procedure on the
job before I could get promoted," etc.

2 a Sbme recognition of long~term_goals, but no
long—term evidence, or mixed evidence.

'1. a No evidence of long~term planning. Looks at
' ’ issues in immediate terms, unprepared for

future. ~
B. Options for “newleége Acquired in a Field:

3 ' a Behavioral evidence of activity and interest
in field of interest for some time. Interest
may be through one's culture, bettering one' a
culture through working in the field Allow
for non-traditional views of field of interest.

2 “= I Some behavioral interests in the field, but
not etrong or long~term.

. I l ‘ a No evidence of interest in the field, or
perhaps avoidance of such issues.
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1.21 Use to score for Lee.dership (VI), Community Service (VII), andKnowledpe fcquirod in a Field (VIII).

A. ggtlons for Leadershio:

Scale Values Optionq:

3 = BehaVioral evidence of influencing others
in the context of his’her cultural or social-
ized background (may not ba trldltlonai i.e.,
gang leader, unusual hobby, or community work).
Has shown evidence over a period of time.

2 = Same evidence of leadership position. Not
clear what hisftet influence really was: may
list offices held in student or other
organizations.

l = No evidence of influencing others or holding
office. May avoid or be uncomfortable in
leadership role, e.g., "Let others 60 it —
I 'm too busy. " .

B. thions for Community Service:

3 = Behavioral evidence of activity and identifi~
"CatiOn with community. Long~term'involvement
and interest. Communitv must be allowed to be
cultural/racial as well as geographic.

2 z SOme involvement-with communitW, but ma beYjust recent, or perhaps (more likely) in the
past, with an uncertain present ané future.

l = No involvement with community. Little or no
’ evidence that he/she is aware of the concept

or its importanco. Alienated, separated
from racial/cultural background.

To score for Knowledge Acquired in a Field, use options shown in
item 4~B.



i a x 1 1g, Negative (m)
3, Emé, 3mg, u~;, and 3~l. A shertcut is to
C“ from 6, '

For items 6 thrcugh 18,movft=
. :1“.th are. reversed, 8:3- Lh:1t l:

subtract all negative item ”ram;

BLT?QVNALRF
ITEMS

6 — (negative) Use :0 score for §§£i§§ (El?)

? - Use to scare for Rea1i§tMQNSglfwAnfiraiSal‘(EI}

8 ,+ (positive) Use to score for LongaRanga Goals (IV)

9 ~ Use to score for égfigggggig (VI)

10 ~ Use to scere for Availability of Strang Suppopg {V}

11 . + Use to scoxe fér Community Sefvice {VII}

12' ~ Use to score for L33692~H~x (V13

33 + U33 to score for Rfigggg (III)

14 ~ Use to scare for LongwRfingg Goals (IV)

. ‘15 - . Use to scare for Rosit'ive Self‘Concept (I)

16 ~ Use ta score for Realistic SelfmAppraisal {EI)

L7 + Use to scare for Pgsitivg Sa1E*Concept (I)

18 + Use to score for AvailaMllty of Strong Support (V)

19 Use to score for Leadershgg (VI), Community Service (VII) and
Knowledge Acquired in a.Fie1d (VIIK).

To score for Leadershig, use options shown in item 57A.

To score for Community Service, use options shown item S—B.

To score fat Knowledge Acquired in a Field! use options shown
in item 4~B.

. 1* The higher the more, the. more positive on the variable.
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' One thing the Bakke decision of l978 seems to do is give schools the

option to Use race in admissions detisions. There is clearly no mandate to

do so; only the opportunity. what advice. then, can one give an admissions

officer or committee? 'ShOuld race he considered? _And if so, hon should it

be used?: In this article I will attempt to‘answer this question based any.

available research by considering the cases for and against using race in ad-

missions and then reaching a conclusion. ‘ .

The Case for Selecting Students Without Regard to Race

A number of studies have shown that one can employ traditional selection

-mdevices such as standardized test scores (e.g., ACT, SAT), high school grades,

and high school rank without regard to the race of the students being

'selected (e.g. . Baggaley, l974; Humphreys, l973; Schmidt Berner and Hunter,

l973; Stanley, l97l; Temp. l97l; Thomas and Stanley. l969).

Stanley (l97l), in summarizing the reSearch on predicting the success of

"disadvantaged" students. concluded that admission to selective colleges and_

universities should be based substantially on test scores and high school .

grades, regardless of whether the applicant is from a minority racial ethnic,

or sociological group. Stanley felt pessimistic about the possibility of re-

mediation for disadvantaged students. and stated. "An admissions officer ignores

test scores at his institution's peril,§ (l97l. p; 642). i i .

vHumphreysl(l973) concluded that most studies that seemingly find differ-

ential validity for racial grOups contain erroneous statistical logic. 'The

faulty logic is Of two types: (l) correlations or regreSsions for different

.racial groups should be compared to each other and net tested as significantly

different from zero; (2) because the minority group samples are often much '

smaller than those of the majority group, we demand a larger Coefficient to'

achieve significance for the minority group. This makes it appear that we



“have significance fer the majority students but not for the minority

students. ’ 6

Thus, a single prediction eguation or cutoff score is most fair to all
concerned and will select the best students for a given schdol. Is is partic-

ularly important that higher education select the beet possible students during
the current times of tight budgets, declining enrollments, and a skeptical

public. Bad decisions now could severly damage or wreck higher education
completely.

The Case for Selecting Students by Race

There appear to be a growing number of studies which indicate we cannotmm
use a single equation or selectidn system_for all students (e.g.,~8aggaley,
l974; Bergen, l972; Farver, Sedlacek and Brooks, 1975; Goldman, l973; Horowitz,
Sedlacek and Brooks, l972; Perry, l972; Pfeifer and Sedlacek,1970,l97l,l974;

aSedlacek and Brooks, l975; Temp, l97l). The support for this position centers
around three clusters of results. First, there are studies which show no
relationship, or perhaps.a negative relationship between traditional predictors

. and college grades. Sedlacek and Brooks (l975) found that the SATeVerbal f
scale had correlated significantly with freshman.grades (.56) for black females
and was uncorrelated for black males (-.03) in a special program at the. '
University of Maryland, while the SAT—Math scale correlated .l6 for black
females and -.33 for black males. Thus the SATfMath scale actually had negative
validity for black males in that sample. Baggaley (l974).found essentially
the same results with blacks at the University of Pennsylvania. The §AT~
Verbal correlated .l5 with grades for black females and -.04 for black males;
while the SAT—Math correlated .38 for black females and —36 for black males.

The second cluster of studies supporting differential race—sex subgroup
prediction involves studies which show that if traditional predictors are to



[be used, there must be separate equations or cutoffs for_each subgroup tot
lachieve optimum validity. ~Horowitz at al. (l972), Perry (l972), Pfeifer and
‘Sedlacek (l97l)3 and Temp (l97l) all clearly show this.. Goldman (1973) pre-

. sented evidence that even when a general-regresSion equation overpredicts,
how well minorities will do. it is still unfair to them.- He argues that since ,=
we have less ability to accurately predict minority Student grades (higher
standard error of estimate), if we combine race-sex groups and develop a
single regression.equation we_will_achieve an enuation-favoring the more

, predictable majority applicants.v 'Even if we obtain an dyerestimate of

minority student gradesg-it will not be offset by the use of‘a relatively 1
_inaccurateeequationr~winterestingly, white females tend to-be the most pre~
dictable race—sex subgroup and any general equation would favor them. That

‘ we don't have a great many more white females in higher education is evidence
that admissions officers have not been reluctant to balance classes with white
males. .Black males tend to be the least predictable race-sex subgroup and-any_
general equation would discriminate most against them.

Studies-by Farver et al. (l975) and Horowitz et al. (1972) further support
the proposition of differential regression equations far rate-sex subgroups.

.They found that if grades beyond the.freshman year are predicted, different _
equations results. Not only are the regression.equations different over the
years, but blabks become relatively more predictable than whites after the
'freshman year. Thus; race-sex subgroup equations predicting beyond the freshman

‘ year appear particularly appropriate. Studies by Berdie and Prestwooa (l975)
and Kallingal (197l) further support this conclusion. _ .

The third major cluster of studies supporting the consideration of race- -
sex subgrdups in admfissions deals with non-cognitive predictors of minority

student success. A key argument in minority admissions which I have not seen



adequately raised previously runs like this: One reason why we must

consider race or ethnic group in admission is to achieve equality. It is

often argued that you don' t, or can 't. achieve equality by considering

‘differences. I say that the kind of equality we are after in admissions is

equality of information. not equality of process. We want the best information

i we can get on every applicant. It can he argued that our current system of

gathering applicant data favors white, middle class applicants. How? Let's

start with the application form itself.‘ Studies have shown that the typical

minority applicant is not as sure just what is being asked, and is less likely

to know just how to "play the game". and supply the information the school

really wants (Sedlacek, Merritt and Brooks. l975). Minoritympersons also are

'less likely to have family, friends or peers who have dealt with the admissions

process who can advise them. I . 4 i y . ,

Minority students may be reluctant or tenative in completing the applica- .

tion form, and universities that have done the best job of increasing black

enrollment over a five-year period have tended to streamline or reduce the

number and types of forms required in their admissions procedures (Sedlacek,

Merritt and Brooks, l975). Thus the application form is designed to elicit

information fairly efficiently on applicants with traditional, white, middle-

iclass experiences in the society. ‘ It can be documented that the experiences

and life styles of typical minority applicants are different (Sedlacek and

- Brooks, 1976; Bergen. l970), and that we would gather data differently if we

were to design a form specifically to admit minorities. For_instance, a

,minority applicant who has shown leadership in a community project rather than

‘the biology club might not be as likely to write it on the application because

of the way the question'is worded and his/her lackof information on what is . .



appropriate taiwrite in.

'Aside from the application form. we must consider that the typical tests

' employed in education are not as useful in predicting or diagnosing minority

student potential performance as they are in predicting middle class, white

student perfOrmance, as was di5cussed above. " i I

‘ How did this happen? The best explanation appears to me to be that the

reinforcement System developed in the Society for minority peeple is more

capricious than it is on the average for whites.‘ That is. there is not as

tight a link between performanCe and outcOme for minorities as there is for

whites (Sedlacek and Brocks, l976), 'There are a number of studies that

rshow that minorities.doanut_tend4t0 have the same control overtheir liVes '

as do whites (Gurin et al.. l969; Epps. 1969).~-More whites realize that if

they do X, they will get Y; and so forth. For example, whites are.more likely

to feel "If I_study hard; I will get good grades and go On to the next step.“

This is not nearly as clear for minorities. Several studies show that teachers

tend to have lower expectations for minority student performance (Rosenthal '

and Jacobson, l968; Rubovits and Maehr. 1973). This is more likely to

result in higher or lewer grades than would be expected, either of which are

bad for minorities trying to develop a link or relationship between what they

do and what happens to them. This kind of grade discrepancy has been found in

a nUmber of studies (Cleary, l968; Thomas and Stanley, l969; Pfeifer and

Sedlacek, l97l), and helps to explain why grades don't predict minority student

performance better. It is particularly difficult to diagnose or predict ‘

minority male performance. Some sociological literature supports the argument

'that the majority culture tends to control minority colture primarily through

controlling males (Verma-and Bagley, 1975).



Since this link of behavior and reinforcement is better and stronger

for white applicants, we don' t have to work too hard to obtain additional

applicant information on whites.= If a white in a white oriented system, using

white culturally based predictors, gets high grades, we know something about

the motivation of that student. If he/she were president.of a fraternity/

sorority, we know that shows leadership. But for minority applicants, we are

not as sure about their cultures, what it is like to be in them, and haw one

shows accomplishment in those cultures. Astin (l975), in a national study of

“dropouts, found that blacks who were able to demdnstrate knowledge gained in

non-traditional ways through credit—by-examination were less likely to drop

out than blacks who did not take credit-by-examination. The increase in student

‘ retention associated with showing-knowledge in this nontraditional way was

more than twice as great for blacks as for whites. .

Sedlacek and Webster (l978) found that schools that tended to consider

race related variables tended to have better retention of minority.students.

They also found that private universities tended to have better retention

record5' than public universities. ' i

A number of studies have shown that,backgrbund, interest, attitudinal and

motivational variables are related to minority student success, but are not

necessarily useful in predicting the academic success of white students‘

(e.g., DiCesare, Sedlacek & Brooks, l972; Gurin et al., 1969; Horowitz et al.,

l972; Lowman and Spock, l975; Perry, l972; Pfeifer and Sedlacek, l970,-l9745

and Sedlacek and Brooks, .1975). ' ,

' sedlacek and Brooks (l976), in reviewing the noncognitive predictor studies

for minorities, concluded that there were seven key noncognitive variables:

l. Positive self-concept. . Confidence, strong ."s-elf" feeling, strength Of .

character, determination, independence. A strong self-Concept-seems important



.for minorities at all.eduCational levels where it has been investigated.

The minority student who feels confident of "making it" through school is

more likely to survive and graduate. -Alth0ug minority students have had to

' battle incredible obstacles and setbacks even to reach the-point of applying to

a college or professional.school, they need even greater determination to

continue;: Determination is needed precisely betause they come from a different

cultural'background than most of the students and faculty members they will

{encounter in school.

In addition to the usual school presSures; the minority students typically

" must handle cultural biases:and learn to bridge his or her past culture and the

prevailing one. Dicesare, Sedlacek & Brooks (l972) found that blacks who

stayed in college and adjusted to these obstacles were usually abSOlUtely

.certain they would obtain their degree, in contrast to those who left school.

Epps (1969) found that a strong self-concept.wasjdireCtly related to blaCk

high school students' success; 'Sedlacek and Brooks (in press) also foUnd this

to be true of minority students in special programs at the uniVersity level.

Pfeifer and Sedlacekr(l970, l974) noted that this determination may take

a form whereby successful minority students appear considerably different from

their white counterparts. They found that blacks who get high grades tend to

have very atypical personality profiles vis-a~vis whites who get high grades

and according to norms-based on white students. Thus on some measures the

opposite use of the same predictor will select the best black and white students.

The successful minority student,~however, is more likely to be inclined

toward, and experienced in, “going against the grain;" as well as being atypical.

Conversely, blacks who look like typically successful white students on these

personality measures will not do well academically.. Thus there is good evidence

that important chltural differences operate between blacks and whites in the



manner in which the self—concept is operationalized. }

. 2..Understands and deals with racism. A realist, based on-personal eXperé.

iences of racism. Committed to fighting to improve the existing system. Not

submissive.to existing wrongs, nor hateful of society, nor a lcop-out." Able

‘to handle a raciSt system. Asserts that the school has a role or duty to.

fight racism. .Racism Can take many forms. For example, an admissions committee

that has 900d intentions but uses inappropriate predictors to select minority

students is committing an unconsCious act of racism.' This_is racism becauSe

it results in negative outcomes for minority students who are incorrectly

'-selected and it is institutional racism because it is the result of collective

action. . ’ . _

. Research has consistently shown that minority students whotnderstand

racism and are prepared to deal with it perform better academically and are

more likely to adjust to a predominantly white school. ‘De Cesare, Sedlacek

. and Brooks (l972) found that black university students who understood and

expected racism were more likely to remain in school than those who were not

prepared to deal with it. .

In related research by Gurins Gurin, Lao & Beattie (l969) and by

Sedlacek and Brooks (in press), it was found that blacks who believed they

could achieve by their own-effort (internal control) performed better in .

school than blacks who felt they were up against the system and couldn't do

. anything to help themselves. Honever, blacks who understood that the institu—

tions of society control them in many ways but that it is possible to alter

those institutions, performed particularly well. 7

These studies were based on secondary and college-level black.

students.

3.Realistic self~appraisal.Recognizes and accepts any academic or

- background deficiencies and works hard at self-development. Recognizes need



to broaden one's individuality. Realism in self-appraisal by minorities does.

not connote cultural or racial_deficiency or inferiority. However, institus

tional racism results in inferior education and academic background deficiencies

among many minorities. The minority applicant who recognizes this and is prepared

to act upon it individually, or with the school' 5 help, will make a better I

student. Again, the studies on internal-external control support this point

(Gurin et al., l969; Sedlacek and Brooks, l976) I

Additionally, DiCeSare etIal. (l972) found that blacks who have a more

realistic view of themselves and society are more likely to remain in school.

4. Prefers long-range goals to short-term or immediate needs. .Understands

‘and is willing to accept a.deferred gratification.I Since role models are uh- ‘

available and the reinforcement system has been relatively random forIthem, many_.

minorities have difficulty understanding the relationship between current work

I and the ultimate practice of their professions..IThe earlier discussion about ,

the "culture shock" faced by minority students supports the usefulness of thisI

predictor. . '

f In other words. since black students tend to face a greater culture shock

than white students in adjusting to a white-oriented campus culture, we are not

j as sure about how blacks will perform at first as we are about whites. However,

by the time of their sophomOre year, blacks are about as predictable asthites._

The minority studenthho is not ready to accept delayed reinforcement, when

cdmbined with the other adjustments discussed here, will be in a great deal of

trbuble in college. . ~ ‘ i _

5. Availability of a strong support person.I Has a person of strong influ-

ence who provides advice.' In times of crisis the successful minority student .

tends to have a strong individual in his or her baIckground to turn to. This

individual may be in the immediate family, but is often a realaItive or a

community worker. Many minority students do not have the "props“ or support



10.

.to fall back upon that whites typically have. For instance, a black student who

is about to enter college may not have members in his or her immediate family or

neighborhood friends who have been to college or understand the ins and outs of

the system, which most educated whites take for granted. As noted earlier, whites,
individually and collectively through institutions. do not usually have high'ex~

pectations of minorities and therefore are not geared to pushing a minority student

to seek education. , i V

Because of random reinforcement or the relationship between individual effort

and positive outcome, it may take relatively little to make a minority student“

drop cut or fail at school.. If a White student drops out, there are generally

many forces in white society to bring him or her back into the educatiOnal system.

But the minority student may drop out and never be heard from again.

The minority student who has at least one strong.Support person in his or her

background is more likely to get through the many and very difficult adjustments

required of most minorities in a predominantly white school.

6. SuCcessful leadership experience. Has shown ability to organize and

influence others within his or her cultural—racial context. The key here is non—

-traditional evidence of leadership among minority students. Application forms‘

and interviews are typically slanted in directions unlikely to yield much about

the background of a minority~student. The typical white applicant knoWs how to.

"play the game," and will have ”taken up," and then be sure to list. a wide 7

variety of Offices held in traditional campus organizations.r Many minority students

will not have had the time or the inclination for such activities.

The most promising students, however, may have shown their leadership in less

typical ways, such as working in their communities, or through their church, or even

as a street~gang leader in high school. It is important to pursue the culturally

relevant activities of the applicants rather than to treat them as if they come



from a white middle~class environment. If the applicant succeeded in his or

her culture and is now ready to “take on? college, this is evidence that the

student has the potnetial to succeed '

7. Demonstrated community service. Has shown evidence of contributing to

his or her community. This predictor is closely related to the leadership experi-

ences discussed above, since many of the successful leadership activities of L ‘

minorities may be performed in their own communities. However, community service

goes beyond this in providing evidence of interest in and understanding of one' s

backgrosnd and willingness to help and serVe one '5 people If minority students

_ reiect their background, it is likely they will; have trouble in perSonal areas,

such as self-concept, understanding raCism, and realistic self~appraisal.

The standard application blank and admission interview typically do not

exploie different cultural backgrounds and tend to miss a great deal of data that

are useful in selecting minority students. A school that is interested in optimiz-

ing its minority student selection procedures must have knowledge of the cultural

background of a minority student and the implications of urban-rural differences,

and must recognize. that many minority applicants are not sure about what informa-

tidn might be of interest to the school. I by .

Many problems of an ethical, sociological and methodological nature must be

considered in using such data. For instance, is it fair or reaonable to admit

only the "superblack," who has all the qualities cited above?

My feeling is that we must examine the question more thoroughly. In the

elong run, we must eliminate the sources of-institutional racism which have -

created our current situation. Traditional predictors such as grades and standard-

' ized tests simply reflect the racism in our society. Until-racism is eliminated,

these predictors will continue to be biased againSt cultural and racial minorities.

. Research .on the difficulties of operationally defining bias has recently

Opened a whole new area fer measurement and statistics specialists. A given test
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or predictor may be biased or unbiased, depending on the definitionsone .

employs (Cole, l973; Hanson, Belcher, Sedlacek & Thrush, l9733'Linn, l973).

However, in the short run, admissions committees must work with what they have.

Minorities must be admitted in the fairest way possible. Unfortunately,

unless a minority student has many Of the aforementioned characteristics, he

or she will experience great difficulty in most schools. This is bad for

both the individual student and the school.

In an as yet unpublished study, 34 new freshmen entrants to the

University of Maryland, College Park, in fall, l972, who did not meet minimum .

admissions requirements were admitted based on the previously described non- ‘

cognitive variables . The multiple correlation predicting their freshman year
grades based solely on the noncognitive variables and high school grades,

excluding SAT, was .73. These same predictors generated a multiple correlation

of only .66 for a sample of 35 who met regular admission. standards;- .48 for a .

sample of 53 I.E.D. students, and .36 for 35 new l972 entrants drawn by lottery.

Despite the small samples, one interpretation which can be cautiously

presented is that if the noncognitive predictors are used in selection, one can

make reasonable predictions of academic success for those students. It also

appears_that the relationship to grades is higher if the students are selected

on the variables rather than by Selection on traditional criteria; by chance, or

by less specific criteria. A i i

The use of the above noncognitive variables has been.recommended by the

Association of American Medical Colleges as a way to achieve equality and be

prepared for possible lawsuits (D'Costa et al., l974; Prieto et al., l978;.Associa-

tion of American Medical Colleges, 1976, 1977).‘ The basis of most reverse dise

crimination lawsuits has been a white applicant accuSing a school of preferential

admission based on race 'or ethnic group; If a school were to employ a systematic .

minority admissions procedure based on empirical studies which showed the pro-

cedure to be valid, it would be in a good position to avoid lawsuits.
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It should be noted that I am not suggesting that the seven noncognitive _
variabies are net important for white appiicants.‘ I am suggesting.that the way

we go about gathering our admiSsions information favors white appiicants, and
we tend to get noncognitive information 'routineiy for them. In admissions

and retention, our immediate goal is equaiity of informatiOn to use in making
.decisions and pianning programs. If we must work harder 'or use different

methods to secure information from some appiications, so be it; our long

term goal is retaining and graduating competent persbns.

Conciusions . g. A

It appears to me that.the weight of the evidence faVOrs a strong seasidera-

tion of race-sex subgroups in admisSions procedures. Whiie the evidence is not

always exact in terms of how to weight the variabies, particuiariythe non~

cognitive predictors, there is much support fur the aforementioned contiusion.

Because of our inabiiity to weight the predictors, it is aii the more important

that iocai research be conducted at each'schooi. The studies noted above can

serve as guideiines, but the specifics shouid be deveioped by the admitting

institution. _ I

There are a great many issues reiating to minority admissions which will

not be discussed here. Those interested are referred to Sediacek (i9F4e, o;

197? n, h} and Hixson & Epps (1975), for further information. 'There is one

issue. however, which is especiaiiy important when attempting to summarize and

- evaiuete the research in this area. .We must remember that the very nature of

our information gathering and research methods, and our tendency to be conserva—

tive in ii:e.oreting results, work against the minority appiicant._ Our

applcCQC‘Qn .orms, interviews, ietters of recommendation, tests, and the educa~

tionai system itseif were designed for majority peopie. By having reaitiveiy
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.

few applicants providing scanty information from atypical backgrounds it is
easy to fall back upon the old standards in admission research and explain
results in terms of "flukes “ or methodological problems. It is a time when
we must drop a notch or two in‘our model of inductive science and be willing

to piece together some more fragile and misunderstood bits of information.
If we do not, we could be risking the future of entire races of people. Recent
evidence indicates that the numbers and percentages of minorities in higher

education are dropping (Sedlacek and Pelham, 1976). Whether this trend

continues will depend largely upon the action of admission officers and shy
conclusions we can reach from our research.
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November 16, 1982

TO: John B. Slaughter, ChancellorW
FROfit7éiifl.S¥§lacek, Assistant Director, Counseling Center
SUBJECT: University Admissions Policy

Let me add my welcome to College Park to the many I am sure youhave already received. I am concerned about the recent developments
regarding the University's proposed admission policies, particularlyin relation to the SAT and minority students. I have been studying thisissue here at College Park for many years and I Feel that my work andthat of my colleagues supports several conclusions:

1. The SAT does not work as well in predicting minority student
retention as it does for white students.

2. Other variables (which I am labeling noncognitive) have beendeveloped which predict minority student retention better thanthe SAT.

The enclosed study by Tracey and Sedlacek supports these points.I am also enclosing a more comprehensive article on my view of
admissions and a vita to give you an idea of my background and credentialsto reach such conclusions. I have been unsure of what to do to furthercall attention to my work to assist in the formulation of the new admissionspolicy. I know that Dr. T011 and others are at least broadly familiar withit. I also realize that policy does not necessarily spring directly fromresearch results. However, my view, which I have not seen clearly presentedso far,~ is as follows:

1. The preposed new policy will likely result in a reduction in thebroad multicultural/multiracial mix on the campus. I feel this has beenone of our unique strengths here at the University of Maryland, CollegePark; one that has improved greatly in recent years. Send your child toUMCP if you want everything an education should be,including academic andsocial learning,and just plain how to make it in the larger society. Ifeel the new policy will increase the disparity between races and cultureson campus and give us a more and more homogeneous white student populationthat is admitted by ”regular” methods, and a black and other minority studentpopulation that becomes smaller and smaller in absolute and relative terms,and is admitted by "special" methods. I feel blacks will be negativelystereotyped by this, both in their own feelings and in perceptions by whites.UMCP has made great strides in reducing this kind of stereotyping in recentyears, partly because most of our black students have come in throughregular admissions procedures.

‘ Accredited by the International Association of Counseling ServaéesounselingSen.DisabledStudentService-ParentConsultation&ChildEvaluat‘ervice-Reading&StudySkillsLab.TestingResearch&Data.C



Dr. John Slaughter, Chancellor Nov. 16, 1982

2. I feel we need to use a combination of the SAT and noncognitive
variables for all students as part of regular admissions. I feel it is
inapprOpriate to use the information that best works for blacks in special
or individual admissions only. Please note that I am not suggesting lower-
ing standards or not seeking the best students. I am suggesting that the
most appropriate indicators of who will do best be used.

I felt that since you are the UMCP Chancellor and had expressed some
interest in these issues before coming here, that I should present my
arguments to you before I go to others such as the Board of Regents, the
press, etc., with them. Even though I may just create some noise or
irritation, I feel that there should be some record that if the University
moves in the direction planned it may be to the detriment of minority
students directly and white students and all of us at UMCP indirectly,
since our greatest asset, our operational diversity, will be seriously
compromised.

I will call your secretary in the next few days to arrange to meet
with you to discuss my concerns and plans if you are interested.

WESzlw
CC: William L. Thomas, Jr.

Thomas M. Magoon
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Conducting Student Retention Research

By Terence J. Tracey and William E. Sedlacek
A glance through any current journal in the area of

student affairs will reveal a number of studies on student
retention (Lea, Sedlacek' and Stewart, 1979). Retention
has become one of the most important issues that ad-
ministrators must face, now and in the coming decade.
The results and conclusions of sound research should
form the basis for any action taken on this topic.
Types of Retention Research

Typically, research done on retention issues falls into
one of three categories. These approaches appear
separate and/independent because each tends to use a
different set of variables when looking at a problem.
The first approach, “predicting" who will succeed in col-
lege, typically correlates traditional variables (high
school rank, SAT scores, etc.) with freshman grades. No
account is taken of other dimensions that may. affect
grades or how the grades may change over the course of
one’s academic career. The second approach, “under
standing” the characteristics associated with suCcess,
seeks to determine how those who succeed differ from
those who do not. Typically, studies done in this area in-
volve the examination of differences on personality
dimensions between those who stay enrolled and
graduate and those who do not. This approach often
neglects the relationship of the traditional cognitive
variables (SAT scores, high school grades, etc.) to even-
tual graduation. Also, studying retention in this way im~
plies that the only criterion of value is graduation, not
grade point average. Each criterion appears important
in determining what one’s retention goals should be. The
third type of retention research, “studying" how students
can be aided, usually involves a program evaluation,
'and it focuses on whether or not a specific program
helped in aiding retention by either promoting continued
enrollment or increased CPA. Often the specific char-
acteristics (personality and/or attitudinal variables) of
those helped and those not helped bythe program are
ignored.

Retention programs need to be broad in focus in
. order to be effective, whilethe research is typically
limited in scope and neglects important dimensions.
More effort should be directed at the integration of the
above three, often noninclusive research approaches.
A Comprehensive Research Model
One means of obtaining a more comprehensive picture

of retention is to include as many dimensions as possible
NASPA Forum

in research designs. There appear to be two dominant ,
dimensions of variables studied: the specific criteria of
collegiate success (GPA, enrollment status or graduation
status) and the predictors related to the criterion used.
The predictor variables usually are either the traditional
cognitive predictors (h.s. CPA, SAT scores) or the more
recently developed noncognitive variables (personality
and attitudinal dimensions). .
Our research model attempts to obtain a clearer pic.

ture of retention by incorporating as many of the dif-
ferent types of predictors as possible. Of particular im-
portance is the combination of the traditional cognitive
predictors with the less traditional noncognitive predic-
tors in some analyses. Rarely are these two data types
mixed in studies, since the traditional cognitive variables
often‘ account for most of the variance. This occurence
appears to be a statistical artifact due to the more sound
psychometric properties of the cognitive measures. This
often occurs because developmental researchvon the item

‘ cognitive variables is not done. Thus cognitive and non-
cognitive areas must be studied separately, and only
when we have relatively reliable and valid measures in
each area should we combine them in a research study.
So the research model that we are suggesting utilizes as
many criteria of college success as possible with respect
'to the different predictor types, separately and in com-
bination, to gain information about the relationships
among the variables.

Current Research
As an example of the use of such a model, we are cur~

rently engaged in an ongoing research project which ex~
amines the differences among races with regard to reten-
tion. Specifically, Sedlacek and Brooks (1976) proposed
that for minorities, especially blacks, other variables
than the traditional cognitive ones would be more
related to retention. To examine this, several different
criteria are being used in analyses: grade point average,
registration status, eventual graduation status, and a
four-part nominal variable, enrollment status. Using this
variable is a way of determining the overlap between
CPA and registration status. In any given semester, a
student is: I) enrolled and in good academic standing; 2)
not enrolled but in good academic standing: 3) enrolled
and on academic probation; or 4) academically dismiss.
ed. The two predictor types are analyzed separately and
in combination with each of the above retention criteria.
The traditional cognitive predictors being used are SAT
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scores. The specific noncognitive predictors of interestare the seven variables hypothesized by Sedlacek (1977)to be related to retention, especially for minority
students. These noncognitive variables are as follows:positive self-concept, realistic self-appraisal, understand-ing and dealing well with racism, preferring long-rangegoals to short-range goals, availability of a strong sup-port person, leadership experience and demonstrated
community service. ~_ -. '
A questionnaire was designed to assess each of thesedimensions and was administered to incoming freshmenduring summer orientation. The relationships of these

seven *noncognitive dimensions—~alone and in combina-
tion with SAT scores-4:0 each of the four different
definitions of retention was examined.
At this time, enrollment and registration patterns havenot become apparent, so only the analyses using CPA asthe criterion of success have been performed. For the .

firstsemester CPA, there appears to be a strong relation~ ‘ship between the seven noncognitive predictors and
, retention, especially for minority students. When SAT
scores were used with the noncognitive measures, many
of the previously significant noncognitive items were no
longer significant, especially in the white sample. This
trend—occurred less in. the minority analyses.
So it appears that for whites, these noncognitive

predictors are tapping dimensions that overlap Or are
related to the traditional SAT scores, but this is not true
for blacks. For blacks, traits separate from what is
measured by SAT scores appear to be related to CPA for
the first semester. Thus, by using the model proposed
here, we have obtained a more comprehensive view of
the variables related to retention. These results are
preliminary and are presented only as an example of the
research model. More time is needed to further substan-
tiate these findings and to determine others.
Recommendations
Those doing research in retention and those designing

programs based on research results should be aware of
the problems and limitations in retention research. At-
tempts should be made to make retention research as in-
clusive as possible to better represent the complexity of
this important issue. The model presented is one possible
way of moving in this direction. . -
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Problems in. Retention

Research in Higher

Education

Numerous studies describe
dropping-out behavior,

but few explain it.

ersistence in‘college is an old, issue with a! new focus. in the past, the term
most often used Wits "attrition," and the focus was upon students dropping

' .-. out, implying deficiencies in the selection process. More recently, “retention"
has been used to describe the problem, and implicit is a change in focus from the
student to the institution. The issue is, given the students we have, what can he
modified in the educational process so that these students will be retained? in a span
of two decades, higher education has moved from an emphasis upon education for
the selected who can meet institutionally imposed standards, to the neces‘sity for
many institutions to_;ul;rpt their practices to the educational needs of a greater
diversity of students. The emphasis not only will be upon education for all, but
more importantly, upon education for each (Cross, 1976).

in the past, when there was an oversupply of students, retention was mainly on
ethical issue involving questions concerning equal opportunity and access to higher
education, loss of talent, and student waste at time and effort. Now that the pool
of college—age students has diimnished, retention has become a practical issue
involving the survival of many institutions of higher education; where, if a student
drops out oi college, lie/she may not he replaced as in the past (Shulrnan, l97’6).
Along with a limited number of students there is a shortage of resources, which
makes cost a primary determinant of educational policy. Overall. retention may he
more cost effective than recruitment (Astin, 1975). The loss of students always has
been a loss to the higher education System, hut in the past, with :1 relatively large
number of potential students available, the impact was qualitative rather than
quantitative. Qualitative changes are usually subtle and more easily overlooked, and
although attrition meant the loss of potential talents of students, the existence of
the institution was not threatened. More recently, student attrition has been
perceived in quantitative terms in reunion to supply/demand factors, Ironically, as
students become more of a means to insure survival oi institutions, they may
hecome ill] end within themselves. institutions or higher education likely will have
to respond better to student needs in order to maintain enrollments. Although the
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maior motivation of retention cfiorts may have quantitative goals to increase student
enrollments, the most important changes may he qualitative in terms of improving
educational services. It is quite possible that many institutions will not survive these
demanding times. Hopefully, the higher education system not only will survive, but
will become better in meeting the student’s educational needs.
Although the importance and urgency of the issue has changed, the rate of

student attrition seems to have remained at about St} to 60% over foursyear spans for
the past fifty years (Summerskill, lilo),- Astin, l972). However, institutional
variations may range from lS‘li) to 14.0% (Summersltill, 1962}. 'l‘hese figures may be
substantially reduced by taking into account that many students finish their degrees
after the four~year period following matriculation. For example, in a longitudinal
study of 1.961 entering freshmen, only 23.2% had not received degrees by 1971
(El-Khawas & Bisconti, W74). Needless to say, methodological problems ahound in
attrition/retention research, often resultim; in conflicting conclusions across studies.
It is difficult to assess the extent or the nature of the phenomenon. To OVercome
these problems will require commitment, time and resources to gain data which will
allow retention policy decisions to he made on an educational rather than a political
basis. This article will explore some of these methodological problems encountered
in retention research. ’

IDENTIFICATION OF PROBLEM
Retention research has been described as large .in volume, poor in design, and

limited in scope (Astin, I975). Early writings were generally demographic studies,
while later work centered on examination of characteristics of students related to
attrition; more recently, interest has been in the interaction of these student
characteristics in an environmental context (Smith, 1971;). The methodological
problems in retention research can he grouped in six general areas. Kohen, Nestcl
and Kaunas 0976‘) have pointed to' (ll the scarcity of sequential, longitudinal
studies, (2) the problem of defining, "drop-out”, (3) deficiencies in data bases from
which studies originate, and (4) failure to control the influence of confounding
variables. Additional problems have been (l) generalizahility of results (Astin, I975,-
Celio and Sedlacek, in press), and (2.) the lack of a theoretical base from which to
explain results (Tinto, 1975; Terenzini and l’ascarella, W77).

DEFINITION OF “DROP-OUT"
Probably the chief problem across studies has been the difficulty in the defining

"drop-out." How an investigator defines this term will, to a large extent, determine
the outcome of the study. Many institutions identity drop-outs as students who areno longer enrolled at the institution four years after matriculation, and who did not
graduate. Such "head-count" data add little to explain the phenomenon of
non—persistence. Students who leave college before graduating are not a homogenous
group, For example, the voluntary withdrawal may differ markedly from the
academic or disciplinary dismissal in terms of personal characteristics, experiences in
college, and motivation. Some dropouts may not be permanent, hut more
appropriately might he called "stop-outs," and technically, an individual does not
become a drop-out if there is a possibility that lie/she. may return to complete a
degree. Often transfers are grouped into the drop-out category. Institutional attrition
is not the same as attrition from the system of higher education. For instance,
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Carrington and Sedlaeek U975) surveyed 437 ”no-shows" at the University of
Maryland, College Park, who were accepted but did not 'matriculate, and found that
82% were attending other colleges or universities. Additionally, at the same
institution, approxirinately one-third of the undergraduate student body originally
transferred in from another institution. Finally, the act of dropping out may he a
positive, proactive decision for the student. Does higher education wish to era-licate .
positive developmental decisions by its students? Transferring and stoppingout are
not necessarily negative behaviors. The definition of dropput involves both
complicated administrative and value decisions. Most retention studies have focused
on local institutional retention. in terms of data collection, such an approach is
more administratively ieasihle than proiects focusing on attrition from higher
education in general. The danger in this type of approach is that by doing so,
possibly conscious or unconscious value priorities are ‘connnunicated which are not
appropriate to the primary functions of higher education. in short, is the focus of
educators upon students or institutions? Have economic and political pressures
caused us to eonhrse subconsciously the means and ends of higher education?

DATA BASES
Any conclusions are only as good as the data iron; which they are derived. The

available data for retentionlattrition studies have been far from adequate.
Attrition/retention as a priority issue in higher education is of recent origin. in the
past, the emphasis was upon selection of the most promising, students from a large
applicant pool. The data collected were related to admissions. Although such
entering data are useful for retention studies, they are insiiilicient for a thorough
study of retention. Entry data typically have been focused too narrowly on academic
variables and, oi special importance to retention, tell nothing about the student's
experience at the. university after entry. lt is‘the latter data deficiency which has
resulted in numerous retention studies focusing on student characteristics, but far
fewer studies examining the interaction of the student and the college environment.

it should he noted also that entry data are much ‘tlh'lL‘l’ to collect than follow—up
data, when the investigator does not have the convenience oi a "captive" sample.
Finally, much of the data which have been collected concerning reasons for
dropping, out. have been selheport data, which tend to he highly unreliahle. Not
only are students often resistant to this type of selldisclosure, given its very
sensitive and personal nature, but also the sirhtle and varied reasons for dropping
out hehavior are not always disc‘ernahle to the student.

Astiii U975) has made several useful recommendations for improving retention
data. He has suggested that data related to student persistence should include entry
data, data about the student's exocriences while criminal, and follow-up data alter
dropping out. The data should cover a wide range of the student's attributes and
experiences. Self~report data about reasons for dropping out are best used as
classification variables to examine predictors oi anti-persistence. Finally, he suggests
follow-up on reasons ior leaving college to increase the reliability oi self-report data.

LONGITUDINAL RESEARCH
Dropping out of college is a process rather than an event, and should he examined

as such (Kohen et al. 1976). Despite this fact, there is a dearth of longitudinal
research of retentionlattrition. Much of the research has been limited to freshman
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year attrition. With. an increasing pupularity of life-long learning, non-traditionalalternatives to education, and "stopping—out" beforedegree completion, longitudinalmethods become more and more appropriate to studying the diversity of thedimensions of persistence in college. Lengitudinal, methods may also be more .appropriate for studying student sols-groups, especially the culturally different. Forexample, the period of adjustment to college may he different for culturallydifferent students, thus” making the traditional predictors such as freshman year data - 'less appropriate for predicting future outcomes for this group (Server, Sedlacek &Brooks, 1.975). Unfortunately, longitudinal studies require great amounts of time,resources, and commitment, both from the'researchers and the sponsoring .institutions. Resources in higher education are limited, and immediate prospects forexpansion appear bieak. Retention research is thus dependent to a large extent uponthe administrative determination of the priority of the retention issue in relation to ,other issues requiring allocations of limited resources.

CONTROL m1) GEWIMEILKTYOF RESULTS
Problems of control and generalizahility are also common to retention research.These problems emanate, not so much from-the deficiencies of the research designas from the complexity of the issues-in retention. Dropping out of college is causedby many complex interactions and inter-relationships resulting in the same overtbehavior -— thé‘stndent ieaving college. It is didicult to isolate the independenteffects of the numerous. variables which contribute to the decision to leave college,and researchers thus far have not helped the situation by continuing to use,univariate rather thanniultivariate, statistical techniques in examining retention 'data. Conflicting results have also "been generated by the national or local focus ofa study. National studies tend to “wash out” important institutional andlor groupdifferences; while local studies are limited in géncralizahilim’l‘he evidence thus farseems to indicate that diflerent institutions and difierent groups interact in a-widevariety of ways. A program of rescarch incorporating a variety of investigativeapproaches would seem the most appropriate strategy, considering the complexity ofthe phenomena leading to persittence in college. ; <

resonances sense
Finally, few retention studies have evolved item a theoretical base although thereare several notable exceptions (Ramona, 1971; Rootman, 1972; Spadyé 1970, Time,l9?5). One result has been that there are numerous studies which describedropping-out behavior, but few which explain it. Perhaps the lack of success ofmany programs designed as interventions to decrease student attrition can beattributed to a tendency to build programs based upon an awareness of problemsrather than an understanding of them. More experimental studies of ' ersist‘ence areclearly needed. A theory of student persistence could give a coordinated directionand structure to these efi'orrs.’ & ,'

RETENTION mounts
The literature concerning student persistence in higher education is voluminous.Reported outcomes are often contradictory and ambiguous. In order to bring}together'the overall trends in research, it is useful to have a structure in which toorganize the numerous studies concerning this subject. Shulm (l976) hasisuggestedthat allthe maio‘rnational- studies of retention can be classified a’s‘ either 1

l4
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quantitative or qualitative. Astin’s Preventing Students From Dropping Out (i9?5) is
representative of the former; whereas Cope and Hannah's Revolving College Doors
(1975) is a major work of the latter category. Such an approach is useful, but also
needed is a structure which would be helpful both in organizing and interpreting
the literature. One of the best of this type. of review is the theoretical synthesis of
the literature by Tinto U975). ' a
The Time model conceptualizes dropping-out of college as a process rather than

an event. The model is restricted to an examination of institutional attrition as _ _
opposed to attrition from the higher education system. Persistence is a function of
goal and/or institutional commitment resulting from an integrative interaction
process between the individual and the institutional environment. The individual
enters the college environment with a certain degree of both goal commitment and
institutional commitment, reflecting expectations and motivations molded by family
and school background and individual attributes. Thus the degree of these dual
commitments influences, but does not completely determine, both the likelihood
and form of student persistence. After entry the student confronts the task of
becoming integrated into the academic and social systems of the college
environtuent. The degree of success cl academic and/or social integration will alter
goal and/or institutional commitments which are manifested as' persistence orlack
of persistence at the institution. It should be noted that external factors. not directly
related to the model, such as family tragedies and financial emergencies, can alter
components of the model. Also,’ individual perceptions of the process vary, adding
a subjective element to the model which may lead to unexpected outcomes unless
taken into account. ,
The model needs to be validated by extensive retearch. It has potential as a rich

source of hypotheses relating to the study of retention, as well as an organizational
structure assessing the presently available research literature.

For example, one especially notable contribution in. Tinto's review of the retention
literature is an emphasis upon the differences of variables relating to voluntary
withdrawal as opposed to academic dismissal. Voluntary withdrawals appear different
in some unexpected'ways. This group tends to have higher grades, intellectual
development, and socioeconomic status than those dismissed for academic reasons
and those who persist. The tendency to withdraw seems related to a lack of
congruency of the individual with the social and intellectual climate of the .
institution. ' . . .

STUDENT WCTERISTICS
The future trends of higher education seem to indicate an ever increasing

diversity in terms of the characteristics of Students. As students become more
”diverse, the study of retention becomes more complex and. potential contributing

' 'variables become'rnore numerous. For example, as the number of afiult students
increase and as tuition costs rise, more and more campuses may be ome commuter
campuses. Little research has examined the relationship between the place of
residence variable and. persistence in college. Astin (l975) found that living on
campus increased students’ chances of persisting in college. This option is available
to an increasingly smaller proportion of college students, and it seems this trend will

' not be reversed in the near future. The task thus becomes identificatioh oi elements
of the onesmpus residence experience which are beneficial to retention, and how
these benefits can be made available to commuting students " Poster, Scdlacelt and
Hardwick (197's), for instance, have identified differences ardong independent. ‘
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commuters, dependent commuters, and resident students which should be studied
further in terms of retention.

.. MINORITY STUDENT RETENTION
Another neglected area of retention research has been minority student retention.

Astin (1975) has indicated that race as a predictor of attrition is strongest for blacks
in predominantly white instimtions. Results of eight annual surVeys of minority
admissions and retention at predominantly white universities (Sedlacck and
Webster, l978) have indicated that private institutions have fared far better than
public institutions in both admission and retention of minority students. While
public schools have enrolled an average of 46% black freshmen, only 2.5% of their
returning students in 1.976 were black,- while private schools were enrolling o-7‘lti
black freshmen and returning 6.4% blacks. it also seems that more blacks transfer to
private schools (4%) than to public schools (2.4%). Tinto H975) has indicated that
the literature indicates race is a predictor of attrition independent of ability and
socioeconomic status, but little has been done to explain why. Sedlacek and Brooks
(1976) have indicated that the traditional. admissions predictors are inappropriate for
culturally different students. Consequently, many minority students who could
succeed in college are never admitted. They have suggested using seven key
non-cognitive predictors in minority admissions:~ (1) positive self concept, (2)
understands and deals with racism, (3) realistic selfuppraisal, (4) preference for long,
range goals to short-term or immediate needs, (5) availability of a strong support
person, (6) successful leadership experience, and (7) demonstrated Community
service. Unfortunately, the trend seems to be that fewer schools are using diflerent
admission criteria for minorities as minority admissions become less of a “hot"
political issue (Sedlacek and Webster, l978).

SUMMARY AND CONCLUSIONS
Persistence in college is an old issue with a new focus. In a space of two decades,

higher education has moved from an emphasis upon education for those students
selected from a large pool of applicants who could meet institutionally imposed
standards to the necessity for the institution to adapt its practices to the educational
needs of diverse, but much less numerous, groups of students. The emphasis has
consequently changed from a focus upon "attrition" to an emphasis on “retention."
This study examines the themes of retention literature within the context of a

theoretical framework and seeks to identify research problems which may he
encountered by investigators seeking to examine the phenomenon of persistence in
higher education.

Aside from national and local studies, regional studies or cooperative studies
among schools sharing applicant pools should be conducted. Also, more studies
should'be conducted from a theoretical rather than an empirical standpoint. Whilc
we do need better measurement of variables and prediction of retention, some
studies should focus on why the predictors interrelate as they do.
We also need programmatic research, not iust one shot attempts at understanding

or explanation. Use of the inductive method, whereby we build upon earlier work
ultimately to achieve a higher order conceptualization of retention, is particularly
important.
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Further work needs to he done on student subgroup differences in attrition.
Variables related to student residence, racial group, and sex should all he considered
in research and programming for student retention.

Finally, we needto keep in mind the translation of the research results into
practical terms which can he understood and utilized by admissions stall, educators,
counselors, personnel workers and administrators. The more we can reduce a
credibility or knowledge gap, the more all those concerned with higher education
will benefit.
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Admission”and Retentionof

Minority Students in large Universities

William E. Sedlaeek . Counseling Center. University of Maryland

Dennis w. Webster Connecting Center. University of Maryland

A national sarveyindicates Blackfreshmnn . I
enrollment has increasedfrom 3 percent in
1969 to 5_ percent in 1976. downfrom 6 percent . ‘
in 1973. Non-Black minority enrollment. .
remains at less than 2 percentfor any group.
Private schools have more specialprograms
and retain a largerpercentage ofminority
students} ' ‘ - - .

‘ i'
TheiAmeti'can‘College Personnel Association. ~
through its Commission On Assessment for Star
denglg‘eyeklopment; has sponsored and partially
funded a” series of seven consecutive studies on
minority admissions to large universities. The
staff of the Cultural Study Center and the Coun-
seling Center of the University of Maryland.
College Park:- have conducted and reported. .
these. studies-.l’l'heunique feature ofthese stud-~
ies‘i‘s that-they. have focused an admissions
crit'éria as well asthe number or entering minor: _
ity freshmen. in this way, policy and outcomes
can: be related. Perhaps the biggest problem-in
education is thatthere is often great publicity
devoted to-"an educational. issue only to have it
fade or diminish before we bother to determine
what. if anything, happened or changed.
Begun in 1969, this series of admissions-stud-

--ies.has spanned""a time of’ changing. perceptions ‘ .5
of minority._,student- admissions. Early in the
series. recruiting and selecting minority, par:
ticularly puck, students were the big issues.
Publicity. demansn'ation's. turmoil. special pro-
grams. atid money abounded.~ After an initial
big splash. many schools felt their admissions
task was largely over and theylturned to other
issues and concerns. The studies showed that as
the enrollments of all students dropped or re-

_, ‘mained stable, money-tightened, and 'goveme
mental pressure subsided. there was a re-
trenchment of programs and a reduction in con-—

" cern for minority admissions. Much recent at-

242

| ”' tention in minority admissions has gone to con. ' p
cents over reverse discrimination, lawsuits, and
student retention; Beyond simply proViding the
basic data. the yearly surveys have emphasized
many of these issues. . ~

. . Paststudtestswiacek & Brooks 1970; Soil '
'lacek, Brooks &'-Horowitz 1972; Sedlacek,
Brooks & Mindus 1973; Sedlacek, Lewis'&
Brooks 1974; Sedl'acelt. Merritt &-Brooks 1975;
Sediacek‘dt Pelham 1916a, b) haVe shown a
number of trends. New BlaCk freshmanlenroll-
ment rose slowly but steadily from 3 percent in
1969 to 6 percent in‘l973, but then dropped to S "' , I
percent in 1974 and 1975. The Middle States " ‘
and Western area schools made the greatest
gains from 1969 to 1975—6 to 13. percent for ' ‘
the Middle States and S to 9 percent forth: .
Western-Lbut"'also made the. largest drop in
1974, and i975 (Middle-States to 9%; Western
to 5%). The Southetn region has made the most
steady gains in Black freshman enrollment and .
was second only. to the Middle States in 1975 in '
percentage of Black freshman enrollment, with
6 percent. Geographical areas are based on reg- *
ional accrediting associations reported in
Higher Education: Educational‘Directory of
1974-75'(U.S. Office ofEducation 1975).

Private schools have generally enrolled a
greater percentage of BlaCk students over the
years. The schools‘inost successful in enrolling
Blacks have tended to'emphasize academic pro-
grams (special or general), while the least suc-
cessful schools. have tended to emphasize
money, Schools that Were able to streamline red
tape and admit Black students on the spot were
also. more successful in emailing Blacks.
“lit 1975, non-Black minority enrollments of

new‘fr'e'shmen were; Hispanic-Americans. 1.3
percent; other minorities, 1.3 percent; Asian
Afthericans, .8 percent, and American lndians.
.3 percent. Western schools had the highest
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percentages of non-Black minorities (6%
Asian-Americans; 5% Hispanic-Americans).
Although 24 percent of the schools rer crud
some impact of tighter budgets on minority ad-
missions programs in 1975, 40 percent reported
some impact in 1974.

There are a number of trends suggesting the
strong possibility that we may have reached a "1
plateau or could have a decrease in minority

, admissions in future years. The number of spe-
cial programs is down. as is the number of
schools employing different admissions criteria
for minority students. The use of recom
mendations has not changed and despite consid-
erable evidence of problems1n selecting Black
students by traditional admissions criteria
(Pfeifer 81. Sedlacek 1974; Sedlacelt 1974; Sed-
lacelr & Brooks 1976). most schools continue to
employ grades and standardized tests.
The present study was designed to' re-survey

the large, predominantly white universities in
the United States'1n Order to continue to monitor
the trends and questions noted above. Particular
emphasis was placed on the admissions of.
non-Black minorities and retention of minority
students.

METHOD AND RESULTS

The admissions offices of no large. primarily ‘
white universities were sent a' questionnaire
concerning their minority admissions policies.
Schools in the major athletic conferences and
large independent institutions were includedin
the sample. if an individual state (including the
District of Columbia) was not representedin the
sampling method used, the largest school1n the
state was included.
The questionnaires were mailed out in

November 1976; telephone follow-up proce-
dures resulted in a total return of 103 question-
naires (94%). OfTthel03 schools reporting; 85
(83%)Were public and 18 (17%) were private
The questions below are directly from the sur—vcy :.
lWhatis your approximate undergraduate

enrollment? Abouthow many new freshmen
matriculated this fall? About how many new
undergraduate transfer students matriculated
this fall?

Table 1 shows the rangeof enrollment. total . ‘
enrollment, and freshman and transfer student
enrollment by six geographical regions for .
schools'1n the sample. The median total enroll- ‘
ment was 13,936; median freshman enrollment
was 256!; median transfer enrollment was
i,196. Enrollments for 1976 were close tothose
of 1975, with median. total enrollment some 1- -
what larger and median freshman enrollment '
somewhat smaller.

2. What is the approximate percentage of
students enrolled for each raciaVOlhnic group? > i ~ ‘

' Table 2 shows the median percentage of . --
Black freshman enrollment by region. The

. overall percentage of Black freshmen remained
at 5 percent. where it has been sime 1974 (5%
enrollment was first achieved in 1972). The ‘
Middle States region showed a large drop and is
now at 6 percent. which is what it was in 1969.
The Western region increased to 7 percent. up
from 5 percent in 1975. although the small
number of schools in this region makes yearly
fluctuation more expected. The North Central
region dropped from 5 percent to3 percent, .- . '
what it was in 1969. The fact that the overall
percentage remained at 5 percentWhilemost

‘ regions actually reported lower percentages is
due to rounding. The overall median was4.67

. . TABLE 1
Range and Frequency of Enrollments for 103 Schools by Geographical Location
WA .

_ Medici ‘ ' Median _ Trader .
Ratio-017ml , Total ~ Froshmm ~‘« .‘ 8111110111. .

Schools by Report N - Enrollment - Enrollment Enrollment Enrollment
NorthCentral . 34 ’ ‘ 3378-64” " 17,007 3,090 1,386. _. . :.r . 3
Southern 27 ' 150045.000 14.750. ' 2.820 A . 1.201 .. ' -
Middleman: 19 e -‘ 290042.741 ‘ .: 9.692 - 1,787- . .850 , .
Northwest 12 ‘ 234306.660 , 8.314 2.182 ._ 1.013 '
New England. 6 150048.300 8,010 2.108" ' " 602 ’
Western 5 BAN-20.487 18.000 3,000 2.143

100064.000 13.936 2.551 1.191Totals 103
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TABLE 2
Median Percentage of Black Freshman Enrollment by Region 1969-1978

Region 1969 1970 1971 1972 1973 1975 1976 1976
North Central 3 3 ' 3 5 5 4 5 3
Southern 2 3 3 4 5 6 6 6
Middle States 6 8 8 13 13 9 9 6
Northwest 1 1 '1 2 2 2 2 1
New England 1 2 2.5 2 3 2 2 2
Western 5 8 6 4 9 4 5 7

Median: 3 a 4 5 e s s 5

TAELE 3
Median Percentage of Non-Black Minority Freshman Enrollment by Region 1975-1976

w pranlevAmerteon Marleen Indian ’ Asian-American Other Minority
Region 1976 ' 1976 1975 1978 1975 1976 1975 1979
North Central 1.2 1.0 .5 3 .9 7 1.0 1.4
Southern .7 . .4 .1 1 .5 .2 .5 " 1.3
Middle States 1.8 1.7 1 .4 .7 1.1 3.0 8.0
Northwest 1.8 .41 1 1 1.3 ‘ 1.7 1.3 2.0 1.3
New England .3 .5 .5 .1
Western 5.0 6.9 .2 3 8.0 14.0 3.6

Median 1.3 1.0 .3 2 .8 6 1 .3 1.7

percent. Regional fluctuations are less stable
than the overall percentages.

In data not tabled, private schools (6%) indi«
cated a higher median percentage of new Black
freshman enrollment than did public schools
(4%) in 1976. Thisdifference has been:
1975~private 7 percent, public 4 percent;
l974-private 5 percent, public 4.5 percent;
l973-private 6 percent, public 7 percent;
1972~private 6 percent, public 5 percent; 1971
and 1970~private 6 percent, public 4 percent.
Data were not reported for 1969. Private
schools have enrolled a greater percentage of
new Black freshmen than have public schools
over the years of this survey. a

Table 3 shows the median percentage of
non-Black minority freshman enrollment by re-
gion for 1975 and 1976. The Western region
remains the region enrolling the most non-Black
minority freshmen, particularly Asian-
Americans and Hispanic-Americans. The Mid-
dle'States region enrolls the most other
minorities. Overall, non-Black enrollments are
similar for 1975 and 1976. Percentages are re-
ported to one decimal place, but readers are
cautioned against overintcrpreting percentage
differences based on small numbers.

Percentages of non~Black minority freshman
enrollment for public and private schools in
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1976 were: Hispanic-Americans——-public .9
percent private 1. 7 percent; American
Indians—upublic .2 percent, private .04 percent;
Asian—Americans~public .5 percent private
l 9 percent; other minoritympublic 1.5 per-
cent private 2.5 percent. Private schools tended
to enroll a greater percentage of non-Black
minority freshmen than did public schools.

Table 4 shows the median percentage of re-
turning and transfer students for all minority

. student groups by type of institution. The pur~
pose of requesting these data was to achieve an
overview of the minority admissions and reten~
tion process. The categories are mutually exclu-
sive.

Forty-one (40%) schools provided data on
minority transfer students and 56 (54%) schools
provided data on minority returning students.
Overall percentages of returning and transfer
students were very close to one another and
closely paralleled the freshman percentages for
each group, with the exception of Blacks.
Blacks were 2.4 percent of the transfer students
and 3.1 percent of the returning students, com-
pared to 5 percent ofthe new freshmen.

Table 4 also shows that private schools have
consistently enrolled at higher percentage of
minority transfer and returning students for all
minority groups except American Indian, where
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TABLE 4
Median Percentage of Transfer and Returning Minority Students by Type of Institution i976

Hirpmic- American Asian‘ Black OdterStudents N American indian American American Minority
Transfer .

Total 41 .6 .2 .6 2.4 1.8Public 34 .5 .2 .5 2.4 t .7Private 7 2.0 .2 1 .3 4.0 3.0
Retum i on

Total 56 7 .2 .5 3.1 1.8Public 45 .5 .2 .4 2.5 1.7Private 1 1 1.4 .2 2.1 6.3 4.0

they were equal to the public schools. Because
of the relatively smaller number of private
schools reporting, the sample may be biased,
although about the same relative percentage of
public and private schools responded as were in
the total sample.

3. Briefly describe your regular admissions
, criteria for new freshmen.

High school ran}: (60%), high school grade
point average (62%), and standardized tests
(SAT, 62% and ACT, 52%) remained the most .
common admissions criteria employed by
schools. Other regular admissions critcra were
CEEB achievement tests (10%), extracurricular
activities (5%), interviews (2%). and predicted
grade point average (2%). Eight percent had
open admissions in 1976 (defined as requiring
only a high school diploma or its equivalent for
entry), which compares to 13 percent in 1975, 8
percent in 1974-, 16 percent in 1973 and 1972,
12 percent in 1971 and 1970, and 10 percent in
1969.
The mean number of admissions criteria

employed by all schools was 2.77 in 1976, 2.48
in 1975, 2.29 in 1974, 2.90 in 1973, 2.77 in
1972, 3.17 in 1971, 3.32 in 1970, and 2.05 in
1969. After a drop in 1974, schools have
employed increasingly more criteria in 1975
and 1976. The use of recommendations dropped
to 14' percent in 1976, which continued the
trend toward less use of recommendations in
recent years: 19 percent in 1975 and 1974, 28
percent in 1973, 29 percent in 1972, 33 percent
in 1971, 34 percent in 1970, and 13 percent in
1969.

4. Do you have special programs in which
minorities, or mostly minorities are enrolled? If
yes, briefly describe the criteria for admission
to the program(s).

Journal ofCollege Student Personnel

Thirty-eight percent of the schools had spe-
cial programs in which mostly Blacks were en-
rolled, compared to 55 percent in 1975, 62 per-
cent in 1974, 50 percent in 1973, 54 percent in
1972, 60 percent in 1971, 52 percent in 1970,
and 48 percent in 1969. For special programs,
relatively more weight was given to high school
grade pint average and rank and recom-
mendations and less weight to standardized
tests. While this follows the general pattern of
past years. the use of recommendations among
schools with special programs remained low: 10
percent in 1976, 8 percent in 1975, 7 percent in
1974, 24 percent in 1973, 43 percent in 1972,
23 percent in 1971, 38 percent in 1970, and 43
percent in 1969.

There continued to be little emphasis on high
school grade average, SAT, and AC1" in admit-
ting Blacks to special programs in 1976. High
school grade average was used by 12 percent of ’
the schools with special programs in 1976,
compared to 7 percent in 1975, 9 percent in
1974, 20 percent in 1973, 36 percent in 1972,
26 percent in 1971, 46 percent in 1970, and 55
percent in 1969. SAT was used by 7 percent in
1976 and 1975, 3 percent in 1974, 13 percent in
1973, 26 percent in 1972, 18 percent in 1971,
39 percent in 1970, and 57 percent in 1969.
ACT was used by 7 percent in 1976, 3 percent
in 1975, 4 percent in 1974, 9 percent in 1973,
12 percent in 1972, 9 percent in 1971, 5 percent
in 1970, and 10 percent in 1969. Four percent
of all schools reported having special programs
in which primarily non—Black minorities were
enrolled, making a total of 42 percent of the
schools with some special programs in which
mostly minority students were enrolled.

5. Aside from special programs, are Blacks
admitted under the same criteria as are all regu-
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lar new freshmen? if no, briefly describe how
the criteria differ.

Thirteen percent of the 103 schbols used dif-
ferent regular admissions criteria for Blacks in y
1976, compared to 9 percent in 1975 13 per 5
cent in 1974,14 percent in .1973, 26percent in '.
1972, 20 percent in 1971, 36 pereent in 1970,
and 45 percent in 1969.. 91311139111 criteria of
admission" was generally interpreted by admis-
sions officers as referring to different applica-
tions or cut-off points or the same variables
used in regular admissions. Private schools
tended to use differentadmisSions criteria more
than public schools did1n1976 (20% vs. 11%)
and in previous years (20% vs. 7% in 1975; " '
35% vs 8% in 1974;17% vs. 11% in 1973;
50% vs. 20%1n 1972; 52% vs 20%1n 1971;
and 75% vs. 26% in 1970—the higher percent?
age being private in; all cases).

Thirty-nine percent of the publicschoOls and
55 percent of the private schools had special
programs for Blacks1n 1976 Bothpublic and
private schools had 55 percent in 1975; public
65 percent. priVate 50 percent in 1974; public ‘
50 percent, private 50 percent in 1973; public
53 percent. private 55 percent in 1972; public
58 percent, private 67 percent in 1971; and pub.
lie 54 percent; private 45 percent in 1970

DISCUSSION
Black freshman enrollment'1n large universities
was 3 percent in fall 1969 and only 5 percent in
fall 1976, the levelreached'1n 1972. The largest
percentage of Black freshman enrollment was 6‘
percent in fall 1973. The enrollment of non-
Blaek minority freshmen was about the same in‘
fall 1976 as it was in fall 1975 and ranged from.2 percent American Indians to 1.7 percent ,
minorities other than .Hispanic--or Asian“-
American. *~
The American Council on Education (ACE)

(Astin. King & Richardson 1976) estimated a6.9- percent Black freshman enrollmentfor -1976. whichrs up from 5.4 percent in 1975 and ' ‘3.4 percent in 1974. 11 should be noted that theACE data represent Black freshmen1n all uni~versities and are based on a weighted sampling
procedure rather than a census of nearly the en'-tire population of large universities as wasused 'in this study. Thus differences between the *'ACE data and those presented here could be dueto many variables, truth“ there hasbeen anin
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crease in Black freshmen it does not appear to
be in the large universities.
The ACE figures on nonBlack minorities are

‘ .7 percent Hispanic--Americans and American
Indians, 1.4 percent Mien-Americans, and 1.7

' percent other minorities. The largest discrep . f.
' ancy between data1n the current study and ACE _. . ,
data are more*American Indians and Asian-
Americans reported in the ACE study The
higher Asian-American estimate in the ACE ‘
study Was also present in 1975 and again. may 9n; ;,

‘ be due to differences1n the populationsstudied ' g
A number 'of variables seem to indicate a 5111 ’ .

bility or poss1ble downttrm in the numbers of
minority freshmen entering large universities; '
most trendsare holding steady. Theuse ‘of rec:
ommendaticns for general admission is down,
thenumber of special programs for minorities is

' down sharply in public schools but steady in J.
private schools. the average number of admis
sions criteria employed by both public and pri- '.' 5...:
vate schools is up, and the number of schools

_ employing different admissionscriteria for . , .'
minorities has dropped in 1975 and 1976—1111
of these factors show trends back to 1969
levels. The very large decrease in Black
freshman enrollment in the Middle States region
sinCe'fi1973 (13% to 6%) could be important

‘ since that region has been the trendsetter in the
past.
The decrease in special programs can be

linked to tighter ’state and federal budgets.
which were also cited byschoolsas problems in
1974 and 1975 (Sedlacelc & Pelham 1976a, b)

‘ As acted earlier. however, schools emphasizing
money in recruiting Black Students have done
the poorest in increasing minority enrollment,
while those emphasizingprograms and stream- ‘ j
lined admissions precedures have done the best "

‘(Sedlacela Merritt & Brooks 1975).
it appears that private schools have not only '

performed better than public 'sehools1n enrol-
ling minority students, but- they have done a'
better job of retaining them (see Table 4) For
instance, while public schools have been enrol
ling an average of 4 or 5 percent new Black
freshmen in recent years, only 2.‘5 percent or

. , their returning 1976 students are Black Private -
schools, however, have been enrollingan aver-
age of 6 or 7 percent new Black freshmen and
have a 6.3 percent return rate for Blacks Pri-

. vatefschools report an average of 4 percent
‘ Black transfer students, cernpared to‘ 2.4 per-t
cent for public schools.- This same general pat-
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tern follows for non-Black minorities. although
only two years of freshman data are available;-
(see Table 3).
The concern over minority student retention ;

has increasedin recent years and therers grow-
ing evidence that nonacademic and noncogni-'
tive variables may play a more critical role1n
retention than grades and test scores do. For
instance. Astin (1975) found that Black students
were more likely to leave school for financial
reasons or marriage when. compared to white
students. He also found that Blacks who were ,
able to demonstrate knowledge gained in non- . p

The basis. of most reverse discrimination law-,
suits has been the accusation by a white, appli- 1

traditional ways through credit-by4e'1tamination
were less likely to drop out than Blacks who did
not take credit‘byexamination.Theincrease in
student retention associated with being able to
demonstrate knowledgein nontraditional ways
was more than twice as great for Blacks as for ”
whites

Scdlacek and Brooks (1976), in reviewing
studies of nontraditional or noncognitive predic~
tors useful in predicting minority student sue; ..
cess or diagnosing potential problem areas, -
concluded that there were seven key noncogni-
tive variables: .

1. Positive self-concept: Confidence, strong
self feeling, strengthof character. determina‘
tion. independence. ' ’

2. Understands and deals with racism:
Realist, based on personal experience of ta}
cism. Committed to fighting to improve exist,
ing system. Not submissive to existing wrongs,
nor hateful of society, nor a. copout. Able to
handle racist system: Asserts. that the school has
a role'1n fighting racism . .

3. Realistic self-appraisal: Recognizes-and
accepts any academic or background deficien-
cies and works hard at self~development. .- ‘

4. Prefers long-range goals to shortterm or 1’
immediate needs: Understands andrs willing to‘
accept deferred gratification.

5. Availability of a strong support person: ..
Has a person of strong influence available to 1
provide advice. .

6. Successful leadership experience: Has
shown the abilityto organiZe and influence.
others within one's cultural and raCialcontexts. .. .

7. Demonstrated community service: Has
shown evidence of contributing to his or her -
community.

All of the abovevariables can be practically I
assessed by counselorsor through interviewsn'r.‘
counseling sessions; standardized meaSures;I . u . I. e f1..1
Journal ofCallege Student Personnel
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questionnaires, or application forms The pro-
cess of gathering such information should be
compatible with existing prograins without1n-
volving significant costs. , _.. ;
Many administrators and educators are con. . '

cemed with the implications of any minority.
admissions policies forpossible reverse dis-
crimination lawsuits The use of theseven non-_
cognitive variables has been recommended by
the Association of American Medical Colleges

'. as a way to achieve equality and be prepared for.
possible lawsuits (Association of American
Medical Colleges 1976; D‘Costa et al. 1974).

cent of preferential'admission based on race or
ethnic group. If a school were to employ :a sys-
tematic minority admissions procedure based on

' empirical studies that showedthe procedure to
be valid, it wbuld be1n agoodposition to avoid
lawsuits.
we suggest that the seven noncognitive vari-

ables are also important for white applicants but
the way we go about gathering our admissions
information. favors white applicants since we
tend to get ~nonCognitive information for them
routinely. Tests and application forms tend to
tap the lifestyles and! culture of middle-class
whites more than any other group For1nstance,
a minerityapplicant who has shown leadership ‘
ina community project rather than the biology
club might not be as likely to write it on the
application because of the way the question is
worded and his or her lack of information. on
whatrs appropriate to include.

In admissions and retention, our .shoitterm
goal"is equality of information for usein making
decisions and planning programs.That is. we
want the most useful information we can.obtain
for each student. if we must work harder, or use .
different methods to secure information from .
some applicants, so be it. Ultimately, the
:con'sid'eration of goOd information on all applic- .

~ ants-should result in an unbiasedrsele‘ction of
. students andan increase in minority students.

coNcLusmns.‘ _
An height-year monitoring of'trends'and issues in

- 'r'nino'rity freshman: admissions tolarge univer-
sities seems to indicate-that we have reached-a .
plateau or are on the brink of a decrease in the

' numbers of minority freshmen. Private schools
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appear to be doing a better job of retaining
‘ minority students than public schools do. This
may be due in part to the fact that the number of
special programs has remained fairly constant in
private schools but has declined sharply in pu‘o
lic schools. It is recommended that schools
make more use of nontraditional or noncogni‘
rive variables in admitting minority students:
Enough evidence currently exists for the use of
some nontraditional measures by all schools. lt
appears that continued research, both local and
national. on this topic would be useful. In par-
ticular. a study of the reasons for the relative
success of private schools is appropriate.
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Counselors; American Association of Colleges of Osteopathic Medicine; Blue
Cross/Blue Shield;
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Graduate Assistant - Iowa State University, l960-6l.
Assisted in the teaching of industrial and general psychology courses, includ-
ing constructing and scoring examinations.

Director of Summer Employment - Placement Center, Kansas State University, 196l-62.
Responsible for summer employment program including interviewing students, con—
tacting organizations and evaluating opportunities. Conducted some placement
surveys.

Research Fellow - Greater Kansas City Mental Health Foundation, l962-63.
Engaged in personnel research in public and private industry, including the
design of several studies. Administered various psychological instruments and
interviewed employees.

Research Assistant - Placement Center, Kansas State University, 1963-64.
Responsible for intra-university communication on placement activities.
Conducted several placement surveys.

Instructor - Evening College, Kansas State University, l964.
Taught undergraduate courses in personnel psychology.

Research Psychologist - Association of American Medical Colleges, l964-66.
Engaged in research relating to medical education involving selection and
evaluation of students and physicians and evaluation of various aspects of
medical education. Had both major and advisory responsibilities for varied
research projects.

Visiting Lecturer - National College of Education, Evanston, Illinois, l966-67.
Taught graduate courses in group dynamics, statistics and individual differences.

Associate Professor (part—time), Roosevelt University, Chicago, Illinois, l966-67.
Taught graduate and undergraduate courses in statistics, learning and experimental
psychology.

Assistant Director for Basic Research (Acting), Division of Education, Association
of American Medical Colleges, l966-67.
Responsibility for administering the Office of Basic Research. Designed and
conducted studies relating to medical education. Administered dissemination of
research to schools and researchers.

Research Advisor, Cultural Study Center, University of Maryland, 1969-1976.
AdviSe and help design studies relating to the interaction among student
cultural subgroups. Research is done from the point of view of people within
a given culture. The object of the research is organizational change.

Assistant Professor - Department of Measurement & Statistics, College of Education,
University of Maryland, l967-l97l.
Teach courses in measurement, statistics and research.

Associate Professor - Department of Measurement and Statistics, College of Education,
University of Maryland, l97l -

Assistant Director, Counseling Center; Director of Testing, Research & Data Processing,
University of Maryland, College Park, 1967 -
Responsibility for University testing programs and the research program on student
life. Design and conduct studies on the University as a social system. Coordinate
data processing for'all Student Affairs offices. Supervise and coordinate the
activities of professional staff and graduate students.
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PROPOSED SCHEDULE FOR DR. HILLIAM SEDLACEK'S VISIT
FEBRUARY 16 & 17

THURSDAY

Arrive at RDU Airport

Meet with the foTTowing persons to discuss the anaiysis of
the Entering Minority Student Survey:

LUNCH

' NCHEMS Committee Meeting - Minority Recruitment
Factors that relate to Minority Retention

Meet with Minority Coordinators, Associate Deans, and
Department Heads from ALS, ENG, PAMS; Admissions
Representative, and Student Affairs. T0pic: Retention of
Minorities and how Academic Advising can assist in reten-
tion efforts.

FRIDAY

Retention of Minorities - Speciai Programs to assist ;in
retention of minorities ‘

i111? -
Minority Coordinators, Associate Deans and Department Heads
from TX, FR, DESIGN, ED, Admissions, & Student Affairs

LUNCH

' Meet with’group to discuss how to translate the research
findings on the use of non-cognitive predictions of acade-
mic success into admissions poTicy and practice.
Participants: H. FuTTer, T. Conway, M. Downs, L. CTark,
N. Ninstead, A. KeTTer, T. Stafford, B. Rogers



Schedu1e for Dr. HiIIiam Sed1acek's Visit

10:00 a.m.

11:00 - 12:00 Naon

12:00 - 1:30 p.m.

1:30 - 3:00 p.m.

3:15 — 4:45 p.m.

10:30 - 12:00 Noon

12:00 . 1:30 p.m.

1:30 — 2:30 p.m.

February 16 and 17

University Student Center
Brown Room

Thursday, February 16

Arrive at RDU Airport

TOPIC: Ana1ysis of Entering Minority Student Survey
Meet to discuss the ana1ysis of the survey with the
f011owing: H. Fu11er, C. Davis-Paicic, 8. Rogers,
D. Hughes, T. Stafford, L. C1ark, M. Downs

Lunch provided by University Dining

TOPIC: Factors Re1ating to Minority Se1ection and
Retention

NCHEMS/Ke11ogg Student Outcomes Committee

TOPIC: Retention of Minority Stfidents and Academic
Advising ‘

Minority Coordinators, Associate Deans and Department
Heads from the Schoo1s of Engineering, Agricu1ture and
Life Sciences and PhysicaT and Mathematica1 Sciences;
Student Affairs representatives; Admissions staff

Friday, February 17

TOPIC: Specia1 Programs and the Retention of Minorities
Staff from Academic Ski11s Program and Mentor Program

TOPIC: Retention of Minority Students and Academic
' Advising

Minority Coordinators, Associate Deans and Department
Heads from the Schoo1s of Humanities and Socia1 Sciences,
Forest Resources, Design, Education, TextiIes; Student
Affairs and Admissions Staff

Lunch provided by University Dining

TOPIC: Counse1ing Programs and Their Ro1e in Minority
Retention

L. Sa1ter, Director of Counse1ing Center and staff

. InformaT discussion; How to trans1ate research findings
on the use of non-cognitive predictors of academic
success into se1ection practice and other issues.

.mProvost; m, Interim Vicse-Chance110r
of Student Affairs“ Associate Provost; L. C1ark,
Associate Provost and Affirma ive Action Officer;‘i§

. Director of Admissions;“Director of -
Academic Ski11s Program;-Assistant Institutiona1
Research Officer

\



North Carolina State University
202 Peele Hall

Box 5505, Raleigh 27650
Ofiwedlmfimfimmnhxmmh February 7, 1984 ‘

(919) 737-2776

MEMORANDUM

TO: J. Brown, A. Mann, B. A11en, T. Conway, L. Jones, B. So1omon,
M. Gransee, M. Jernigan, L. Stiff, 8. Savage, 0. Mi11s, H. Fu11er,
L. C1ark, E. Thompson

1FROM: Brenda Rogers fifiiih

SUBJECT: Dr. Ni11iam Sed1acek's Visit.

Dr. Wi11iam Sed1acek, Director of the Counse1ing Center at the University
of Mary1and, wi11 be visiting our campus on February 16 and 17. A series of
presentations, co—sponsored by the Provost's Office and the NCHEMS/Ke11ogg
Student Outcomes Project, is p1anned.

You are invited to a session on "Specia1 Programs and the Retention
of Minorities" for the Academic Ski11s and Mentor Programs. The session is
schedu1ed for Friday, February 17, from 8:30 - 10:00 a.m. in the Brown Room
of the University Student Center.

Dr. Sed1acek wi11 be presenting to the University community a program
on "The Retention of Minority Students and Academic Advising“ at two times:
3:15 - 4:45 p.m. on Thursday, February-16; and 10:30 - 12:00 Noon on Friday,
February 17. Both sessions wi11 be he1d in the Brown Room of the University
Center. I hope that you wi11 a1so be ab1e to attend one of these presen-
tations.

BR/kw

North Carolina State University is North Carolina's original land-grant institution
and is a constituent institution of The University of North Carolina.



North Carolina State University
202 Peele Hall

Box 5505, Raleigh 27650

Office of Institutional Research February 7 , l 984(919) 737-2776 '

MEMORANDUM

TO: NCHEMS/Kellogg Student Outcomes Committee

FROM: Brenda H. Rogers “M”

SUBJECT: Dr. Sedlacek's Visit

As we discussed at the meeting on February 3, Dr. William Sedlacek,
Director of the Counseling Center at the University of Maryland, will be
visiting our campus on February l6 and 17. A series of activities, co-
sponsored by the Provost's Office and the NCHEMS/Kellogg Project, is planned.

Dr. Sedlacek will meet with our committee to discuss "Factors Relating
to Minority Selection and Retention" on Thursday, February l6 from 1:30 -
3:00 p.m. in the Brown Room of the University Student Center.

University Dining will be catering lunch at 12:00 noon. If you would
like to join Dr. Sedlacek for lunch prior to the meeting, please call me
at Ext. 2776 to make reservations by February l0. If I am not in, leave a
message for me or Alvin Sumter, the office assistant for the project.

I hope that you will attend one of the sessions on "The Retention of
Minority Students and Academic Advising," scheduled at two times: 3:l5 -
4:45 p.m. on Thursday, February 16; and l0:30 - l2:00 noon on Friday, February
17. Both sessions will be held in the Brown Room of the University Student
Center.

BR/kw

North Carolina State University is North Carolina's original land-grant institution
and is a constituent institution of The University of North Carolina.
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Office of Institutional Research . February 3 , 'I 984

North Carolina State University
202 Peele Hall V

Box 5505, Raleigh 27650

(919) 737-2776

Dr. William Sedlacek
Counseling Center
Office of Vice Chancellor for Student

Affairs
University of Maryland
Shoemaker Hall
College Park, Maryland 20742

' Dear Dr. Sedlacek:

As director of the NCHEMS/Kellogg Student Outcomes Project at North
Carolina State University, I am assisting Larry Clark in coordinating your
visit on February 16 and l7. The project will be co-sponsoring your visit
with the Provost‘s Office.

As I said on the telephone, the focus of the project has been the
recruitment and retention of minorities. We would like for you to focus on
the issues of minority selection and retention. Attached is a copy of the
report Black Students at North Carolina State University: A History and
Profile. The report raiSed fourteen issues. We onld like for you to address
these four issues:

(l) There is a need to look for additional factors to be used in the
admissions process for black undergraduate admissions exceptions.

(2) There is a need for the-enhancement of the academic advising and
counseling of black students.

(3) There is a need to reduce the increasing attrition rate among black
freshmen.

(4) There is a need to ensure that black freshmen with academic
deficiencies take advantage of the academic support services
available to them.

We are inviting selected target groups on campus for your presentations.
There is an attempt to involve faculty in a discussion of the minority issues.

continued...

North Carolina State University is North Carolina's original land-grant institution
and is a constituent institution of The University of North Carolina.



Dr. Sedlacek
February 3, 1984
Page 2

A scheduie of your activities is inciuded.

Piease ca11 either me or Larry Clark if you have questions about your
visit. I look forward to meeting you.

Sincereiy,

KM //~/flj/’M/

Brenda H. Rogers
Assistant Institutiona] Research Officer

BHR/kbw

Enciosures

CC: Larry Ciark
Murray Downs

P.S. Piease send me a copy of your resume for introductory remarks.



Schedule for Dr. Hiliiam Sedlacek's Visit

10:00 a.m.

11 00 - 12 00 Noon

12:00 - 1:30 p.m.

1:30 - 3:00 p.m.

3:15 — 4:45 p.m.

10:30 .-12;oo Noon

12:00 . 1:30 p.m.

1:30 - 2:30 p.m.

3:00 - 4:30 p.m.

6:00 p.m.

February 16 and 17

University Student Center
Brown Room

Thursday, February 16

Arrive at RDU Airport

TOPIC: AnaTysis of Entering Minority Student Survey
Meet to discuss the ana1ysis of the survey with the
fo110wing: H. Fu11er, C. Davis-Pa1cic, 8. Rogers,
0. Hughes, T. Stafford, L. Clark, M. Downs

Lunch provided by University Dining

TOPIC: Factors ReTating to Minority Se1ection and
'Retention ~

NCHEMS/Keiiogg Student Outcomes Committee

TOPIC: Retention of Minority Students and Academic
AdVising

Minority Coordinators, Associate Deans and Department
Heads from the Schoo1s of Engineering, Agricuiture and
Life Sciences and Physicai and Mathematicai Sciences;
Student Affairs representatives; Admissions staff

Fridgy, February 17

TOPIC: Specia1 Programs and the Retention of Minorities
Staff from Academic Ski115 Program and Mentor Program

TOPIC: Retention of Minority Students and Academic
' Advising

Minority Coordinators, Associate Deans and Department
Heads from'the Schoo1s of Humanities and Socia1 Sciences,
Forest Resources, Design, Education, Textiies; Student
Affairs and Admissions Staff

Lunch provided by University Dining

TOPIC: 4§ounse1ing Programs and Their RoTe in Minority
Retention

L. Sa1ter,'Director of Counse1ing Center and staff

Informa1 discussion: How to transTate research findings
on the use of non-cognitive predictors of academic
success into seiection practice and other issues.
N. Winstead, Provost; T. Stafford, Interim Vice-ChanceTTor
of Student Affairs; M. Downs, Associate Provost; L. C1ark,
Associate Provost and Affirmative Action Officer; A.
Ke11er, Director of Admissions; H. Fu11er, Director of
Academic Ski115 Program; 8. Rogers, Assistant Institutionai
Research Officer

F1ight 1eaving RDU Airport



North Carolina State University
P. O. Box 5067, Raleigh, N. C. 27650

Office of the Provost February 10 , 1984
and Vice-Chancellor

MEMORANDUM TO: Minority Coordinators
Associate Deans
Department Heads
Faculty

FROM: Dr. Larry Clark fl”
Associate Provost

SUBJECT: Dr. William Sedlacek's Presentation

Dr. William Sedlacek, Director of the Counseling Center at the University of
Maryland, will be visiting on campus on February 16 and 17 to discuss
minority‘ retention. He 'will address the topic "Retention of iMinority
Students and Academic Advisiong" at two different times. The sessions
are open to all faculty and staff. I hope that the Minority Coordinators,
Associate Deans, and Department Heads will be able to attend the session
designed specifically for their reSpective schools. However, if there
are scheduling conflicts, please attend the alternate session.

The presentations will be held in the Brown Room of the University Student
Center. The schedule is as follows:

Thursday, February 16

3:15 — 4:45 p.m. — Minority Coordinators, Associate Deans, and
Department Heads from the Schools of Agriculture and Life Sciences,
Engineering, and Physical and Mathematical Sciences.

Friday, February 17

10:30 — 12:00 Noon — Minority Coordinators, Associate Deans
and Department Heads from the Schools of Design, Education,
Forest Resources, Textiles, Humanities and Social Sciences and
Veterinary Medicine.

LC/ci

North Carolina State University is North Carolina’s original land-grant institution
and is a constituent institution of The University of North Carolina.



North Carolina State University
P. O. Box 5067, Raleigh, N. C. 27650

Office of the Provost
and Vice-Chancellor

February 9, 1984

MEMORANDUM

TO: Minority Coordinators
Associate Deans
Department Heads
Faculty

FROM: Dr. Larry Clark gZaJMZT
Associate Provost

SUBJECT: Dr. William Sedlacek's Presentation

Dr. William Sedlacek, Director of the Counseling Center at the University of
Maryland, will be visiting on campus on February 16 and 17 to discuss minority
retention. He will address the topic "Retention of Minority Students and
Academic Advising" at two different times. The sessions are open to all faculty
and staff. I hope that the Minority Coordinators, Associate Deans, and
Department Heads will be able to attend the session designed specifically for
their respective schools. However, if there are scheduling conflicts, please
attend the alternate session. .

The presentations will be held in the Brown Room of the University Student
Center. The schedule is as follows:

Thursday, February 16

3:15 - 4:45 p.m. — Minority Coordinators, Associate Deans, and Department
Heads from the Schools of Agriculture and Life Sciences,
Engineering, and Physical and Mathematical Sciences.

Friday, February 17

10:30 — 12:00 Noon - Minority Coordinators, Associate Deans and Department
Heads from the Schools of Design, Education, Forest
Resources, and Textiles.

LCzdm

North Carolina State University is North Carolina’s original land-grant institution
and is a constituent institution of The University of North Carolina.



North Carolina State University
202 Peele Hall

Box 5505, Raleigh 27650
Office of Institutional Research

(919) 737-2776

February 6, 1984

MEMORANDUM

TO: Absent NCHEMS/Kellogg Committee Members

FROM: Dr. Brenda H. Rogers fr/W’

SUBJECT: Data Exchange

Enclosed are four pieces of information that were distributed at the February
3rd meeting.

1. Comparative Data on Black Students in Higher Education

2. Undergraduate Academic Warnings and Suspensions, End of Fall 1983 Semester

3. Retention Data

4. Schedule for Dr. William Sedlacek's visit

If you have any questions regarding this information please contact me.

BHdedm

Encloures

North Carolina State University is North Carolina's original land-grant institution
and is a constituent institution of The University of North Carolina.



Schedu1e for Dr. Ni11iam Sed1acek's Visit

10:00 a.m.

11 00 - 12:00 Noon

12:00 — 1:30 p.m.

1:30 — 3:00 p.m.

3:15 - 4:45 p.m.

8:30 a 10:00 a.m.

10:30 «'12:00 Noon

12:00 . 1:30 p.m.

1:30 ~ 2:30 p.m.

3:00 a 4:30 p.m.

6:00 p.m.

February 16 and 17

University Student Center
Brown Room

Thursday, February 16

Arrive at RDU Airport

TOPIC: Ana1ysis of Entering Minority Student Survey
Meet to discuss the ana1ysis of the survey with the
fo11owing: H. Fu11er, C. Davis-Pa1cic, B. Rogers,
0. Hughes, T. Stafford, L. C1ark, M. Downs

Lunch provided by University Dining

TOPIC: Factors Re1ating to Minority Se1ection and
'Retention

NCHEMS/Kei1ogg Student Outcomes Committee

TOPIC: Retention of Minority Students and Academic
Advising

Minority Coordinators, Associate Deans and Department
Heads from the Schoo1s of Engineering, Agricu1ture and
Life Sciences and Physica1 and Mathematica1 Sciences;
Student Affairs representatives; Admissions staff

Friday, February 17

’TOPIC: $pecia1 Programs and the Retention of Minorities
Staff from Academic Ski11s Program and Mentor Program

TOPIC: Retention of Minority Students and Academic
' Advising

Minority Coordinators, Associate Deans and Department
Heads from the Schoo1s of Humanities and Socia1 Sciences,
Forest Resources, Design, Education, Texti1es; Student
Affairs and Admissions Staff

Lunch provided by University Dining

TOPIC: Counse1ing Programs and Their Ro1e in Minority
Retention

L. Sa1ter, Director of Counse1ing Center and staff

Informa1 discussion: How to trans1ate research findings
on the use of non-cognitive predictors of academic
success into se1ection practice and other issues.
N. Winstead, Provost; T. Stafford, Interim Vice-Chance11or
of Student Affairs; M. Downs, Associate Provost; L. C1ark,
Associate Provost and Affirmative Action Officer; A.
Ke11er, Director of Admissions; H. Fu11er, Director of
Academic Ski11s Program; B. Rogers, Assistant Institutiona1
Research Officer

F1ight 1eaving RDU Airport



North Carolina State University
202 Peele Hall

Box 5505, Raleigh 27650

Office of Institutional Research
(9‘9) 737-2776

MEMORANDUM

TO: NCHEMS/Kellogg Committee Members

FROM: Dr. Brenda Rogers 52’

SUBJECT: Retention Data

DATE: February 3, 1984

Attached are three pages from this year's retention report which will be
distributed on campus soon. The report Black Students at North Carolina State
University drew some conclusions based on the 1982 retention data. These con-
clusions are examined with respect to the new data.

The report concluded that "the number of black freshmen who g9_ngt_return
to NCSU after their freshman year is increasing slightly." From the first table,
'we find that the percentage of the 1982 black cohort who continued at NCSU after
their first year is higher this year than last year - 84% for the 1982 cohort
as contrasted to 80% for the 1981 cohort and 82% for the 1980 cohort. However,
the continuation rate for the 1982 black cohort is 2 percentage points lower than
for whites. This lower continuation rate for blacks is attributable to the higher
suspension rate. Six percent (6%) of blacks in the 1982 freshman cohort were
suspended as contrasted to 3% of whites.

On the second table are data on master's students. In the report, we con-
cluded that "a majority of the black master's degree students who withdraw from
NCSU do so the first year of enrollment." 0f the 1982 master's cohort, 27% of
blacks withdrew as contrasted with 20% of whites. The data tend to support the
conclusion in the report. Three percent (3%) of black master's students in the
1982 cohort were suspended as contrasted to none of the white students. The first
year withdrawal rate for blacks is higher for the 1982 master's cohort than the
1981 cohort (27% vs. 5%). The suspension rate for blacks in the 1982 master's
cohort is somewhat lower than the 1981 cohort (3% vs. 5%).

The final table presents data for doctoral students. The conclusion in the
report was that "the first year withdrawal rates for black doctoral students has
been declining in recent years." The data for the 1982 cohort do not support this
conclusion. Twenty-one percent (21%) of the 1982 black doctoral students withdrew

continued...
North Carolina State University is North Carolina's original land~grant institution

and is a constituent institution of The University of North Carolina.
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whereas 17% of the 1981 black doctorai students withdrew. The suspension rate for
black doctoraT students was 7% as contrasted to zero for whites.

The number of bTacks in the master's and doctorai cohorts is small, so per-
centages may be somewhat misTeading. However, some of the earTier trends have
reversed this year.- The higher continuation rates of the 1982 black freshman
cohort is a positive outcome.

BR/kw

Attachments

CC: Minority Coordinates
Dr.C1auston Jenkins
Dr. Richard Howard



TABLE IV. 1
STATUS AT BEGINNING OF EACH YEAR SINCE ENTRY, FRESHMEN BY RACE

Beginning of
Year 2 Year §__g Year 4 Year 5 Year 6 Year 7

Cohort Hht Bik Tot Hht Bik Tot Hht 81k Tot Nht 81k Tot Hht 81k Tot Hht 81k Tot

1977 Continuing 79% 77% 79% 70% 71% 70% 69% 65% 68% 35% 41% 35% 10% 16% 16% 5% 6% 5%
Suspended 9 13 10 16 10 - 9 14 9 9 14 10 10 16 10 10 16 10
Withdraw 12 11 12 20 13 19 23 20 23 26 26 26 28 33 28 29 33 29
Graduated 0 0 0 0 0 0 0 0 30 18 29 52 36 51 57 46 56
(N) (2367)(159)(2605)

~1978 Continuing 82% 82% 82% 71% 70% 71% 66% 66% 65% 37% 41% 37% 11% 18% 12%
Suspended 5 10 5 13 6 6 16 7 7 18 8 7 19 8
vwithdrew 13 7 12 23 17 23 28 18 27 29 23 29 32 29 32
Graduated 0 0 0 0 0 0 0 0 27 18 26 49 34 48
(N) (2507)(229)(2851)

1979 'Continuing 83% 86% 43% 72% 72% 72% ‘ 66% 65% 66% 38% 42% 38%
Suspended 3 5 5 10 6 6 13 7 6 15 7
Withdraw 14 8 14 23 17 23 27 22 27 30 29 30
Graduated 0 0 0 0 0 0 0 0 25 14 24
(N) (2686)(221)(3029)

1980 ~Continuing 84% 82% 84% 73% 75% 73% 68% 70% 68%
Suspended 3 6 5 10 6 6 13 7
Nithdrew 13 12 13 22 15 21 25 16 25
Graduated 0 0 O 0 0 1 0 0
(N) (2908)(268)(3254)

1981 Continuing 84% 80% 84% 74% 69% 73%
Suspended 3 7 5 11 6
Nithdrew 12 13 13 21 20 21
Graduated 0 0 0 0 0
(N) (2546)(326)(2935)

1982 Continuing 86% 84% 86%
Suspended 3 6
Nithdrew 11 10 11
Graduated 0 0
(N) (2611)(321)(3026)



TABLE IV. 7
STATUS AT BEGINNING OF EACH YEAR SINCE ENTRY, MASTER'S STUDENTS BY RACE

Cohort
Year 2

Nht Blk Tot
Year 3

Nht Bik Tot

Beginning of
Year 4

Nht BIk Tot
Year 5

Hht BIk Tot
Year 6

Hht Bik Tot
Year 7

Nht 81k Tot

1977 Continuing
Suspended
Nithdrew
Graduated
(N)

Continuing
Suspended

‘Withdrew
Graduated
(N)

.Continuing
Suspended
Withdrew
Graduated
(N)

. Continuing
Suspépded
Nithdrew
Graduated
(N)

.1978

Continuing
Suspended
Nithdrew
Graduated ‘
(N)

Continuing
Suspended
Nithdrew
Graduated
(N)

74% 67% 74%
0 0 0
24 33 23
2 0 2

(374)(15)(464)

82% 80% 81%
0 5 l

16 15 16
2 0 ‘ 2

(323) (20)(459)

76% 75% 75%
0 10 1

21 10 22
2 5 2

(385) (20)(515)

79% 65% 79%
1 0 1

18 35 18
1 0 1

(384) (26)(488)

78% 89% 79%
0 5 1

21 5 19
1 0 1

(416) (18)(520)

78% 70% 78%
0 3 1

20 27 21
1 0 1

(390) (33)(545)

36% 40% 37%
2 13 3

39 33 36
23 13 24

41% 55% 40%
1 10 2

33 25 32
24 10 26

46% 55% 43%
1 25 3

32 5 31
21 15 23

40% 38% 38%
2 4 3

36 38 36
22 19 23

44% 39% 41%
1 5 2

34 28 32
20 28 25

13% 20% 13%
2 13 2

39 47 38
46 20 47

18% 25% 15%
1 15‘ 2

34 25 32
47 35 51

17% 35% 15%
1 20 3

37 5 35
44 4o 45

15% 15% 14%
3 4 4

36 46 35
45 35 47

5% 20% 5%
2 13 3

39 47 37
54 20 55

7% 0% 5%
1 15 2

33 25 31
59 60 61

6% 10% 6%
1 20 3

35 15 33
57 55 58

2% 0% 2%
2 20 3

38 53 36
57 27 59

4% 0% 3%
1 15 2

32 20 30
63 65 64

1% 0% 1%
2 20 3

34 47 33
62 33 63



TABLE IV. 8
STATUS AT BEGINNING OF EACH YEAR SINCE ENTRY, DOCTORAL STUDENTS BY RACE

7 A

Beginning of

(N) (87) (14) 165)

Year 2 _ Year 3 . Year 4 Year 5 Year 6 Year 7
Cohort Hht Bik Tot Hht Bik Tot Hht 81k Tot Hht 81k Tot Hht 81k Tot Hht Bik Tot

1977 Continuing 86% 100% 84% 74% 100% 71% 46% 100% 50% 32% 50% 30% 16% 0% 15% 6% 0% 7%
Suspended 0 0 0 1 0 2 1 0 2 1 0 2 1 0 2 1 0 2
Nithdrew 14 0 16 25 0 27 39 0 38 36 0 39 36 0 38 39 0 39
Graduated 0 0 0 0 0 0 13 0 10 30 50 28 46 100 45 54 100 51
(N) (69) (2) (109)

'1978 Continuing 90% 83% 87% 83% 33% 74% 57% 17% 55% 38% 0% 39% 20% 0% 24%
Suspended 0 0 1 0 33 3 0 33 3 0 33 3 0 33 3
‘Nithdrew 10 17 12 17 33 23 30 50 32 33 66 34 31 667 33
Graduated 0 0 0 0 0 0 13 0 10 28 0 24 49 0 40

. (N) (81) (6) (126)

(1979 Continuing 82% 60% 77% 73% 60% 70% i 47% 20% 47% 26% 20% 29%
Suspended 1 0 1 3 0 2 4 0 3 4 0 3
Nithdrew 16 40 22 24 40 28 41 80 43 53 80 51
Graduated 0 0 0 0 0 0 8 0 7 17 0 17
(N) (66) (5) (114)

1980 'Continuing 79% 63% 80% 69% 50% 68% 47% 63% 49
Suspended 0 12 2 0 12 3 0 12 3
Withdrew 21 25 18 31 38 29 43 25 40
Graduated 0 0 0 0 0 0 10 0 8
(N) (77) (8) (110)

1981 Continuing 89% 83% 84% 79% 67% 73%
Suspended 0 0 0 1 0 1
Nithdrew 11 17 16 18 33 24
Graduated 0 0 0 1 0 2
(N) (73) (6) (107)

1982 Continuing 86% 71% 82%
Suspended 0 7 1
withdrew 14 21 17
Graduated 0 0 0 g
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UNDERGRADUATE ACADEMIC HARNINGS AND SUSPENSION REPORT

This report presents the frequency and percent of undergraduates who were

suspended and who received academic warnings at the end of the Fall

Semester 1983. The suspensions and academic warnings are categorized by

class (freshmen, 50phomore, junior, and senior) and school. Students in

the Agricultural Institute and those classified as Lifelong Education

students are included. Separate data for black and white students are pro-

vided.

The last page examines the status at the end of Fall 1983 of black

undergraduate students who received academic warnings Spring Semester 1983.

If you have questions about the tables, please call the Office of

Institutional Research.



UNDERGRADUATE ACADEMIC WARNINGS AND SUSPENSION
END OF FALL 1983 SEMESTER

FRESHMAN SOPHOMORE JUNIOR SENIOR TOTAL*
School White Black Total White Black Total White Black Total White Black Total White Black Total

AGRICULTURE & LIFE SCIENCES
Academic Warning <1% -% <1% 3% 7% 3% 4% -% 4% 2% 10% 2% 2% 3% 2%

N 1 0 1 21 3 24 19 0 19 8 1 9 49 4 53

Academic Warning I 23% 27% 24% 12% 20% 13% 1% -% 1% —% -% -% 10% 18% 11%
' N 159 15 185 78 9 .91 5 '0 5 0 0 0 242 24 281

Academic Warning II 12% 25% 12% 6% 13% 7% 3% 9% 3% <1% -% <1% 6% 17% 2%
N 82 14 96 42 6 48 12 2 14 1 0 1 137 22 159

Suspended 2% 5% 2% 3% 7% 3% 1% 9% 2% <1% 10% 1% 2% 7% 2%
N 11 3 15 17 3 25 7 2 10 2 1 3 38 9 54

TOTAL ENROLLED 692 55 773 650 45 716 477 23 510 508 10 534 2340 133 2550

DESIGN
Academic Warning -% -% -% 1% -% 1% -% -% -% -% -% -% <1% -% <1%

N 0 0 0 1 0 . 0 0 0 0 0 0 1 1 0 2

Academic Warning I 7% 44% 10% 1% 50% \ 3% -% -% -% —% -% -% 2% 35% 3%
N 7 4 11 1 2 3 0 0 0 0 0 0 8 6 14

Academic Warning 11 ‘3% 11% 5% -% -% -% -% -% '-% -% -% -% 1% 6% 1%
N 3 1 5 0 0 0 0 0 0 0 0 0 3 1 5

Suspended -% -% -% -% -% -% -% -% -% -% -% -% -% -% -%
N 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0

TOTAL ENROLLED 96 9 109 97 4 106 83 3 87 103 1 111 390 17 424



FRESHMAN SOPHOMORE JUNIOR SENIOR TOTAL*
School White Black Total White Black Total White Black Total White Black Total White Black Total

EDUCATION
Academic Warning -% -% (1% -% -% -% -% -% -% 1% 17% 1% (1% 4% (1%

N O O 1 0 0 0 0 0 O 1 1 2 1 1 2

Academic Warning I 27% 27% 27% 7% -% 7% -% -% -% -% -% -% 9% 18% 9%
N 35 15 185 7 0 7 O 0 0 0 0 O 42 5 48

Academic Warning II 11% 25% 12% 1% -% 1% 6% -% 5% -% —% -% 4% 7% 4%
N 14 14 96 1 0 1 5 0 5 0 0 0 21 2 23

Suspended 27% 5% 2% -% -% -% -% -% -% -% -% -% (1% 4% 1%
N 2 3 15 0 0 O 0 O 0 0 O 0 2 1 3

TOTAL ENROLLED 128 55 773 101 4 106 86 4 91 158 6 168 482 28 520

ENGINEERING
Academic Warning (1% -% (1% 2% 3% 2% 3% 12% 4% 4% 8% 4% 3% 6% 3%

N 3 O ' 3 27 4 31 38 12 51 59 8 72 127 24 157

Academic Warning I 11% 22% 13% 5% 20% 7% 1% -% 1% (1% -% (1% 4% 11% 4%
N 100 25 129 58 24 85 10 0 11 1 0 1 169 49 226

Academic Warning II 6% 12% 7% 3% 3% 3% 2% 3% 2% (1% -% (1% 2% 5% 3%
N 53 14 69 31 4 40 22 3 25 4 0 5 110 21 139

Suspended 2% 3% 2% 2% 6% 2% 2% 2% 2% 1% -% 1% 2% 3% 2%
N 21 3 24 22 7 32 19 2 21 9 0 10 71 12 87

TOTAL ENROLLED 887 114 1023 1123 121 1308 1181 100 1340 1436 97 1612 4620 432 5289



FRESHMAN SOPHOMORE Jfiifofi ‘ SENIOR TOTAEif
School White Black Total White Black Total White Black Total White Black Total White Black Total

FOREST RESOURCES
Academic Warning -% —% -% 4% 29% 5% 1% 14% 2% 1% 29% 2% 1% 16% 2%

N 0 0 0 5 2 7 2 1 3 1 2 3 8 5 13

Academic Warning I 25% 30% 25% 12% 14% 13% 3% -% 3% —% -% -% 11% 13% 11%
N 40 3 43 17 1 19 4 g 0 4 0 0 _ 0 61 4 66

Academic Warning II 13% -% 13% 11% 14% 12% 2% -% 2% -% -% -% 7% 3% 7%
N 21 0 22 15 1 18 3 0 3 0 0 0 39 1 43

Suspended 1% 40% 3% 3% -% 3% 4% 14% 4% -% 14% 1% 2% 19% 3%
N 1 4 5 4 0 4 5 1 6 0 1 1 10 6 16

TOTAL ENROLLED 157 10 172 140 7 152 134 7 144 146 7 157 579 31 627

HUMANITIES & SOCIAL SCIENCES
Academic Warning <1% 1% 1% 3% 7% 4% 3% 6% 3% 3% 8% 3% 3% 5% 3%

u 3 1 4 26 9 38 25 6 33 26 7 33 80 23 108

Academic Warning 1 21% 18% 21% 8% 10% "8% 2% 1% 1% -% -% -% 7% 8% 7%
N 147 23 176 62 13 75 13 1 14 0 0 0 223 37 266

Academic Warning II 9% 23% 11% 4% . 5% 4% 2% 3% 2% (1% 1% 1% 4% 9% 4%
N 65 30 96 34 6 41 19 3 22 4 1 5 122 40 164

Suspended 3% 8% 4% 3% 9% 3% 3% 2% 2% 1% 2% 1% 2% 6% 3%
N 20 11 31 21 11 33 21 2 23 8 2 10 70 . 26 97

TOTAL ENROLLED 702 130 848 798 129 949 830 103 956 850 91 963 3191 453 3716



FRESHMAN SOPHOMORE
White Black Total

JUNIOR
White Black Total White

SENIOR
Black Total

TOTAL*
White Black TotalSchool White Black Total

PHYSICAL & MATHEMATICAL SCIENCES
Academic Warning <1% -% <1%

I 1 O 1

Academic Warning I 13% 31% 17%
N 55 32 95

Academic Warning II 10% 18% 11%
N 40 19 60

Suspended 2% 1% 2%
N 7 1 9

TOTAL ENROLLED 420 103 552

TEXTILES
Academic Warning -% -% -%

N 0 0 0

Academic Warning I 22% 26% 22%
N 72 9 ' 81

Academic Warning II 14% 31% 15%
N 44 11 56

Suspended 4% 17% 5%
N 12 A 6 18

TOTAL ENROLLED 324 35 367

2%
8

8%
30

6%
24

3%
13

385

5%

8%
14

3%

2%

105

10%
4

12%
5

12%
5

5%
2

40

12%

23%

4%

15%
4

26

3%
12

8%
36

7%
29

4%
16

440

6%
12

11%
22

3%

4%
9

200

5%
18

-%
0

2%
7

3%
11

341

4%

1%

1%

0

108

9%

5% 3%
19 9

<1% <1%
1 1

2% -%
7 0

3% 1%
13 2

377 345

5% 4%
6 5

1% -%
1 0

1% -%
1 0

-% 1%
0 1

126 114

-% 3%
0 10

-% <1%
0 1

-% -%
0 0

-% 1%
0 2

20 382

6% 5%
1 7

-% -%
0 0

-% —%
0 0

-% 1%
0 1

17 139

2%
36

6%
86

2%
71

5%
33

1499

' 3% 2%
5 42

20% 8%
37 133

13% 5%
24 96

3% 2%
5 40

184 1760

5% 3%
5 25

16% 12%
15 104

13% 8%
12 63

11% 3%
10 28

93 833



FRESHMAN
White Black Total

SOPHOMORE
White Black Total White Black Total

SENIOR
White Black Total

TOTAL*
White Black TotalSchool

AGRICULTURAL INSTITUTE
Academic Warning 3%

N 5

Academic Warning I 35%
N 59

Academic Warning II -%
N 0

Suspended 6%
N 10

TOTAL ENROLLED 170

LIFELONG LEARNERS 1
Academic Warning

u

Academic Warning I
N

Academic Warning II
N

Suspended
A

TOTAL ENROLLED

-% 3%
5

37%
67

-%
0

7%
12

183

4%
6

4%
6

—%
0

6%
9

148

4%
6

4%
6

-%
O

16%
9

155

3%
11

20%
65

—%
0

6%
19

318

47%

5%
64

15%
205

1%

1329

-% 3%
0 11

41% 22%
7 73

-% -%
0 0

12% 6%
2 21

17 338

3% 4%
3 64

6% 5%
5 77

33% 16%
29 240

-% 1%
0 8

88 1487

NOTE l: Lifelong learners include only students who have not completed a baccalaureate degree.



FRESHMAN SOPHOMORE JUNIOR SENIOR TOTAL*
School White Black Total White Black Total White Black Total White Black Total White Black Total

TOTAL
Academic Warning <1% <1% <1% 3% 7% 3% 3% 8% 4% 3% 8% 3% 3% 5% 3%

W 13 1 14 102 25 131 106 21 131 109 20 137 389 70 477

Academic Warning I 19% 25% 20% 8% 16% 8% 1% <1% 1% <1% -% <1% 7% 13% 7%
N 674 123 828 273 60 344 33 1 36 2 0 2 1047 189 1288

Academic Warning II 9% 19% 10% 4% 6% 4% 2% 3% 2% <1% <1% <1% 5% 10% 5%
W 322 91 420 152 23 183 69 8 77 9 1 11 758 152 932

Suspended 2% 6% 3% 2% 7% 3% 2% 3% 2% 1% ' 2% 1% 2% 5% 2%
W 85 31 118 90 27 120 63 9 73 22 4 27 268 71 354

TOTAL EWROLLED 3567 482 4174 3607 381 4132 3240 276 3620 3670 249 4076 15459 1476 17554

* Includes unclassified students

NOTE: Students under the new academic suspension policy (effective Fall 1982) are included in the categories Academic
Warning 1, Academic Warning II, and Suspended. Students under the old academic suspension policy are included in
the categories Academic Warning and Suspended.



The following table provides data to answer this question:

0f black undergraduates who were suspended at the end of Fall 1983, how many and
what percent had received Academic Warning, Academic Warning I, or Academic
Warning II at the end of Spring Semester 1983?

The table below includes only black undergraduate students enrolled in the eight
schools. Lifelong Education and Agricultural Institute students are omitted
from the analysis. ‘

A greater percentage (39.1%) of black students on Academic Warning II were
suspended than thbse in Academic Warning under the old policy (30.8%) and those
on Academic Warning I (7.2%). Historical data of these rates will assist in the
prediction of the number of students who will be suspended at the end of the
semester.

If these rates are applied to the number of blacks on academic warnings Spring
1984, 95 are projected to be suspended upon the completion of the semester.

FALL 1983 BLACK SUSPENSIONS BY ACADEMIC HARNING
STATUS AT END OF SPRING 1983

SCHOOL ACADEMIC HARQING ACADEMIC HARN;EG I ACADEMIC HAAN;EG II

ALS 3 50.0 0 0 2 18.2

DESIGN 0 0 0 0 0 0

ED 1 33.3 0 0 0 0

ENG 6 25.0 1 4.4 3 30.0

2

1 Percent of blacks suspended who had received Academic Warning.



North Carolina State University
202 Peeie Hall

Box 5505, Raleigh 27650

Office of Institutional Research
(919) 737-2776

MEMORANDUM

TO: NCHEMS/Ke11ogg Committee

FROM: Dr. Brenda Rogers E

SUBJECT: Comparative Data on B1ack Students in Higher Education

DATE: January 31, 1984

The attached pages provide some comparative data of b1ack enro11ment and
b1ack degree receipients by academic discip1ines. For the comp1ete report from
which pages 13 through 28 were copied, ca11 Ms. Susan T. Hi11 at (202) 254-6503
and ask for the report, Participation of B1ack Students in Higher Education: A
Statistica1 Profi1e from 1970 - 71 to 1980 - 81, pub1ished by the Nationa1 Center
for Education Statistics.

v The 1ast page gives the percentage of enro11ment for 1981 and 1982 at four-
teen se1ected universities. In 1982 NCSU ranked second in the percentage of
undergraduate b1ack students and fifth in the percentage of b1ack graduate
students.

BR/kw

Attachments

North Carolina State University is North Carolina's original land-grant institution
and is a constituent institution of The University of North Carolina.

;—___—_—___—__.___—___——,



Table 4.-- Black representation in non-traditionally black institutions (non-
TBI's) by level; inside and outside the States where TBI's are
located: Even years, 1970 to 1980

Level and year

Black full-time students* in non-TBI's

In TBI States Outside TBI States

Blacks
as a percent

Blacks
as a percent

Number of all students Number of all students

Undergraduate .
1970 .................. 79,950 4.3 117,380 4.1
1972 .................. 128,020 6.0 188,070 5.8
1974 .................. 157,880 7.5 212,970 6.3
1976 .................. 216,380 9.5 239,280 7.0
1978 ................;. 214,800 9.4 240,540 7.2
1980 .................. 233,990 9.6 246,600 6.9

Graduate ”‘—‘
1970 .................. - - - -
1972 .................. 7,070 4.6 10,370 4.1
1974 .................. 7,070 . 4.9 10,540 4.2
1976 .................. 8,690 5.4 9,990 3.8
1978 .................. 8,340 5.3 9,300 3.6
1980 .................. 7,880 4.8 9,470 3.5

First:p£ofessional
Medical 7

1970 .................. 310 1.9 850 3.4
1972 .................. — - - -
1974 .................. 980 4.5 1,380 5.1
1976 .................. 1,180 4.5 1,590 5.2
1978 .................. 1,250 4.1 1,470 4.3
1980 .................. 1,480 4.6 1,580 4.3

Dental
1970 .................. 30 ** 130 1.5
1972 .................. - - - -
1974 .................. 170 2.1 260 2.9
1976 .................. 210 2.2 250 2.5
1978 .................. 250 2.5 260 2.4
1980 .................. 280 2.6 250 2.2
Law .

1970 .................. 550 ,2.2 1,280 3.5
1972 .................. - - - -
1974 .................. 1,230 3.5 1,880 4.3
1976 .................. 1,580 4.0 2,090 3.7
1978 .................. 1,610' 4.1 2,010 3.4
1980 .................. 1,730 4.2 1,950 3.3

* Excludes unclassified students.
** Less than 0.05 percent.
- Data not collected on the survey form in this year.

Note: Percents were calculated with actual numbers, not rounded numbers.
13



Changes in Degree Awards, by Discipline Division

Bachelor's degrees

Between 1976 and 1981, blacks increasedtheir proporional representation among
bachelor' 5 degree recipients in 11 of the 24 discipline divisions. In order, by
the percent of blacks among all recipients, these disciplines were:

Blacks as a percent
Selected . p i i 1 of all bachelor' 5 degree recipients
discipline f i
divisions '

1976 1981

Public affairs and services‘............. 1 . 1 .
Psychology .......................;......
Communications ..........................
Interdisciplinary studies ...............
Health professions ......................
Biological sciences .....................
Fine and applied arts ...................
Physical sciences .......................
Engineering .............................
Architecture and environmental design .;u
Agriculture and natural resources .......

0 O

awwwbmmmxlmw \leCOONUJQONQ-‘bdNWWIbIme‘O‘O‘O meO—IWAO‘OU‘C

In the following six disciplines; black representation among bachelor' 5 degree
recipients declined:

Blacks as a percent
Selected of all bachelor's degree recipients
discipline
divisions

. ,“ 1976 1981

Ed/ucation oI‘Oo‘oooooooooooib‘O'ooo'o'tioooolco 9.2 8.8
500131 ‘GICIEI'I’CBS i'cooooo'oo‘cobbbb‘oooo-o-o 8.7 8.1
Library SCience ‘oo'o'ob’oo‘o'h‘robbn‘o‘o‘ob‘o rub. 9.3 8'.0
Computer and information sciences ..... 5.8 5.2
Foreign languages ............s........ 3.5 2.8
Area studies .......................... 3.5 2.6

"~ 'i. .- ya , . 4. .‘ . , ‘.'~"
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In the rest of the disciplines, the percent black of all degree recipients
remained about the same. In one of these disciplines, business and management,
blacks remained at 6.7 percent of the bachelor's degree recipients even though
the number of black recipients increased from 9,490 to 13,400 from 1976 to 1981.

(See appendix for actual numbers for all disciplines.) In 1981, business and
management became the most pOpular discipline among all black bachelor's degree
recipients in the U.S., ranking above education and the social sciences.

._. - --.--.—.“.- wan-WV...» _-—-.-.-m---.-—n—n.— -u—-—-‘
Percent—of all black

Most pepular bachelor's degree recipients
discipline divisions 1976 1981

Business and management ................ ' 16 22
EdLlCation O C 0 O O O l I O O O U C O I O O O O O C I 0.. O U O O O O 24 16
Social SCiences O O O O O O O I O O I I C O 0 9 O O O I O D O O 19 13

is

In 1981, for the first time, the ranking of the three most chosen disciplines
for bachelor's degrees was the same for blacks as for non—blacks.

Master's degrees

Between 1976 and 1981, the representation of blacks among all master's degree
‘recipients declined in all but seven discipline divisions. In psychology,
blacks remained at 6.5 percent of all recipients; in the.following six
disciplines, the percent of black recipients increased.

Selected Blacks as a percent
discipline of all master's degree recipients
divisions 1976 1981

Communications .......................... 5.5 6.0
Health professions ...................... 5.0 5.4
Interdisciplinary studies ............... 3.0 5.1
Home economics .......................... 4.9 5.1
Business and management ................. 3.7 4.1
Engineering ............................. 1.5 ' 1.6

For the extent of decline in the proportions of black master's degree recipients
in the other disciplines, see the appendix.

Business/management and public affairs/services increased their ranking among
all black master's degree recipients between 1976 and 1981. Education declined
significantly, yet still represented half of all master's degrees awarded to
blacks in 1981. ‘

Percent of all black
Most p0pu1ar master ' 8 degree recipients
discipline divisions 1976 1981
Education ............................... 61 50
Business and management ................. 8 14
PUbliC affairs and sewices 0000.....0... 8 11
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Doctor's degrees

Black doctoral recipients increased their representation in all but five
diSciplines between 1976 and 1981. The disciplines that exPerienced declines in
the pr0portion of black reCipients were:

1 Blacks as a percent
Selected - ' of all doctor's degree recipients
discipline V _ ,
divisions 1976 1981

Education ...............................
Area studies ............................
Fine and applied arts ...................
Agriculture and natural resources .......
Physical sciences .......................

O

dNUU‘lm mow-Am

Education discipline at all levels.

Between 1976 and 1981, the education discipline experienced declines, both in
terms of the number of black degree recipients and the percentage representation
of blacks, at all levels--bachelor‘s, master's, and doctor's. From 1976 to
1979, the decline among black graduates was similar to that experienced in the
education discipline in general; from 1979 to 1981, however, the decline among
blacks was greater and their proportional representation among education degree
recipients decreased.

First-professional degrees

Between 1976 and 1981, black representation increased in five first-profes-
sional disciplines and decreased in the other five. Those disciplines with
increases in the percent of recipients who were black were:

Blacks as a percent of all
Selected ‘ ' first-professional degree recipients
discipline pp
divisions 1976 1981

Theological profession .................. 3.9 4.4
Dentistry ............................... 3.3 3.6
Podiatry ................................ 0.7 3.4
Pharmacy ................................ 1.4 3.0
Veterinary medicine ..................... 1.2 1.9

L

18



Between 1976 and 1981, the number of degrees awarded by the TBI's to black
students decreased at the bachelor's level (from 22,200 to 19,400) and at the
master's level (from 4,560 to 3,170). The number of black recipients increased
slightly at the doctor's level (50 to 70) and the first-professional level (from

h 540 to 620).” But, even with the decline at the bachelor's level, the TBI's
still awarded over half of the bachelor's degrees earned by blacks in the T81
States in 1981.15 Although the number of black master's degree recipients in
TBI's has declined in the last 5 years, the TBI's still graduated a third of the
black master's degree recipients in the T81 States in 1981. At the
first-professional level, TBI's awarded 38 percent of all degrees awarded to
blacks in these States (chart 6).

The increases in the number and percent of black degree recipients from 1976 to
1981 occurred primarily in the non-TBI's in the TBI States. These institutions
awarded almost 4,000 more black bachelor's degree recipients and 200 more black
first-professionals in 1981 than in 1976 (table 7). However, at the master's
and doctor's levels, there were slight increases from 1976 to 1979 and then
slight declines to 1981 in both the number and percent of black recipients in
these States.

Table 7.—- Blacks as a percent of all degree recipients, by level, in the
non-TBI's inside and outside the T81 States: 1976, 1979, and 1981

Black degree recipients in non-TBI's
Inside TBI States Outside TBI States

Degree
level Number Percent. Number Percent

a

Bachelor's
1976 .................. 14,820 4.0 22,070 4.2
1979 .................. 17,030 4.6 22,530 4.3
1981 . ..... ............ 18,740 5.0 22,520 4.2

Master's
1976 .................. 7,010 6.0 8,770 4.7
1979.................. 7,280 6.3 ' 8,160 4.6
1981.................. 6,590 .5.8 7,380 4.2

Doctor's
1976 .................. 520 4.2 640 3.0
1979 .................. 600 4.8 620 3.1
1981 .................. 540 4.5 650 3.1

Firsteprofessional
1976 ......u........... .810 3.0 1,340 3.9
1979 .................. 980 3.4 1p260 3.2
1981 .................. 1,020 3.4 1,290 3.2

r

Notu: Purcents were calculated with actual numbers, not rounded numbers.
..

~w—-
1‘5In 1981, the QB-TBI's that granted bachelor‘s degrees produced more black
baccalaureates than the 673 non-TBI's in the T81 States in many
disciplines,.including: engineering, mathematics, computer science,9
business and management, physical sciences and biological sciences.

20



Table 8.-- Blacks as a percent of degree recipients in non-TBI' s in the United
States, by degree level and classification of institutions: 1981

Classification*
of non-TBI's Bachelor’s Master's Doctor's

Total I 0 O. O. O O I I O 0 I I O O O 4.5 4.8 3.7

Public ooooooonocooooooooooo 404 ‘ 408 305

Doctoral 0 O O .0 O. O O O O O O O O O O 3.6 4.0 3.5
Comprehensive ............ 5 1 5.9 3.5
General baccalaureate .... 5.5 3.3 -
SPeCialized I O O O O O O O O O O I O Q 506 4.2 1.1

Pr‘ivate OQOOOOOOOOOOOOOOIOOO 408 4.9 4.0

mctoral O O I I O... O O I I O O O O O O 4.6 4.1 3.9
Comprehensive ............ 5.2 6.0 3.9
General baccalaureate .... 4.6 6.6 -
specialized I O O I O I O C O O O O O 0 50‘2 4.2 4.8

- Not applicable. ‘
Classifications of institutions were made by ccmputing 1980-81 earned degrees
data according to specified statistical criteria and a computational
algorithm. Note that an institution may be classified differently than its
highest degree offered. The following is a general description of
classification categories.

4-year:
. Doctoral - institutions characterized by a significant level of

doctoral education as measured by number of doctorate
recipients and diversity in doctoral program offerings.

. Comprehensive - institutions with a diverse post-baccalaureate
program, but which do not engage in significant doctoral-level
education.

. General baccalaureate — institutions characterized by their
primary emphasis on general undergraduate, baccalaureate
education.

. Specialized - baccalaureate Or post-baccalaureate institutions
6 charaCterized by a programmatic emphasis in one area, such as

‘buSiness, theology, medicine, education, etc..
2-year: institutions that confer at least 75 percent of their degrees '

for wOrk below the baccalaureate level.

Fbr more information on this inStitutional claSSification taxonomy, see: U.S.
Department of Education, NatiOnal center for Education Statistics, "NCES
Changes Classification bf Higher Education Institutions," Announcement 81-404,
April 1981.
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Table A.-— Bachelor's degree awards to blacks, by discipline division: 1976,
1979, and 1981*

1976 1979 1981

Discipline Percent Percent Percent
division Blacks of total Blacks of total Blacks of total

Total ................... 59,122 6.4 60,130 6.6 60,533 6.5

Agriculture and natural
resources ................ 267 1.4 346 1.5 380 1.7
Architecture and
environmental design ..... 258 2.8 316 3.4 300 3.2

Area studies .............. 106 3.5 84 3.3 67 2.6
Biological sciences 2,326 4.3 ‘ 2,487 5.1 2,266 5.2
Business and management ... 9,489 6.7V 11,430 6.6 13,388 6.7
Communications ............ 1,275 6.0./ 1,998 7.6 2,405 7.7 L,
Computer and information
sciences ................. 323 5.8 505 5.8 784 5.2

Education ................. 14,209 9'2L/ 11,509 9.1 9,494 8.8.,
Engineering ............... 1,370 3.0 1,756 2.9 2,432 3.3
Fine and applied arts ..... 1,724 4.1 1,880 4.6 1,835 4.6
Foreign languages ......... 531 3.5 349 3.0 293 2.8
Health professions ........ 2,741 5.1 3,380 5.4 3,603 5.7
Home economics ............ 1,069 6.2 1,195 6.5 1,125 6.1
Law ....................... 27 5.2 53 7.9 22 2.8
Letters ................... 2,458 4.8 2,192 5.2 1,980 4.9
Library science ........... 75 9.3 49 8.8 30 8.0
Mathematics ............... 799 5.1 652 5.6 582 5.3
Military sciences ......... - 4 2.2 2 1.4 4 2.7
Physical sciences ......... 647 3.0 691 3.0 886 3.8
PsycholOgy ................ 3,219 6.5 3,214 7.6 3,303 8.1\/
Public affairs and '
services ................. 3,306 10.0" 4,495 11.8 4,869 13.4 h’.
Social sciences 10,978 8.7 V 9,038 8.4 8,108 8.1V
Theology .................. J48 2.8 156 2.6 166 2.9
Interdisciplinary studies . 1,773 5.6 2,353 7.3 2,211 6.6

* Refers to academic years 1975-76, 1978-79, and 1980-81.
Note: Data for U.S. Service Schools are excluded.



Table B.-- Master's degree awards to blacks, by discipline division: 1976,
1979, and 1981*

1976 1979 1981

Discipline Percent Percent Percent
division Blacks of total Blacks of total Blacks of total

Total ................... 20,345 6.6 19,393 6.5 17,133 5.8

Agriculture and natural
resources ................~ 77 2.3 79 2.0 73 1.8
Architecture and
environmental design ..... 195 6.1 115 3.7 122 3.9
Area studies .............. 26 2.9 15 2.0 14 1.9
Biological sciences ....... 215 3.3 217 3.2 171 2.9
Business and management ... 1,549 3.7 2,129 4.3 2,359 4.1
Communications ............ 170 5.5 149 5.2 187 6.0
Computer and information
sciences ................. 60 2.4 65 2.2 70 1.7

Education ................. 12,434 9.7 10,825 9.7 8,645 8.8
Engineering ............... 233 1.5 241 1.6 260 1.6
Fine and applied arts ..... 277‘ 3.2 254 3.0 267 3.1
Foreign languages ......... 119 3.4 45 1.9 33 1.6
Health professions ........ 622 5.0 801 5.2 889 5.4
Home economics ............ 104 4.9 121 4.8 132 5.1
Law ....................... 37 2.6 27 1.6 38 2.1
letters ................... 455 4.1 327 3.7 250 3.0
Library science ........... 426 5.4 .305 5.2 216 4.4
Mathematics ............... 130 3.4 71 2.3 67 2.6
Military sciences ......... 0 0 0 0 0 0
Physical sciences ......... 137 2.5 86 1.6 107 2.0
Psychology ................ 416 5.3 476 6.0 424 5.3
Public affairs and ,
services ................. 1,615 9.5 2,039 10.2 1,893 9.4

Social sciences ........... 883 5.6 748 5.8 615 5.2
Theology .................. -55 1.9 72 2.1 71 1.9

3.0 186 4.1 230 5.1Interdisciplinary studies . 110

* Refers to academic years 1975-76, 1978-79, and 1980-81.
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Table C.-- Doctor's degree awards to blacks, by discipline division: 1976,
1979, and 1981*

1976 1979 1981

Discipline Percent Percent Percent
division Blacks of total Blacks of total Blacks of total

Total ................... 1,213 3.6 1,267 3.9 1,265 3.9

Agriculture and natural
resources ................ 18 2.0 14 1.5 15 1.4
Architecture and
environmental design ..... 5 6.1 5 5.2 6 6.5
Area studies .............. 9 5.1 12 9.0 6 3.8
Biological sciences ....... 52 1.5 47 1.3 64 1.7
Business and management ... 17 1.8 18 2.1 32 3.8
Communications ............ 8 3.8 10 5.2 10 5.5
Computer and information
sciences ................ 0 0 4 1.7 1 .4

Education ................. 669 8.6 625 8.1 614 7.8
Engineering ............... 19 .7 24 1.0 24 .9
Fine and applied arts ..... 21 3.3 12 1.7 17 2.6
Ebreign languages ......... 8 .9 10 1.6 9 1.5
Health professions ........ 16 2.8 20 2.8 26 3.1
Home economics ............ 5 2.8 9 4.1 9 3.6
Law ....................... 0 0 2 4.3 1 1.7
Letters ................... 63 2.6 71 3.7 56 3.1
Library science ........... 4 5.6 2 2.9 9 12.7
Mathematics ............... -9 1.1 13 1.8 9 1.2
Military sciences ......... ‘0 0 O 0 0 0
Physical sciences ......... 41 1.2 48 1.5 32 1.0
Psycholoqy ................ 66 2.6 111 4.2 116 3.9
Public affairs and
services ................. 29 9.1 31 8.4 52 12.0

Social sciences ........... 117‘ 2.8 132 3.9 100 3.9
Theology .................. 26 2.9 . 32 2.7 45 3.8
Interdisciplinary studies . 11 4.2 15 2.1 12 4.3

\
* Refers to academic years 1975-76, 1978-79, and 1980-81.
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BLACK ENROLLMENT AT SELECTED UNIVERSITIES
% Black Enroiiment

Ungggggagggég Graduate

University of Arkansas 5.5% 5.6% 3.2% 3.1%
Ciemson University .2.51' 3.4 4.2 4.].

University of Delaware 2.8 2.9 2.2 2.6

University of Florida 5 5 ‘ 4 4

Georgia Inst. of Tech. 5.9 6.3 3.9 5.5

University of Kentucky 3.6 3.6 3.8 3.3

Louisiana State Univ. 6 7 5 7

University of Maryiand 7.8 7 7 6.7 6 2

Mississippi State 1] 11 7 7

North Carolina State 7.2_ iji 4;2_ §_Q'

University of Tennessee 5.2 4 7 3.8 3 7

Texas A & M na 1 2 na 1.5

Virginia Poiytechnic 3.5 4 0 3.0 2 4

West Virginia Univ. 2 3 2 2



North Carolina State University
, P. O. Box 5067, Raleigh, N. C. 27650

Office of the Provost
and Vice-Chancellor

January 12, 1984

Dr. William Sedlacek
Counseling Center
University of Maryland
College Park, Maryland 20740
Dear Dr. Sedlacek:

This is to confirm your consulting activities with regard to theSelection and Retention of Black Students at Predominantly WhiteInstitutions on February 16—17, 1984 with us.
It is our understanding that your fee will be $350.03 per dayplus travel, lodging and meal expenditures. We look forward tohaving you and we are planning the specific program activitiesand will share this with you when finalized. Would you kindlyshare with us your reservation and arrival, as well as your SocialSecurity Number and a copy of your resume? We hope that you willarrive early evening of the 16th to have a possible evening lecture.
Looking forward to seeing you again, I am

Sincerely,

erg”?
Lawrence M. Clark
Associate Provost

LMC/ci

North Carolina State University is North Carolina's original land-grant institution
and is a constituent institution of The University of North Carolina.


